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'Today's schools 
shape tomorrow's 
society" 



'7ke challenge... 
is to prepare all 
srudentsto 
participate in 
further education 
end to become 
productive 
employees..." 



'The curriculum is 
the tool through 
which we must 
equip students for 
success in a 
complex and 
changing world." 



Today's schools shape tomorrow's society. In two shoit 
decades, our secondary and elementary smdents will be the 
citizens, scholars, scientists, and leaders determining the destiny 
of our country and our world. 

The challenge facing educators, then, is to prepare all students 
to participate in fiirther education and b become productive 
employees in the workplace. This challenge includes planning 
and delivering instruction which results in broad and widespread 
achievement of the core curriculum by all students. 

The curriculum is the tool through which we must equip smdents 
for success in a complex and changing world Graduates of our 
schools must be able to use the intellectual tools the>r have 
acquired in school in order to participate intelligently in our 
democracy, enjoy lifelong learning, and make a living in a 
competitive world where the most sought after talents are 
learning, thinking, and self-discipline. 

In addition to the delivery of a strong curriculum, the challenge 
can be met tiirough improved access to educational opponunities, 
higher expectations for students, and expanded school- 
community-parent parmerships. . 




Don R. Roberts 
Superintendent of Schools 
August, 1990 




"This curriculum 
guide represents a 
reconciliation of 
curriculum and the 
limits of time." 



*\.jhis document 
inclides a statement 
of philosophy and 
broad goals... 
objectives..^cope 
and sequence... 
instnxtional 
planning guides 
which include 
teaching activities... 
[and] sample 
units..." 



"Use the guide as a 
resource for 
instructional 
planning and 
reference its use in 
bothi sson plans 
citd grade books." 



To The Teacher: 



This curriculum guide represents a reconciliation f curriculum content 
and the limits of time. Its purposes are to promote greater student 
achievement through alignment of the written, the taught, and the 
tested curriculum: and to promote broader and higher levels of 
thinking Through, objectives, and strategies which integrate content and 
cognition. 

Teachers and staff have worked to define the curriculum for the Fort 
Worth Independent School District Their efforts have resulted in the 
production of this document which includes 

• a statement of philosophy and broad goals for each content area. 
These should help guide curricular decisions and articulate the 
district's aspirations for students as a result of their participating in a 
program or programs. 

objectives organized around broad content goals or strands. 
These define moi** specific expectations for students in each subject 
or course, preldndergarten through Grade 12. 

• scope and sequence charts which display the core content of a 
subject or course and how this content develops over the span of 
various instructional levels. 

• instructional planning guides which include suggested 
teaching activities, assessment types, and reteaching and 
enrichment ideas. 

• sampio units which show the instructional planning process or the 
kind of thinking that teachers engage in as they plan instruction* 

• bibliographies, annotated lists of school and community 
resources, reading lists, and other supplementary materials. 

Your role in the successful use of this guide is crucial. Use the guide 
as a resource for instructional planning and reference its use in both 
lesson plans and grade books. We hope you will join the 
collaboration by contributing ideas for activities, assessments, and 
units as well as by responding to the appropriateness and utility of this 
document. Response forms are included to facilitate this process. 

We acknowledge the contributions of curriculum writing teams and 
the leadership of program staff without whom this guide would not 
have been possible. We appreciate, also, the desktop publishing skills 
and expertise of the Office of Curriculum Production and Distribution 
in formattine and printing this publication. 
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Midge Rach, Assistant Superintendent Nancy Timmons, Direcicr 
Instructional Planning and Development Curriculum 
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FORT WORTH INDEPENDENT SCHOOL DISTRICT 



MISSION STATEMENT 

The mission of the Fort Worth Independent School District is to 
prepare students to assume economic, social^ civic, and cultural 
responsibilities in a complex and changing society . This 
r3quires the provision of a well-balanced curriculum for all 
students that assures mastery of the b-isic skills of literacy, 
mathematics, and critical thinking. In addition to establishing 
this broad intellectual base, the dist rict must provide 
opportunities for all students to develop attitud<is and skills 
that promote mental, physical, and emotional fitness; economic 
and occupational proficiency; an appreciation for the aesthetic; 
and lifelong learning. 
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GOALS 

Goal 1 STUDENT PEi^FORMANCE— All students will be expected to meet or 

exceed stated educational performance standards of high achievement, 
master the essential elements, and participate in appropriate school 
programs . 

Goal 2 CURRICULUM — Offer a well-balanced curriculum in order that students 
may realize their learning potential ana prepare for produrtive 
lives . 

Goal 3 QUALITY TEACHING AND SUPERVISION—Ensure effective delivery of 
instruction. 

Goal 4 ORGANIZATION AND MANAGEMENT — Provide organization and management 
v»hich will be productive, efficient, and accountable at all levels 
of the educational system. 

Goal 5 FINANCE — Provide adequate and eq'aitable funding to support quality 
instructional programs and quality schools. 

Goal 6 1?ARENT ASH) COMMUNITY INVOLVEMENT— Improve schools by involving 
parents and other members of the community as partners. 

Goal 7 INNOVATION — Improve the instructional program through the 
development and use of alternative delivery methods. 

Goal 8 COMMUNICATIONS — Provide consistent, timely, and effective 

communication among all public education entities and personnel. 
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SOCIAL STUDIES EDUCATION 
GRADES PK-12 



We can cl^t our future clearly and wisely only when we hiow the path which 
has led to the present. 

-Adlai Stevenson (1952) 



PHILOSOPHY 



The social studies program assumes responsibility for some of th. major 
purposes of education: recognizing the diversity of cultural heritage 
and improving our society through the preparation of students for 
responsible citizenship. This means that the program must produce 
individuals who possess a working knowledge of the economic, geographic, 
cultural, political, and social factors that make up the human ecosystem. 
Students must also understand, experience, and gain appreciation for the 
principles of democracy, rule of law, fair play, the work ethic, and civic 

i responsibility, without a conscious effort to teach end learn thosii things, 
\ a free republic can not endure. Thus, a priority for the social studies 

program is to ensure the survival of the United States as a free nation 
through the development of enlightened democratic citizens. Socij^l studies 
education is, therefore, contrally coacerned with the teaching of 
citizenship and government. 



Enlightened citizens ha^re a knowledge of their past. Such knowledge 
informs and builds on the strengths of the past and avoids the 
repetition of its errors. Social studies education, then, is concerned 
with history. An eir^hasis on the chronology of history does not negate a 
thematic approacn to the other social sciences but builds upon the 
interrelationships existing aimong the disciplines. 
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Social studies education is likewise concerned with geography. It begins 
with place awareness and knowledge of phj-sical characteristic? and leads 
to awareness of the decision-making process in relation to the 
environment . Responsible citizenship presumes an ability to participate 
effectively at local, state, national, and international levels. Social 
studies education must prepare students for informed economic decision 
making based on the ability to analyze the operations, benefits, and 
limitations of our free enterprise system. Finally, recognizing the multi- 
ethnic population of our society leads to an awareness of our cultural 
diversity. Shared cultural knowledge is important becauso it is i:asic to an 
understanding of our pluralistic society. 
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PHILOSOPHY continued 



Students must be able to understand and function in an ever changing/ 
complex world of interdependence. They must be prepared to work 
creatively f aesthetically ^ and ethically toward the resolution of 
human problems ♦ This ability depends on the nurturing of favorable 
attitudes and a general and widespread proficiency in basic intellectual as 
well as participatory skills ♦ Social studies education, therefore, is 
concerned with multi-cultural studies, critical thinking and deci:jion-making 
skills, and integrating these skills into the total program. 
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SOCIAL STUDIES EDUCATION 
GRADES PK-12 



RATIONALE AND PURx^OSE 



The purpose of this guide is to provide teachers a tool for 
planning instruction in social studies which is targeted toward 
local goals and objectives ar well as to the Texas Education 
Agency essential elements. Thia document is not designed to be 
restrictive; rather, it should ^*3r-ist teachers in making 
instructional decisions whic^ %xil result in the mastery of 
objectives by all student?'. 

This guide has been prepared to serve the social studies program 
in the following ways: 

• Improve curriculum, instructional planning, and decision 
making 

• Provide criteria for ":he selection of textbooks, supple- 
mental instructional materials, and assessments 

• Communl'rate curriculum content to educators and the 
community 

• Provide instructional strategies for PK-12 articulation 
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SOCIAL STUDIES EDUCATION 

GOALS 

The student will: 



1. Recognize the past, present, and future 
consequen'^es and/or implications of geography, 
history, economics, politics, and other social 
science disciplines on humankind. 

2 • Demonstrate an understanding that people and the 
environment are interrelated. 

3. Demonstrate a global awareness and understanding 
of world-wide interdependence. 

4. Demonstrate an awareness, appreciation, and 
acceptance of cultural diversity. 

5 . r^emonstrate an awareness and basic understaxiding 
of social problems, concerns, and issues. 

6 . Demonstrate an understanding of and support for 
the democratic process. 

7. Assxnae economic, civic, and cultural responsibil- 
ities . 

8. Apply problem-solving techniques to real-life 
situations . 

9. Demonstrate effective communication skills in 
order to function in a global society. 

10. Integrate and apply concepts from various social 
science disciplines. 
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SOCIAL STUDIES 



PREREQUISITES/ENTRY CRITERIA FOR HONORS COURSES 

HIGH SCHOOL 

8 0 35 Honors World History Studies lA (W HIST lA/H) 
8 03 6 Honors World Historjr Studies IB (W HIST lA/H) 
Fulfillment of four of the following: 

• 85 or higher in prior social studies or English language arts course 

• 85th percentile or higher on the social studies component of a standardized test 

• teacher recommendation 

• parental approval 

• student interest 
Grade Placement: 9-12 

.0 65 Honors United States History IJl ACT (US HIST lA/H) 
ou66 Honors United States History IB ACT (US HIST IB/H) 
Fulfillment of four of the following: 

• 85 or higher in prior social smdies course 

• 85th percentile or higher on the social studies component of a standardized test 

• teacher recommendation 

• parental £>ppro7al 

• student interest 
Grade Placement: 11 

8 215 AP United States History Studies lA (US HIST lA/HP) 
8 216 AP United States History Studies IB (US HIST IB/HP) 
Fulfillment of four of the following: 

• 85 or higher in prior social studies course 

• 85th percentile or higher on the social studies component of a standardized test 

• teacher recommendation 

• parental approval 

• student interest 
Grade Placement: 10-12 

813 6 AP American Government and Politics lA (US GOVT lA/HP; 
Fulfillment of four of the following: 

• 85 or higher in prior social studies course 

• 85th percentile or higher on the social studies component of a standardized test 

• teacher recommendation 

• parental approval 

• student interest 
Grade Placement: 11-12 

8 0 98 AP Economics XA (Macroeconomics) (ECO-FE lA^HP) 
Fulfillment of four of the following: 

• 85 or higher in prio: social studies course 

• 85th percentile or higher on the social studies component of a standardized test 

• teacher recommendation 

• parental approval 

• student interest 
Grade Placement: 11-12 



8 0 99 AP Economics IB (Microeconomics) (ECO-FE 13/HP) 
Fulfillment of four of the following: 

• 8f> or h' ""^er in prior social studies course 

• 85th percentile or higher on the social studies component of a standardized test 

• teacher recommendation 

• parental approval 

• student interest 
Grade Placement: 11-12 

EXIf PROCEDURES FOR HONORS COURSES 

1 . At the end of tlie first three weeks of the course, a student-parent-teacher conference must be 
held for students with a course average of 80 or low ^ to discuss the student's academic 
progress. As a result of this conference 

• the student may be exited from the course and placed in another appropriate coui^e 

or 

• a plan for the improvement of the student's performance in tlie course will be developed, 
agreed to, and implemented 

2 . Prior to the end of the first six weeks of the course, a student-teacher-parent conference must 
be held for snidents failing to maintain a passing grade of 7C Options to be discussed at the 
conference are 

> exiting the student from the course and placement in another appropriate course 
and 

• developing a plan for the improvement of the smdent's performance with specific target 
dates for progress repon^ ,o student and parent. 

Any recommendarions to exit students from honors courses after the first six weeks of instrucrion 
must be considered very carefully and are to be made only after a conference which includes 
student, teacher, parent, and principal. 
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Social Studies 
GRADE SIX 

OBJECTIVES 



THE 


LEAW;ER WILL: 


ESSENTIAL 
ELEMENTS 


TEAMS* 


A. 


1 [Personal, social, and civic 












responsibilities] 










1. 


Explain the role of compromise as a method of 


lA 










resolving conflict 










2. 


" valuate current world problems and their effect 


1A,C 


Rl 








on the lives of the American people 










3. 


Examine the principle of majority rule and 


IB 


Rl 








minority rights 










4. 


Explain why society should cespect the individ- 


IC 










ual's rights to hold different political and 












religious beliefs 








B. 


STRAND 2 [Amarican ^cononiic system] 










1. 


Comnare and contrast the economic importance of 


2A, B 


R3 








regions of the world, and give examples of 












econoraic interdependence among nations 










2. 


Explain and give examples of why value and 












dignity of work are iirportant to an individual 










J. 


Classify the characteristics of the .najor types 


2D 


R3 








of economic system>s (traditional, market. 












command) 










4. 


Examine and relate the role of competition in a 


2E 










market economy 








r» 

\^ • 


STRAND 3 [Historical data about *raxas, the 












Unitod StatfaS, and the vrorld] 










1. 


Identify and evaluate contributions of various 


3A, 6/. 


R3, 


4 






cultures, bringing out examples of cultural 












borrowing among societies, past and present, and 












their effect on world civilization 










2. 


Identify and evaluate significant political. 


3B 


R6 








historical, social personalities and their 












contributions to world history 










3. 


Conpare and contrast physical characteristics of 


3C 


R3, 


6, 






major world civilizations 




7 






4. 


Examine major events and eras in world history 


3D 


R3, 








and the resulting economic changes brought about 












by wars, revolutions, the Renaissance, European 









exploration, and the Middle Ages 
*R— Reading 

W— Writing a n 
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THE 


LEAKNER WILL: 


ESSENTIAL 
ELEMENTS 


TEAMS* 


D . 


STRAm) 4 [Institutions and processes of 










local, state, national, and other 










political systems] 








1. 


Examln - the political contributions of early 


4A 








civil nations 








2. 


Analyze contributions of other countries to the 


4A 








American political system 








3. 


Analyze the characteristics of the different 


4B 








types of political systems 






^ . 


STRAND 5 [Local/ state, national, and world 










geography] 








1. 


Conpare cultural and geographical regions of 


5A,B,C 


R8 






the world (past and present) by examining 










population patterns and analyzing the importance 










of physical featur ss on selected cultures 








2. 


Analyze the effects that rivers and bodies of 


3E 


R3,7 






water had on the development of cultures and 










regions 








3. 


Compare and contrast important geographical 


5D,E 


R3,7 






features and natural resources of selected 










regions and/or countries 








4. 


Evaluate and utilize various types of map 


5F 


R3 






projections 








5. 


Utilize latitude and longitude to locate sites 


5G 


R3 






on maps and globes 








STRAND 6 [Psychological, sociological, ^nd 










cultural factors affecting human 










behavior] 








1. 


Identify basic institutions common to all on 


6B 








all cultures 








2. 


Describe how the laws, mpres, and customs of a 


6C 








society affect behavior 








3. 


Explain how decisions made in one's self- 


6D 








interest may benefit others 
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THE LEARNER WILL: 



ESSENTIAL 
ELEMENTS 



TEAMS* 



STRAKD 7 [Social studies skills] 

1. Construct and/or interpret timelines relating 
to a sequence of historical events 

2. Utilize and/or construct maps, tables, charts, 
and graphs to analyze world situations 

3. Compare and contrast different points of view 
in a given situation 

4. Organize data to support or refute a particular 
point of view regarding a national/ interna- 
tional situation. 



7A 

7B 
7C 



R9 

R6,7 
R6,7 
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Social Studies, Grade 6 
RECOMMr^NDED COURSE SEQUENCE 



Sequential Objectives (Essential Elements) 


Resources 


The {.allowing objectives should be taught sequentially as UstecL 
The textbook infonnation is presented as 5 (five) geographic areas - 
the Middle East, Europe, Africa, Asia, and the Western Heniisi^.uie. 
The objectives may be taught in sequence as related to one geographic 
area or in sequence as related to all five geographic areas simultane- 
ously. 


incworla: rosi anarresent^ riDj 


D. STRAND 4 




* 1 . Examine the political contributions of early civilizations (4 A) 


Chapters 1,4,6,9 

Filmsuips on ancient civilization from 
Nadonal Geographic 

1 . Mesopotamia and Egypt 

2. Greece 

3. Rome 

4. Afiica 

5. China 

Fort Worth Museum of Science and History 


Non*SeaiientiaI Obiectives (^Rs^^ntial RlPinpnts^ 




A. STRAND 1 




* 1 . Explain the role of compromise as a method cf resolving 

COniUCL 


Chapters 1, 5, 8 

llVD. pp. ZJ, Ol 


♦2. Evaluate current world problems and their effect on the lives of 


Chapters 14, 15, 17 
iNewspapcTd 
Magazines 
Television News 


3 . Examine the piincipal of majority rule and minority rights 


Chapters 5, 11 19 

iKjd: pp. iV, oj, oo, qZ 


*4. Explain why society should respect the individual's rights to 
hold different political and religious beliefs (IQ 


Chapters 2, 5, 14, 15 
TRB: pp. 25, 80-83 


B. STRAND 2 




the world, and give examples of economic interdependence 
among nations (2A,B) 


unapiers o, ij, lo 

TRB: nt,. 23-27,61,77 


*2. Explain and give examples of why value and dignity of work 
are important to an individual (2C) 


Chapters 1,6,8, 14 

TRB: pp. 117, 118, 127, 128 


3 . Classify the characteristics of the major types of economic 
systems (traditional, market, command) (2D) 


Chapter 13 

TRB: pp. 127, 12S, 141 


*4. Examine and relate the role of competition in a maricet 
economy (2E) 


Chapter 14 

TRB: pp. 127, 128 



♦Certain objectives are taught throughout the course/grade level. 
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Recommended Course Sequence 
Social Studies, Grade 6 (contir.ied) 



Non-Sequenttai Obj^ectives (Essential Elements) 


Resources 


C. 


STRAND 3 




*1. 


Identify and evaluate contributions of various cultures, 
bringing out examples of cultural bcrrov/ing among societies, 
past and present, and their effect on world civilization 
(3A.6A) 


Chapters 3-5, 7, 9 

TRB: pp. 10, 11, 15, 17, 34, 35, 37, 38, 83. 
87 

Filmstrips on ancient civilization from 
National Geograpaic 

Fort Worth Museum of Science and History 
Chapters 4, 5, 8, 10, 14, 15 

TRB: pp. 22, 2y, jU, jj, j/, jo, jU, /2, To 


♦2. 


Identify and evaluate significant political, historical, social 
personalities and their contributions to world history (3B) 


Chapters 1.3,5-9,11-14, 16-19 

TRB: pp. 12, 15, 24, 25, 34, 53, 56, 58. 81, 
94, 98, 104 


♦3. 


Compare and contrast physical characteristics of major worid 
civilizations (3C) 


Chapters 1-2, 4-7, 9, 12-14 

FiLnstrips on ancient civilization from 
National Geographic 

1 . Mesopotamia and Egypt 

2. Greece 

3. Rome 

4. Africa 


*4. 


Examine major events and eras in world history and the 
resulting economic changes bi ought about by wars, revolu- 
tions the Renaissance, European exploration, and the Middle 
Ages (3D) 


Chapters 1,3-4,7-8, 13, 16 

TRB: pp. 10, 11, 15, 35, JO, 4o, 47, 7U, 71, 
101, 102 

* ^maoac 
Encyclopedia 
Kimbcll Art Museum 


D. 


STRAND 4 




*2. 


Analyze contributions of other countries to the American 
political system (4A) 


Chapters 1,4,6,9 

ikd: pp. 34, jy, 41, 4o, Oj, oo 




Analyze the characteristics of ('dfTerei^t types of political 
systems (4B) 


Chapters 4, 5, 10 

TPB: pp. 12, 39, 62, 65, 66, 102. 
Encyclopedia 


E. 


STRANLS 




*1. 


Compare cultural and geographical regions of the worid 
(past and present) by examining population patterns and 
analyzing the importance of physical features on selected 
cultures (5A, B, Q 


Chf^picrs 10, 13, 15, 16 

TRB: pp. 22, 24, 54, 55, 96, 97, 1 14, 1 15 

Worid political and physical maps 
Chapters 3, 11, 13-16, 18, 19 

TOB: pp. 31,54,69,84,85,91,99 

Almanac 



*Certain objectives are taught throughout the course/grade level. 



Recommended Course Sequence 
Social Studies, Grade 6 (contiriued) 



J Nor •Sequential Objectives (Essential Elements) 


Resources 


STRAND 5 (continuftd) 




♦2. 


Analyze the effects that rivers and bodies of water had on the 
developinen: '^f cullures and regions (3E) 


Ch^ters 2-5, 7, 11, 12, 14 

TRB: pp. 7. 9, 23, 31, 32, 83, 91, 99, 105, 

129, *39 
Physical map of the world 
Geogrs^hy of Europe and the Soviet Union 

£rom National Geographic filmsuip. 
Fort Worth Museum of Science and History Re 




Compare and contrast ininor^aint geographical features and 
nao»ral resources of selectc<? regions and/or countries (5D, E) 


Chapter 3, 12-16, 18, 19 

TRB: pp. 4, 7, 8, 18, 19, 24, 31, 32, 90, 

96, 99, 120, 129 
Encyclc^)edia 

Geography of Europe and the Soviet Union 
from National Geographic filmstrip 


4. 


Evaluate and utilize various types of map projections (5F) 


Chapter 17 

TRB: pp. 133, 134 


5, 


Utilize latitude and longjitude to locate sites on maps and 
globes (5G) 


Cha'^itrs 1-19 
TRB: pp. 4, 5 
Political map of the worid 


F. 


STRAND 6 




♦K 


Identify basic in^^'itutions' common to all cultures (6B) 


ChaDtcrs 1 4 

TRB: pp. 3, 14, 23, 24, 29. 30, 81 


2. 


Describe how the laws, mores, and customs of a society 
affect behavior (6C) 


Chapters 1, 5, 14, 17 

TRB: pp. 34,41, 50, 104 


*3. 


Explain how decisior»i' made in one's self-interest may 'dcnefit 
others (6D) 


Chapters 8, 16, 18, 19 

TRB: pp. 127, 128, 150, 151 


G, 


STRAND? 




*1. 


Construct and/or interpret timelines relating to a sequence of 
historical events (7 A) 


Chapters 1, 2,4, 5, 8, 10, 12-14, 16-lS 
TRB: pp. 12, 13, 16, 45, 55, 59, 62, 63, 
95, 100, 136, 138, 145 


*2. 


Utilize and/or construct maps, tables, charts, and graphs to 
analyze worid situaticHis 


Chapters 1-19 

World maps, state maps, and local maps 

Almanac 

NewsDaoers 

Magazines 


*3. 


Compare and contrast different points of view in a given 
situation (7B) 


Chapters 3, 13, 18 

'TIB: pp. 62, 80. 104. 140 


*4. 


Organize data to support or lefute a particular point of view 
regarding a national/international situation (7C) 


Chapters 1-3. 18 

TRB: 64.74.98. 117. 123 



♦Certain objectives are tauglit througliouyh| cour.<;e/gra(le level. 



Social Studies 
GRADE SEVEN 

OBJECTIVES 



THE LEARNER WILL: 



ESSENTIAL 
ELEMENTS 



A. STRAND 1 [Exploration and colonization of 

Texas] 

1. Differentiate and analyze the early cultures of 
Texas 

2. Analyze the reasons for European exploration and 
colonization of Texas 

3. Identify and explain the significance of histor- 
ical personalities relating to t'ne development of 
Texas (e.g., Cabeza de Vaca, Estevanico, LaSalle, 
Moces and Stephen Austin, and others) 

B. >$TRAND 2 [Achievements of Texas independence] 

1. Evaluate the reasons for the conflict with h"^xico 
thv^t led to Texas independence (e.g., cultural, 
political, and economic differences) 

2. Anali^ze the contributions of significant individ- 
uals in the struggle for 'Xexas ;> ndc^^endence (e.g., 
Sam Hou;^ton, Santa Anna, Wilia^^a 3, Travis, and 
others) 

3. Explain the significance of the Texas 
Declaration of Independence, the Alamo, the Battle 
of San Jacinto, and the Mexican War 

4. Analyze the problems of Texas as a republic (e.g., 
money, Indians, and foreign affairs) 

5. Analyze the historical developments leading to 
Texas statehood 

6. Analyze the various cultural and racial groups 
that settled in Texas and tnair contributions to 
the state (Mexicans, Blacks, Germans, Irish, 
Poles, and others) 

C. STRAND 3 [Political and social history of 

Texas] 

1. Evaluate the role of lexas in the Civil War (e.g., 
reasons for secession, leadersj, battles, economic 
aspects) 

2. Analyze the effects of the Texas Constitution of 
1876 on political developments in Texas 



CONTENT 

lA 
IB 
IC 



2A 
2B 

2C,D 

2E 
2F 
3F 



3A 



3B 



*R — Reading 
W~Writing 
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THE LEARNER WILL: 


ESSENTIAL 
ELEMENTS 


TEAMS* 


3. 


Classify the structure and function of government 


3C 








at local and state levels 








4. 


Analyze significant events and roleo of individ- 


3d, E 








uals in Texas history from Post-Reconstruction to 










present (e.g., conservative vs liberal, th 










Depression, the Civil Rights Movement, Jamea Hogg, 










the Fergusons, Lyndon Johnson) 








5. 


Examine the structures and operation of public 


3G 








education in Texas 








« . STRAKD 4 [Geography and economic growth of 










Teacas] 








1. 


Conpare and contrast the physical, cultvral, and 


4A,B 








economic featur^^s of the geographic regions of 










Texas 








2. 


Explain the role of geography on the settlement 


4C 








and development of Texas 








3. 


Locate places of historical and geographic signif- 


4D 








icance in Texas 








4. 


Explain reasons for and results of urbanization of 


4E 








the state 








5. 


Analyze the role of major industries on the 


4F 








economic development of Texas (cattle, oil. 










electronics, defense, and others) 








E. STRa^/D 5 [Social st; '^ies attitudes, values, and 


VALUES 








skills for citizenship] 










Explain why individuals should have respect for 


lA-D 








self and others 








2. 


Identify and evaluate examples of democratic 


2A-L 








beliefs and personal responsibility 








3, 


Explain why U.S. citizens should support the 


3A-J 








American economic system 








4. 


Apply social studies skills 


4A-M 


R4 


-7, 




• Analyze anc". synthasj.ze information 




9, 


10, 




• Draw conclusions, make inferences, and develop 




W7,10 




criteria for making judgments 










• Understand cause/effert relationships 










• Locate and gather information 










• Distinguish fact from opinion 










• Organize and express ideas in written form 










• Use problem-solving skills 










• Sequence historical data and information 
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SOCIAL STUDIES, GRADE 6 



A. STRAND 1: PERSONAL, SOCIAL, AND CIVIC RESPONSIBILITIES 



OBJECTIVE 1: EXPLAIN THE ROLE OF COMPROMISE AS A METHOD OF 
RESOLVING CONFLICTS 

TEACHING ACnvrrV: Write ^compromise- on ihc chalkboard and cUcit from students a working 
definition. Discuss the meaning of compromise and have students relate situations in which they 
have had to compromise. Discuss what happens when there is no compromise, leading to the concept 
of conflict Extend the discussion to include compromise as a means to resolve conflicts in groups, 
business, govem;nent, and inirniationally Si In the United Nations. Read pages 319-324, in The 
World Past and Present as Lhc United Nations reference. Have available for use newspaper clippings 
and magazine articles about the United Nations; encourage discussion on how compromise was used 
in each situation that was presented. 

Assessment: Students wUl wxiie an essay on the importance of compromise either in their life, in 
business, in government, or in the United Nations. 

RETEACHING ACTTVITy: Define compromise and conflict and give examples such as: 

You want a dog, and your mother says no. You promise to clean up after it, to feed it, and to t^ke it 
for walks. Your mother then says yes if you do as you pormise and it is not a big dog. Thai is 
comprcniise. A conflict would be if your mother said no and did not chrnige her answer even thou^\: 
you promised to lake good care of the dog all by yourself. Draw a diagram on the board to illusuotc: 



Resonrce?; 



The World Past 
and Present, 
pp, 319-324 
MPS 1147, Focus 
on the UN 
MP51141, 
Mank .id atihc 
Crossroads 



Will gel small dog 




Take care of dog 



JC 



Have students give examples of compromise and conflict. Present students with conflict situations 
such as the following: 

In order to raise money, the students want to have a dance at school one evening. 
The staff disapproves because of lack of funding for music, decorations, security, and 
problems gettmg chaperoncs. 

Divide students into two groups-suidents ai d staff. Each group is to rlst why they ttank they are 
right Flit reasons on the chalkboard. Have students discuss compromise and try to reach a solution. 
Discuss the outcome. 



SS-.9' 2^5 



Aszessment: Students will write a possible solution to the following sltuaiion and explain the diHereiicc 
between s compromise as a solution and a conflict 

A friend has asked you to go to the movies; your parents have said no, because yout 
room is a mess, you haven't done your chores, and you don't have the money. 

EXTENSION: Have sti»ps of p?per prepared with conflict situations such as: 

1. Your mother wants you to learn to play the piano; you aren ic interested, 

2. Your friends are talking about your favorite terxher; they don't like her. 

Students will prepare a skit showing how they would use compromise to solve each conflict. 



• 




(A:l) 
SS6 



• 
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SOCIAL STUDIES, GRADE 6 



A. STRAND 1: PERSONAL, SOCIAL, AND CIVIC REPONSIBILITIES 



OBJECTIVE 2: EVALUATE CURRENT WORLD PROBLEMS AND THEIR EFFECT 
ON THE LIVES OF THE AMERICAN PEOPLE 

TEACHING ACITVUY: This will be an ongoing activity all year with assessments each week. Turing 
the first part of the lesson, define the following terms: 



» current 
» problem 
* solution 



* news article 

* current affairs 

* summarize 



Name one day as "Current Affairs Day." For each such day, select three students to bring in a news 
article which presents a problem about the region which is being suidied: foe example, when 
studying the Middle East, students will bring in news articles about problems in Israel or Syria or 
any Middle Eastern country. The student will summarize his/her article orally. 
Ask such questions as: 

1 . What countries are involved? 

2. What is the problem? 

3. Why is this a problem? 

4. Were any solutions suggested; if so, what were the solutions? 

5. If no solutions were suggested, what might a solution be for this problem? 

Assessment: Students will select one news article from the three that were summarized and answer the 
following questions: 

1 . What was the news article about? 

2. What countries were involved? 

3 . What was the problem? 

4. What might be a solution? 

RETEACHING ACnviTY: The students will work in groups and look in a dictionary and write 
definitions of the following terms: 



' cmrent 
» problem 
* solution 



•article 

^summarize 

•news 



Students will be given copies of newspapers (x current new« magazines. Instruct them to find an 
article that states a problem and to read it carefully; also they may clip out the article. Students will 
write the problem found in the article, the countries involved, and any suggested solutions found in 
the article. This information will be shared orally with the class. 

Assessment: On butcher paper, "♦ndents will draw an illustration showing the problem they read about in 
the article. Students will then explain the drawings and tiie current world problem orally to the class. 

EXTENSION: Each student wU.l watch tele ision news or read about a current world problem. They will 
form a current affairs panel and will present a "Newscast TV Show" to share the current world 
problems with the rest of the class. 



Resources 



World map, 
current 
newspapers, 
and magazines 



Current 
newspapers, 
magazines, and 
butcher paper 



ERIC 
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SOCIAL STUDIES, GRADE 6 



A. STRAND 1: PERSONAL, SOCIAL, AND CIVIC RESPONSIBILITIES 



OBJECTIVE 3: EXAMINE THE PRINCIPLE OF MAJORITY RULE AND 
MINORITY RIGHTS 

TEACHING ACnVITY: Have students look in the dictionaiy to define: 

• majority 

• minority 

• rights 

Students will answer and discuss the following questions oraUy: 

1. How are the principles of majority rule and minority rights alike? 

2. How are the pinciples of majority rule and minority rights different? 

3 . Is majority rule a good principle? Why? 

4. Why is minority rights an important principle? 

5. Does majority rule guarantee minority rights? 

Ask students how the class can be divided into majority and minority (e.g., age, hair color, sex, 
ethnic group, those wearing jeans). Choose one method and divide the class into two such groups, 
being sure each group includes minorities. Each group's assignment is to develop a set of rules (3 
or more) for classroom behavior that would guarantee majority rule and minority rights. 

After the allotted time, discuss the rules wiai the entire class, focusing on how each rule either 
shows or does not show the principles of majority rule and minority rights. 

Assessment: Students wui work in groups to develop and role play rules for classroom behavior based on 
the principles of majority rule and minority rights. 

RETE ACHING ACTIVITY: Write majority and minority on the chalkboard and ask suidents to define 
each word. (Majority means over 50% and minority means less than 50%.) 

Ask all boys to stand, and the class will decide who is the majority and who is the minority. Once 
decided, write the correct classification under the words: 
Example: MAJORITY MINORITY 
boys girls 

Next, ask all people wearing tennis shoes to stand. The class will decide if those wearing tennis 
shoes are a m?>'"nty or mir«)rity, and this decision will be added to the classification on the board. 
Other criteria may be nscu to show majority and minority in the class. 



Magruder's 
American 
Government, 
pp. 13-14 

The World Past 
and Present, 
pp. 307-311, 
319-324 

Webster's 
Dictionary 



Z8 
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Then, decide on one criteria t(x majority and minority such as boys and girls. Be sure this is not 
the same criteria as wi^s used in the main activity. Write on the board a diagram such as: 



Resources 



POPULATION 





NflNORITY 
GIRLS 10 



MAJORITY 
BOYS 18 



Discuss the terms majority rule and minority rights and how they could apply to the majority and 
minority groups in the classroom. Cite such niles as: 

1 . All boys can sharpen their pencils anytime. 

2. Girls must raise their hands to sharpen their pencils. 

3. Boys will be allowed 10 minutes of classtime to work on homework. 

4. Girls will be allowed S minutes of classtime to wori: on homewori^. 

Discuss which rules show the principles of majority rules and minority rights. 

Assessment: Using :he attached handout, students will analyze the priiiciples of majority rule and 
minority righ fs. 

EXTENSION: Based on their knowledge of ihe principles of majority rule and minority rights, students 
will research possible changes that would take place if these principles were used in South Afirica. 
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MAJORITY RULE-MINORITY RIGHTS 




The criteria for majorif/ and minority is the wearing of glasses. Looking at the picture above, circle the 
majori^ group widi a led pencil and the minority group with a blue pencil. 

Classify the following rules as they apply to the principle of majority rule or m' y rights. Do this by 
placing the number of the rule in the correct block: 




1 . Students will sit facing the board. 

2. Those students with glasses will sit on the front row. 

3. All students will attend physical education classes. 

4. Those students with glasses will remove their glasses before playing a contact sport They have the right 
to play and the right to projection from injury. 



Total Population 
students 



• 



Majority Rule 

students 

Rules that apply: 



ERIC 



Minority Rights 

students 

Rules that apply: 
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SOCIAL STUDIES, GRADE 6 



A. STRAND 1: PERSONAL, SOCIAL, AND CIVIC RESPONSIBILITIES 

OBJECTIVE EXPLAIN WHY SOCIETY SHOULD RESPECT THE INDIVIDUAL'S R^SOHrycft 
RIGHT TO HOLD DIFFERENT POLITICAL AND RELIGIOUS 
BELIEFS 



TEACHING ACTIVITY: Lead a discussion of the following terms: 

• respect • religious beliefs 

• political beliefs • individual rights 

•different 

Di?:,uss rules for listening to a speaker and list ways we can show respect toward a speaker. Rules 
might include: 

L Sit up straight in your chair or desk. 

2. Be quiet and listen. 

3. Ask a question only when the speaker asks for questions. 

4. Raise your hand to ask a question. 

5. Look at the speaker while he/she is talking. 

During the study of the Middle East, have speakers from three religions (Islam, Christianity, Judaism) 
come in to talk with students about thfsir religious beliefs. This activity can also be done using 
political differences. 

Divide the class into three groups - each group representing one of the religious groups discussed. 
Each class group will research the religion, history, beliefs, and customs of its assigned topic. Have a 
sharing time to discus what each religion is about You might also have a sharng of special foods. 
Discuss respect for each of these beliefs and why people have the right to hold different beliefs. Talk 
about the likenesses and differences and how we can show respect tc ard pcc^,* j who do not believe as 
we do. 

Assessment: Students will write an essay on why individuals have the right lo hold different religious 
beliefs. A title might be "Why I Respect the Religious Beliefs of Others." 

RETEACHING ACTIVITY: Redefine the follo\\ing terms by having students look them up in a 
dictionary. 



•respect 
> rights 



• beliefs 
•different 



Pair the students into groups. Distribute previously prepared strips of paper with "siruations" wriuen 
on them that involve religious (or political) differences. Examples include: 

1. One of you is a Christian and the other is a Hindu. The Christian has invited the Hindu 
to dinner. 

2. You are Jewish and have invited a Christian friend to a religious celebration. 
Students are to read their situations, research their topics, and role play the situation. 

31 



The World-Past 
and Present 
pp. 70-75 

A Walker in 
Jerusalem 

The World's Great 
Religions 



Films: 

MP70908, 

Israel 

MP52423, 
Middle East- - 
The Building of 
a Dream 

MPS 1596, 
Promised Land. 
Troubled Land: 
Israel's Struggle 



Dictionaries 
Encyclopedias 
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Assessment: Observation of the role play based upon: 



Resource?; 



1. Research facts rsed in role play 

2. Responses and rea»ning done by students 

3. The ability to show respect for others* beliefs 

4. Creativity 

EXTENSION: Students will research the Bill of Rights focusing on the preparation and beliefs that led lo 
their adoption. Divide the class into two teams for a debate based on the possibility of including the 
following amendment lo the Bill of Rights: Xitizens shall have the right lo freedom of political 
beliefs and may organize and support political parties of their choice.** Help each side with possible 
arguments for and against the resolution. 



Rules for the aebate w5U include: 

1. Speakers are divided into two teams: an affirmative team which upholds the 
resolution of a new amendment and a negative team which opposes it, 

2. Botl.' teams wiK have Uie same number of debaters and the same time allocation. 

3. Each team gives on opening speech and a closing speech. 

4. The two teams alternate in presenting Uieir arguments with tiie affirmative team 
opening and Uie negative team closing. 

5. A chairman (teacher) presides over tiie debate. 
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SOCIAL STUDIES, GRADE G 



D. STRAND 4: 



INSTITUTIONS AND PROCESSES OF LOCAL, STATE, NATIONAL, AND 
OTHER POLITICAL SYSTEMS 



OBJECTIVE 1: EXAMINE THE POLITICAL CONTRIBUTIONS OF EARLY 
CIVILIZATIONS 

TEACHING ACTIVITY: Using Transparency, "Governmental Contributions of Early Civilizations," lead 
class discussion on how Athens and Rome contributed to our democratic-republic form of 
government. Students will take notes using student handouts as reference source. 

Assessment: Using their completed student handouts, students will Nvrite a paper comparing and 
contrasting the governmental contributions of Athens and Rome, 

RETEACHING ACTIVITY: Divide students into two groups. Using the textbook and student handouts, 
one group of students will lisi each contribution of the Athenians on a 4 x 6 index card; the other 
group will prepare index cardr listing contributions of the Romans. Groups will make 
presentations to each other, and individual students will fill in their student handouts with any new 
information. Comparison-conlrabt papers will then be written by pairs of students consisting of 
one representative from each of the original groups. 

Assessment: Students will complete the Point of View Student Handout. 

EXTENSION: Students will assume the role of a representative of a new country and prepare a persuaoive 
speech to be given to the countrymen persuading them to adopt a specific characteristic that 
contributed to the formation of a representative-type government Have students emphasize the 
importance of this contribution and relate its importance to the people of the new country. 



The World 
Past & Present. 
pp, 124 143 



The World 
Past & Present, 
pp, 124, 143-144 



The World 
Past & Present, 
pp. 124, 143-144 

Student notes 



^^3 



SS-19 



GOVERNMENTAL CONTRIBUTIONS OV EARLY CIVILIZATIONS 



i 

CONTRIBUTIONS 


ATHENS 


ROME 


FORM OF 
GOVERNMENT 


UNICAMERAL - (Assembly) 
DEMOCRACY 


BICAMERAL - (Senate and 
Civil Asc^mbly) 
REPUBLIC 


REPRESENTATION 


Most chosen by drawing from 
male cirizens 18 years or older. 
Every year 500 names drawn to 
serve. 

TERM. 1 year (Could not serve 

more than two times.) 

NO WOMEN OR FOREIGN 

BORN! 


SENATE: Roman men - must 
be patricians (noble birth) 
TERM: Life 

CI /EL ASSEMBLY: 
Plebeians - common people 
(Could not become Senatoi^) 


GOVERNMENT.\L 
RESPONSIBttJTIES 


Pass laws - Handle all govern- 
mental affairs 


SENATE: Supervise govern- 
mental matters (Foreign affairs 
and military) 

CIVIL ASSEMBLY: Pass 
laws, elect officials, declare 
wars, pay taxes, and serve in 
military 


GUARANTEED 
RIGHTS 


Every male citizen 18 years or 
older would eventually serve as a 
representative in the Assembly. 


TRIBUNE-Plebeians elected 
by Civil Assembly to guard 
rights of plebeians - Could 
VETO Senate and other 
officials 
TERM: lyear 


OTHER 

CONTRIBUTIONS 


HELD TRIALS - Members acted 
as judges, jury members, lawyers 
and heard cases. 
TRIAL BY JURY 


Established ''The Twelve 
Tablets" - laws for the Roman 
empire 

WRITTEN LAWS 



Transparency (D:l) 
SS6 
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GOVERNMENTAL CONTRIBUTIONS OF EARLY CIVILIZATIONS 



CONTRIBUTIONS 


ATHENS 


ROME 


FORM OF 
GOVERNMENT 












GOVERNMENTAL 
RESPONSIBILITIES 






GUARANTEED 
RIGHTS 






OTEIER 

CONTRIBUTIONS 







Student Handout (D:l) 
Teaching Activity 
SS6 
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GOVERNMENTAL CONTRIBUTIONS OF EARLY CIVILIZATIONS 



CONTRIBUTIONS 


ATHENS 


ROME 


FORM OF 
GOVERNMENT 


UNICAMERAL • (Assembly) 
DEMOCRACY 


BICAMERAL • (Senate and civil 

Assembly) 

REPUBLIC 


REPRESENTATION 


Most chosen by drawing from 
male citizens 18 years or older, 
'^very year 500 names drawn to 
serve. 

TERM: I year (Could not serve 

more than two times.) 

NO WOMEN OR FOREIGN , 

BORN! 


SENATE: Roman men • must be 
patricians (noble birth) 
TERM: Life 

CIVIL ASSEMBLY: 
Plebeians - common people 
(Could not become Senators) 


V. .vERNMENTAL 
RbSPONSIBILITIES 


Pass laws - Handle all govern- 
mental affairs 


SENATE: Supervise govern- 
menial matters (Foreign affairs 
and military) 

CIVIL ASSEMBLY: Pass laws, 
elect officials, declare wars, 
pay taxcb, and serve in military 


GUARANTEED 
RIGHTS 


Every miile c/r/ze/i 18 years or 
older would eventually serve as a 
representative in the Assembly. 


TRIBUNE-Plebeians elected 
by Civil Assembly to guard 
rights of plebeians • Could 
VETO Senate and other 
officials 
TERM: 1 year 


OTHER 

CONTRIBUTIONS 


HELD TRIALS • Members acted 
as judges, jury members, lawyers 
and heard cases. 
TRIAL BY JURY 


Established "The Twelve 
Tablets" • laws for the Roman 
empire 

WRirTEN LAWS 



Student Handout (D:l) 
Reteaching Activity 
SS6 
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POINT OF VIEW 

For each of the people listed below, write a point of view based on the issue given. Be specific in your 
reply. Continue on the back of this paper if necessary. 

ISSUB ffi; DID THE ATHENIANS CONTRIBUTE fO THE WORLD A TRUE DEMOCRATIC FORM OF 
GOVERNMENT? 

a. An Athenian citizen: (male 18 years or older) 



b. A woman living in Athens: 



c. You: 



ISSUE #2: SHOUI.D A ROMAN PLEBEIAN WHO IS AN ELECTED MEMBER OF THE ROMAN CIVIL 

ASSEMBLY OR AN ELECTED TRIBUNE MEMBER BE REQUIRED TO SERVE IN THE .ARMY? 

a. A Roman Senate member: 



b. A Roman Civil Assembly member: 



c. You 



Student H-^ndout (0:1) 
Reteachi ^ Assessment 
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PLAN FOR 'A PAPER TO PERSUADE 

You will assume the role of a representative of a new country and prepare a persuasive speech to be given 
to your country persuading them to adopt specific characteristics that contributed to the formation of a 
representative-type government. You should emphasize the important contributions and characterisacs of 
each civilization and relate their importance to the people of your new country. 
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SOCIAL 



STUDIES, GRADE 6 



ESL Adaptation 



D. STRAND 4: INSTITUTIONS AND PROCESSES OF LOCAL, STATE, NATIONAL, AND 

OTHER POLITICAL SYSTEMS 



• 



OBJECTIVE 1: EXAMINE THE POLITICAL CONTRIBUTIONS OF EARLY 
CIVILIZATIONS 

TEACHING ACTIVITY: Engage students m a teacher directed reading of the ic^t on pages 124 and 127. 
As the material is read, map the significant political information given. (Sec Tcache'' Resource for an 
example of this procedure.) Follow ihv same procedure for the Romans on pp. 143-144, Next, use a 
Venn Diagram in order to prepare the information for writing a comparison^contrast paper. 

Assessment: Allow the students to work as a class or in small groups while writing the comparison- 
contrast paper. 

RETEACHING ACTIVITY: Students will use the maps p spared in the leaching activity to orally 
describe the governments in Athens and Rome. 

Assessment: The students will use the maps prepared in the teaching activity to 'vrite a descnption of the 
governments of Athens and Rome. 

EXTENSION: The students will prepare a bulletin board which shows the political coniributiors of 
governments studied thus far. 



Re<;ourri>«; 



The World 
Past and 
Present 
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MAPPING THE INFORMATIOK ON ATHENS 
(Use the same procedure for Rome.) 



1. Look ai the licadmg on page 124. Whai is ihe sclcciion going to talk about? Read paragraph one silcntl>. 
What did you learn about Athens? (Record answers on diagram.) 

2. a Read paragraph two silently. What iid you icarn about the kind of governments the cit> -siaic of Athene 

set up? What docs ctemocracy mean? 

b. What was ihc name of the governing Uxly? (Introduce unlramcraK ) 

c. What were ihc duties of the assembly? 

d Who were the members of the assembly? flniroducc direct democracy .) 
c. How many vorcs did each member of the assembly have? 

f. What were the duties of the assembly? 

g. Vfho decided if someone ha^ broken Uie law? (Tell the students that the jury acted as judge, jury, and 
lawyers.) 

3. Read paragraph three silently. Be prepared to share whr^ you have read. 

a. What did you learn f'^om this paragraph? 

b. Who were the people who were not allowed to participate in Athenian democracy? 

4. Turn to page 127. Read the first paragraph silendy. 

a. What docs the paragraph talk about? 

b. What were the duties of the Council of 500? 

c. Who had the final say on what matters were to be discus5cd at each assembly meeting? 

d. Where did Uie Council members come from? (Introduce the word r^prcscntauon and rcpresentauve 
democracy .) 

e. How were juries selected? 



The coinpletcd m^p should be similar to the following: 



Athens 



I 

govemmeni 



Trial by jury 

I 

jury chosen at 
random from 
assembly 
members 



ail adult 
male Athenian ^ 
citizens 



one otceach 



democracy 
(rule by people) 



Assembly 

(direct democracy) 

I 

voted on 
every issue outsiders 
important to 
city-state 



Set up 



acted as a judge, 
jury, and lawyers 



jion-partjicipant^ 



women slaves 



Council of 500 
(n^rfeseniauve 
dcmocixy) 

/ 



\ 



drew up a !lst 
of matters to 
be considered 
at each 
assembly 
meeung 



members 
chosen at 
landom trom 
as5 imbly 
mcitibers 



Teachei Resource 
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ORGANIZE INFORMATION FOR COMPARISON/CONTRAST PAPER 

"Alike or Different" 




NAME 



NAME 



41 



SS-35 



Transparency 

Teaching Activity (D:l) 

SS6 



SOCIAL STUDIES, GRADE 6 



D. STRAND 4: 



INSTITUTIONS AND PROCESSES OF LOCAL, STATE, NATIONAL, AND 
OTHER POLITICAL SYSTEMS 



OBJECTIVE 2: ANALYZE CONTRIBUTIONS OF OTHER COUNTRIES TO THE 
AMERICAN POLITICAL SYSTEM 



TEACHING ACTIVITY: Lead class discussion of ihe following: 



• monarch 

< constitution 

• constitutional monarch 

• Magna Charta 

• Divine Right 

• Parliament 

• Congress 



• checks and balances 

• amendment 

• philosophies of 
John Locke and 
Charles Montesquieu 

•6reedom 

• rights 



Students will analyze the Timeline and Bill of Rights as provided in student handouts and textbook 
pp. 247-250. 

Assessme.,,: Students will answer five questions relating to the influences of England and France on the 
American poliucai system. See student handout 

» RETEACHING AdTVITY: Using the outline, "Influences of England and France on the American 

Political System," emph;isi2C how the influences in I, H, III, and IV affected the political system in 
the United States. When discussing V and VI, elicit student reaction regarding the Encash and 
French influences on our governmental process. See student handout. 

Assessment, Students will complete a chart reflecting the features of the United Slates government and 
how the influences of England and France were incorporated. See student handout 

EXTENSION. Students will analyze the Preamble to the Constitution of the United Slates J America 
with respect to its intent and origin as a result of specific influences of the historical settings in 
England and France. See student handout 



• 



Resources 



The World 
Past & Present. 
pp. 247-250 

200 YearS'A 
Bicentennial 
History of the 
U.S. 

C/.S. News and 
World Report 

The American 
Ideal of 1776. 
Hamilton A. 
Long 

The Story of 
Mankind. 
Hendnk Van 
Loon 

Student Handout 

Student Handout 

The World Past 
6c f resent, 
pp. 247-250 

Student Handout 
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TIMELINE 

INFLUENCES OF ENGLAND AND FRANCE ON THE AMERICAN POLITICAL 

SYSTEM 

1215 King John signs the Magna Charta after his subjwts rebel against the excessive strong power he was exemng. 

1215-1265 The Great Council of Nobles becomes known as Farliament 

1265 Parliament includes not only nobles but also the common people. 

1340 Parliament is divided into two houses: The House of Lords and the House of Commons. 

140O's- Parliament gradually wins the right to make .aws of England. Established a set of rules (unwritten) 
1500*s to be used in governing the nation (constitution). Even today, England still does not hive a written 
con.^titution. 

1629- 1640 King Charles refuses to let Parliament me^v. He did not like constitutional monarchy but believed in ab:.olute 
monarchy. He also believed the King should answer only to God (Divine Rights). 

1641 Civil war breaks out between the King and Parliament 

1646 The King surrenders to Parliament. 

1658 Charles is beheaded; Oliver Cromwell lakes over England's government and calls himself Prime Mmister. 

Cromwell dies and Charles II becomes King. Charles II dies in 1685 with no heirs, and his brother, James, 
becomes King. First political parties organized in England (the Whigs and the Tories). 

1685 James il becomes the first Catholic King in over 100 years. Believe J m rule by "Divine Right' (^absolute 
monarch). 

1688 James* second wife, a Catholic, has son who will be next King of England. Parliament invites Wilham and 
Mary, James* oldest daughter and a Protestant, to rule England. William and Mary sign the English Bill of 
Rights. 

1689 John Locke, an English philosopher, speaks out on human r r.its. 

1748 Charles Montesquieu de Secondai, a French philosopher, speaks out on the balance of the powers of 
government. 

1776 Americans declare their • idependence because the King is not granting ihem the rights guaranteed in the Magna 
Charta and the English ^ill of Rights. 

1789 The French Declaration of the Rights of Man was established. 
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1215 

MAGNA CHARTA 

1 . King/Queen could not take away 
trial by jury 

2. King/Queen could not raise taxes 
without approval of Assembly 



1688 

ENGLISH BILL OF RIGHTS 

L Parliament makes laws 

2. King/Queen cannot change these laws 

3. People can speak feeely 

4. Judges cannot be controlled by King/ 
Queen 

5. King/Queen cannot keep their own 
army during peacetime 



1689 
JOHN LOCKE 
(English phiiosopher) 
**Second Treatise on Civil 
Government" 

1 . People bom with rights of life, 
liberty, and property 

2. Goven nent should protect tliese 
lights, if not, then government should 
be overthrown 

3. All people are created equal 

4. All people should be free to write 
and speak 



ENGLAND 



INFLUENCES OF 



ENGLA>JD & FRANCE 



ON THE 



AMERICAN 



POLITICAL SYSTEM 



1789 



CONSTITUTION 



OF THE 



UNITED STATES 



OF 



AMERICA 



Additlpn of 

I 

BILL OF RIGHTS 
Amendments #1-#10 



1748 

CHARLES MONTESQUIEU 
de SECONDAT 
(French philosopher) 
"The Spirit of Laws" 

1 . Advocated establishment of state 
in which the Executive, the Legis- 
lative, and the Judicial powers 
should be in separate hands 

2. The powers should work 
indei>endently of each other 

3. The powers would check one another 
by mutual privilege of rejecting 



1789 

FRENCH DECLARATION 
of the 
RIGHTS OF MAN 

1 . All humans are free and equal and 
may establish any form of 
government they wish 

2. Governments ai'e fonned to protect 
people's liberty and property 

3. Laws protect freedom to speak, 
write, and think what one wishes 

4. In court cases, all people are 
innocent until proven guilty 



FRANCE 
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"ARTICLES IN ADDITION TO, AND AMENDMENT OF, THE CONSTITUTION OF THE UNITED 

STATES OF AMERICA..." 



Known as the 
BILL OF RIGHTS 



Amendment I 



Congress shall make no law respecting an establishment of religion, or prohibiting the free exercise Jiereof; or 
abridging the freedom of speech, or of the press; or the right of the people peaceably to assemble, and to petiaon the 
Government for a redress of grievances. 

Amendment II 

A well regulated Militia, being necessary to the jecurity of a free State, the right of the people to keep and bear Arms, 
shall not be infringed. 

Amendment III 

No Soldier shall, in time of peace be quartered in any house, without the cons^^nt of the Owner, nor in time of war, but 
in a manner to be prescribed by law. 

Amendment IV 

The right of the people to be secure in their persons, houses, papers, and effect, against unreasonable searches and 
seizures, shall not be violated, and no Warrants shall issue, but upon probable cause, supported by Oath or affirmauon, and 
particularly describing the place to be searched, and the persons or things to be seized. 



Amendment V 

No person shall be held to answer for a capital, or others ise infamous ^rime. unless on a presentment or mdictment of 
a Grand Jury, except in cases arising in the land ^5r naval forces, or in the Militia, when in actu£i service m time of War or 
public danger, nor shall any person be subject for the same offense to be twice put in jeopardy of life or limb; nor shall be 
compelled in any criminal case to be a witness against himself, nor be deprived of life, liberty, or property, without due 
process of law; nor shall private property be taken for public use. without just compensation. 



Amendment VI 

In all criminal prosecutions, the accused shall enjoy the right to a speedy and public trial, by an imparual jury of me 
State and district wherein the crime shall have been committed, which district shall have been previous,/ ascertamed by law. 
and to be informed of the nature and cause of the accusation; to be cor. \ontcd with the witnesses against him, to have 
compulsory process foi obtaining Witnesses in his favor, and to have the AssistasiCe of Counsel for his defense. 



Amendment VII 

In Suits at common law. where the value in conu-oversy shall exceed twenty dollars, the nght of tnal by jury shall be 
preserved, and no fact tried by a jury shall be otherwise re-examined in any Court of the Lnited States :han according to the 
rules of the common law. 

Student Handout 
Teaching Activity (D:2) 
SS6 
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Amendment VIII 

Excessive bail shall not be required, nor excessive fines imposed, nor cruel and unusual punishments inflicted. 

Amendment IX 

The enumeration in theConstituuon, of certain rights, shall not be construed to deny or disparage others retained by 
the people. 

Amendment X 

The powers not delegated to ihc United States by the Consiluuion, nor prohibited by it to ihc States, are res jrvcd to the 
States respectively, or to the people. 



Studant Handout 
Teach.ng Activity (D:2) 
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INFLUENCES OF ENGLAND AND FRANCE ON THE AMERICAN POLITICAL 

SYSTEM 

INSTRUCTIONS: Answer the following questions in complete sentences. Be specific 

as i.o the intent and origin of the influence of England and/or 
France. Be sure your question is restated within your answer. 

REFERENCES: Student Handouts 

Textbook pp. 247-250 

1. What was the Magna Charta and why was it important to the American political 
system? 



2. What is a constitutional monarch? Could the United States' system of ''checks and 
b dances" be traced back to this English system of sharing power oi to 
Montesquieu's theory? 



3. .How did the theories of John Locke affect the American political system? 



4. Compare the English Bill of Rights and the French Declaration of the Rights of 
Man and explain how these documents influenced our own Bill of Rights. 



5. Explain how the American colonists were influenced when they assured themselves 
that their new government would be a government "of the people, by the people, 
and for the people." 



Student Handout 

Teaching Assessment (D:2) 
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OUTLINE 



INFLUENCES OF ENGLAND AND FRANCE ON THE AMERICAN POLITIC . SYSTEM 




1. Magna Charta - signed by King John - 1215 



A. Monarch very powerful and became overbearing 

B. People rebelled by such power 

C. People demanded certain rights 

1 . Representation - set up "Council of Great Nobles" or Assembly 

2. Monarch could not take away trial by jury 

3. Could not raise !axes without approval of Assembly 

English Parliament 

A. First set up as Assembly or Great Council of Nobles as a result of Magna Charta 

B. Changed forrnat and gained importance 

1 . Later included common people 

2. Divided into houses 

a. House of Lords 

b. House of Commons 

3. Right to make laws or set of rules for governing - constitution - unwritten 
C Problems between Monarch and Parliament 

1. King Charles refuses to let Parliament meet 

a. Believed in "divine right" 

b. Civil vv^ar breaks out 

2. King Ciiarles beheaded - Oliver Cromwell assumes leadership - dies - Charles II becomes King 

D. Parliament gains power 

1 . Under Charles II, first political part;**^ organized in England 

a. Whigs 

b. Tories 

2. Charles II dies - James II becomes Catholic King - first in over 100 years 

3. James, wife and son (second wife) kicked out and sent out of the counir>' 

4. Parliament invites William and Mary to England to rule 

a. Mary - James' oldest daughter (by first wife) 

b. Both William and Mary - Protestant faith 

c. William - power prince in Netherlands 

5. William and Mary sign "English Bill of Rights" (pressure from Parliament) 

IIL John Locke - English philosopher 

A. Ideas on people 

1 . Bom with rights - life, liberty, and property 

2. Created equal 

3. Should have freedom of speech and press 

B. Ideas on government 

1. Government should protect people's rights 

2. If govemment does not protect people's rights, then it should be overthrown 

IV. French influences 

A. Charles Montesquieu de Secondat - French philosopher 

1. Advocated establishment of stale in which the Executive, the Legislauve, and the Judicial powers should be 
in separate hands 

2. The powers should work independently of each other 

3. Powers would check one another by mutual privilege of rejecting 
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B. French Declaration of the Rights of Man 

1 . Ah numans free and equal - may establish any form of govemmenl they wish 

2. Governments formed to protect people's liberty and property 

3. Laws needed to protect freedom to speak, write, and think 

4. All people are innocent until proven guilty 

American colonists declare their independence 

A. Magna Charta rights not guaranteed 

B. English ^,ill of Rights not enforced 

Formation of United Slates govemmenl 

A. Fomiation of democratic-republic form of govemmenl 

B. Established written sei of laws - Constitution of the United States of America 

C. Rights guaranteed - fa^i ten amendments to the Constitution - Bill of Rights 

D. Formation of law-making body 

1 . Congress (two houses) 

a. Senate - two from each state (equal representation) 

h. House of Representatives - representation by population of each state 

2. Dulles established for both houses 

E. Established election or appoinlment process of officials 

F . Esiabl ished govemm enl with three branches 

1 . Executive branch - carries oul laws 

2. Legislative branch - makes the laws 

3 . Judicial branch - interprets the laws 

G. Creation of system of "check and balances" to keep an> one branch from becoming more powerful than the 
other 
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INFLUENCES OF ENGLAND AND FRANCE ON THE AMERICAN POLITICAL SYSTEM 



CHARACTERISTICS 


UNITED STATES 


ENGLAND 


FRANCE 


Type of government 








Set of laws to govern 
the country 








Law making 








Representation 




« 




Limitations of powers 








uuHidJiicca 
Rights of Peojole 









r.STRUCTIONS: Complete the chart by indicating the features of lue Unaed States govemiT^ent and what influences of 
England and France were incorporated. There could be more than one influence as to the governmental 
characterisuc shown. 
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PREAMBLE 
to the 

CONSTITUTION OF THE UNITED STATES OF AMERICA 

A preamble is an iniroduciion or preface lo a document suting the reasons or intent of that document 

INSTRUCTIONS; Analyze each phrase of this miroduction as to the intent of each phrase and its origin. Use Uic back of 
this paper if necessary. 



"We, the People of the United States'*: . 



. in Order to form a more perfect Union**: , 



.establish /ustice'*: , 



.insure domestic Tranquility**: 



. provide for the common defense"' 



. promote the general welfare" 



secure the Blessings of Liberty to ourselves and our Posterity*': . 



" . .do ordain and establish this Constitution for the United Slates cf America**: , 
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SOCIAL STUDIES, GRADE 6 



STRAK'D 4: INSTITUTIONS AND PROCESSES OF LOCAL, STATE, NATIONAL, AND 

OTHER POLITICAL SYSTEMS 



OBJECTIVE 3: ANALYZE THE CHARACTERISTICS OF THE DIFFERENT TYPES 
OF POLITICAL SYSTEMS 

TEACHING ACTIVITY. Discuss wiih siudenis ihc similarities and differences among t**^ different types 
of government, leaders, and iheir powers. (Sec transparency.) 

After discussion review the transparency by covering all frames except one. Allow students 
approximately 60 seconds to view the frames of the political system. Turn off ihe overhead and call 
on students to give information previousl viewed. Follow the same procelure for each type of 
political system. 

Assessment, Siudcnls will write a compare *id contrast paper describing the similarities and differences 
of two types of political systems. 

RETEACHING ACTIVITY: Provide students with four 3 x 5 cards-each labeled in large print with one 
of the four types of government. Ask varied questions such as: 

1. Which system has a king or queen who is not the actual political leader? 

2. Which system has complete control of the news media and is ruled by one person? 

3. Which form of g. ximment was designed by the people, for the people, and carries out the 
will of the people? 

As the teacher goes over each qua^tion, all students will reply by holding up the appropriate card 
being discussed 

Assessment. Students will complete the assessment provided and fill in the correct mformatiu. regarding 
the characteristics of each of the four political systems. 

EXTENSION. Emphasize tliai .ve depend on the news media to report to us on nauonal and worid events 
regarding the *ancd world political systems «^nd how they affect our lives. Have students break into 
cooperative learning groups, select a current periodical or newspaper article, and respond to 
questions listed on the student handout 

Assessment, After discussing the media report, the students, as a group, will rewrite the report 

presenting a point of view that is different from that of the author. The focus of ihc rcwnte ^hoi ld 
be on the type and characteristics of the political system being reviewed. 



Resources 



Films: 
N'IP51213 
We, the People, 
the Story of Our 
Federal 
Government 



MP01019 
Communism 

MP52447 
Land of the 
Peacock Throne 

MP70907 
Soviet Union- 
a New Look 



The World' 
Past and 
Present, 
pp. 243-250 

Newspapers. 
Time, U.S. News 
& World 
Report, 
Newsweek 

KT02302 Kit 
Mass Media. 
Impact on a 
Nation 



MP7ai2'7 
Television 
& Politics 



c; ^ 
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POLITICAL SYSTEMS AROUND THE WORLD 











! COUNTRIES 1 


LEADERSHIP 


POWER OF 
GOVERNMENT 






MONARCHY 


DENMARK 
ENGLAND 
NORWAY 
SPAIN 


KING or QUEEN 
(SOMETIMES BY 

TRADITION) 
LEADER 


BASICALLY 
DEMOCRATIC 

DEPENDS ON 
MONARCHY 


DICTATORSHIP 


LIBYA 

IRAN 

PANAMA 


DICTATC . 


A SINGLE PERSON 
(DICTATOR) OR A 
GROUP OF PEOPLE 
THAT HAS COMPLETE 
CONTROL OVER LIVES 
OF PEOPLE, LAND, 
SCHOOLS, WORK, 
PRESS AND TV 


DEMOCRACY 


AUSTRALIA 
ISRAEL 

UNITED STATES 


PRESIDENT 
PRIME MINISTER 
or OTHE'' TITLE 


GOVERNMENT CREATED 
BY THE PEOPLE FOR THE 
PEOPLE OF THE PEOPLE- 
GOVERNMENT CARRIES 
OUT PEOPLES WILL 



Trunsparency (D:3) 
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SUGGESTED TRANSITIONAL KEY WORDS 
TO USE WHEN WRITING A 
COMPARE AND CONTRAST PAPER 



COMPARISON 



LIKE 
SIMILAR 
SIMILARLY 
HAVE IN COMMON 



SAME 

IN THE SAME WAY 
AS 

AG WELL AS 



THE SAME AS . 
MOST IMPORTANT 
TOO 



CONTRAST 



ALTHOUGH 

UNLIKE 

BUT 

ON THE OTHER HAND 
UNLESS 



HOWEVER 
EVEN THOUGH 
INSTF \D 
WHEREAS 
CONTRARY TO 



DIFFER 
YET 

ON THE CONTRARY 
WHILE 

THE REVERSE 
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POLITICAL SYSTEMS AROUND THE WORLD 

Directions: Fill in the correct infonnalion lo complete the chart. 





POLITICAL 
SYSTEM: 


- 




MONARCHY 






COUNTRY: 


UNITED STATES 


• 


















cn 












Ul 


TYPE 

LEADERSHIP: 




DICTATOR 








POWER OF 
GOVERNMENT: 








FORM OF 
DICTATORSHIP - 
ALL POWER HELD 
BY A SMALL 
GROUP 



Rel'iaching Assessment (D:3) 




MEDIA ANAL\CIS 



TITLE OF ARTICLE OR HEADLINE:. 



SOURCE: DATE: 

1. What type of government is being discussed in the article? 

2. What form of power is the gover imenl exerting within the article? 

3. How do you know ihis is the form of govemmcnl? Is it implied or staled? 

4. Why does the media report more than the facts? 

5. Do you think news reports should be completely factual? Why? 

6. How can you determine the accuracy of the rcoon? 

7. What is the purpose of a headline? 

8. Is the headline of the article a fact or point of view of the writer? 



9. What are some of the specific characteristics of the fonti of government brought out within the 
article? Are some implied? If so, which ones? 



10. How woulM you write the article to present a different point of view? 
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SOCIAL STUDIES, "RADE 6 

E. STRAi^D 5: LOCAL, STATE, NATlOisAL, AND WORLD GEOGRAPHY 

Resoiircef; 



OBJECTIVE 1: COMPARE CULTURAL AND GEOGRAPHIC REGIONS OF THE 

PAST AND PRESENT BY EXAMINING POPULATION PATTERNS 
AND ANALYZING THE IMPORTANCE OF PHYSICAL FEATURES 
ON SELECTED CULTURES 

TEACHING ACTIVITY; Discuss the following terms with students and have them write definitions in 
their iioi3S. Review and discuss the lesson on pp. 8-9 in the textbook. 



population 
population density 
rural areas 



demographer 
population distribution 
population pattern 



migration 
urban areas 
population growth 



Assess:nent: 

1. Students will identify the two continents that have nearly three-fourths of the world's population. 
(Europe and Asia) 

2. Students will list the continents in order from the greatest populated to the least populated. 
(Europe, Asia, North America, Africa, South America, Australia, and Antarctica) 

3. Students will expla. in paragraph form how the list from Question 2 is affected by a country's 
geographical location. Instruct students to use as many vocabulary words from the above list as 

. possible. 

RETEACHING ACTIVITY: Using The World Almanac, students will gather the following infomiauon 
about the continents of the world: 

• population of each 

• land area of each 

The continents will be classified as. Africa^ Asia, Ausu'alia and Oceania, Antarctica, Europe, South 
America, and North and Central America. 

AssessmenL Students will prepare a bar graph showing a comparison of two sets of facts about the 
world's continents. One bar will show the percentage of the world's population on ezch continent, 
and the other bar will show each continent's percentage of the world's land area. (See student handout 
and transparency.) 

EXTENSION . Students will research current population data from a selected country , as well as food 
imports and exports from this country. Students will cor.plete the attached student handout. 

After completing the research and the charts, the students will assume the role of an International 
Planning Commission and will prepare a wrtten p'-oposal for agricultural and food planning based 
upon the anticipated population growth pattern as reflected in their charts. The "Commission" will 
outline specific areas in which help will be needed in the next five to ten years. 



The World - 
Past and 
Present, p. 9 

Dictionary 



The }\orld 
Almanac 

Statistical 
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Encyclopedias 



Information 

Please 
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THE WORLD: POPULATION PATTERN and LAND AREA 
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THE WORLD: POPULATION PATTERN and LAND AREA 
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CURRENT AND PROJECTED POPULATION 



Country 


Avg* 
Annual 
Growth 

Rate 


Current 
Population 


Density per 
Sq. Mile 


Population 
in 5 years 


Population 
in 10 years 















FOOD IMPORTS/EXPORTS 



Country 


Food Imported 


Amount 
(tons)/value 


Foods Exported 


Amount 
(tons)/value 













After completion of the above charts, assume the role of an International Planning 
Commission and prepan; a written proposal for agricultural and food planning based upon 
the anticipated popuk Uton growth pattfirn . Your "Commission" will outline specific areas 
in which help wi!l be needed in the next five to ten years. 
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Student Handout 
Extension (E:l) 
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Social Studies 
GRADE SEVEN 
OBJECTIVES 



TUC* 

1 ncd 


LEARNER WILL: 


ESSENTIAL 
ELEMENTS 


TEAMS* 


A. 


STBAKD 1 [Exploration and colonization of 


CONTENT 










Texas] 










1. 


Differentiate and analyze the early cultures of 


lA 


R3, 


9 






1e:ta3 










2. 


Analyze the reasons for European exploration and 




R4, 


5 






colonization of Texas 










3. 


Identify and explain the significance of histor- 




R7 








ical personalities relating to the development of 












Texas (e.g., Cabeza de Vaca, Estevanico, LaSalle, 












Moses and Stephen Austin, and others) 








B • 


STRAND 2 [Achievemants of Texas independence] 










1. 


Evaluate the reasons for the conflict with Mexico 




R4, 


7 






that led to Texas independence (e.g., cultural. 












political, and economic differences) 










2. 


Analyze the contributions of significant individ- 




Rl, 


2 






uals in the struggle for Texas independence (e.g.. 












Sam Houston/ Santa Anna, Wiliam B. Travis, and 












others) 










3. 


Explain the significance of the Texas 


2C,D 


R4, 








Declaration of Independence, the Alamo, the Battle 




7 








of San Jacinto, and the Mexican War 










4. 


Analyze the problems of Texas as a republic (e.g.. 


2E 


R5, 


7 






money, Indians, and foreign affairs) 










5. 


Analyze the historical developments leading to 












Texas statehood 










6. 


Analyze the various cultural and racial groups 


3F 


R6 








that settled in Texas and their contributions to 












the state (Mexicans, Blacks, Germans, Irish, 












Poles, and others) 








C. 


STRAND 3 [Political and social history of 












Texas ] 










1. 


Evaluate the role of Texas in the Civil War (e.g.. 


3A 










reasons for secession, leaders, battles, economic 












aspects) 










2. 


Analyze the effects of the Tsxas Constitution of. 


3B 










1876 on political developments in Texas 
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W — Writing 
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THE LEARNER WILL: 



3. Classify the structure and function of government 
at local and state levels 

4. Analyze significant events and roles of individ- 
uals in Texas history from Post-Reconstruction to 
present (e.g., conservative vs liberal, the 
Depression, the civil Rights Movement, James Hogg, 
the Fergusons, Lyndon Johnson) 

5. Examine the structures and operation of public 
education in Texas 

D. STRAND 4 [Geography and economic growth of 
Tazns] 

1. Compare and contrast the physical, cultural, anc 
economic features of the geographic regions of 
Texas 

2. Explain the role of geography on the settlement 
and development of Texas 

3. Locate places of historical and geographic signif 
icance in Texas 

4. Explain reasons for and results of urbanization of 
the state 

5. Analyze the role of major industries on the 
economic development of Texas (cattle, oil, 
electronics, defense, and others) 

E. STRAND 5 Isocial ^tudiea attitude,, values, and 
skills for citizenship] 

1. Explain why individuals should have respect for 
self and others 

2. Identify and evaluate examples of democratic 
beliefs and personal responsibility 

3. Explain why U.S. citizens should support the 
American economic system 

4. Apply social studies skills 

• Analyze and synthesize information 

• Draw conclusions, make inferences, and develop 
criteria for making judgments 

• Understand cause/effect relationships 

• Locate and gather information 

• Distinguish fact from opinion 

• Organize and express ideas in written form 

• Use problem-solving skills 

• Sequence historical data and information 



ESSENTIAL 
ELEMENTS 



3C 

3D,E 



3G 



4A,B 

4C 
4D 
4E 
4F 

VALUES 

lA-D 
2A-L 
3A-J 
4A-M 



TEAMS* 



R4-7, 
9,10, 
W7,10 
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Social Studies, Grade 7 
RECOMMENDED COURSE SEQUENCE 



Seq\iential Objectives (Essential Elements) 


Resources 


Although ihe five straniis and the 23 objectives in Grade 7 Social 


Texas, Our Texas, Learned and Teste d, Inc. 


Studies are not necessarily intended to be taught sequentially, some 


There are numerous filmstrips, written 


objectives within the strands may be. The following objectives are 


materials, and instructional materials of 


ananged sequentially and arc (^ganized in a conceptual/chronological 


various types and formats at the Social 


order which the teacher may wish to follow. 


Studies Resource Center at the Arlington 




Heights Annex. Contact Mrs. Bemice Arvin lo 




familiarize yourself with what is availablt. 


D STRAND 4 




* 1- Comoare and contrast the ohvsical cultural and economic 


Chapter 1 pp. 2-21 


features of the geographic regions of Texas (4 A, B) 


2 22-39 




Region XI, Education Service Center: 




VR00074 - "Texas Weather" 




VR00093 - "Texas Parks and Wildlife" 




MP52726 - "Texas Parks! Goose Island, 




Sam Houston, and San Jacinto" 




Other appropriate materials from Region XI 




catalog 




Texas Parks and Wildlifey Texas Dept. of Parks 




andVNTildlife 




/ mon Carter Museum 




The Cattleman's Museum 




Museiun of Science and History-Texas 




Historical Hall 


*2. Explain the role of geography on the setdement and develop- 


Chapter 2 pp. 22-36 


ment of Texas (4C) 


6 99-117 




9 162-178 




13 260-274 




21 414-429 




27 529-541 




The Catdeman's Museum 




Museum of Science and History-Texas 




Historical Hall 


e 


5 



♦Certain objectives are taught throughout the course/grade level. 
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Recommended Course Sequence 
Social Studies, Grade 7 (continued) 



Seauential Objectives (Essential Elements) 


Resources 


A. 


STRAND 1 




1. 


Diffcrentiaie and analyze the early cultures of Texas (lA) 


Chapter 3 pp. 4^-56 
4 37-77 
Region XI, Education Service Center 
MP71 148 - "The World: The Americas 

before the Eurq>eans, 300-1500" 
MPj0578 - "The Ancient N^sw World" 
MP52407 - "Indian Origins - The First 

50,000 Years" 
MP52408 - "Indian Cultures from 2000 

B.C. to 1500 A.D." 
MP52409 - "^Indian Experience - After 1500 
A.D." 

MP00523 - "Indian Influences in the United 
States'* 
The Cattleman's^ Museum 
Museum of Science and History-Texas 

Historical Hall 


2. 


Analyze the xeasons for European exploration and colonization 
of Texas (IB) 


Chapter 5 pp. 82-98 
6 99-120 
Region XI, Education Service Center 
MP53097 • "The Spanish in the South- 
west" 

MP52237 - "The Texas Revolution: Explo- 
ration and Colonization" 
MP70729 - Texas: The Beginnings" 
MP70730 - "Texas: TheTejanos" 


*3. 


Identify and explain the significance of historical personalities 
relating to the development of Texas (e.g., Cabeza de Vaca, 
Estevanico, La Salle, Moses and Stephen Austin, ?Jid others) 
(IQ 


Chapter 5 pp. 85-96 

6 101-104 

7 126-135 

8 142-159 

9 176-178 
Region XI, Education Service Center 

MP70522 - "Anglo-American Settlement 
to " 

Springboards, "Explorer New Worid," 

(Estevanico) (Kit) 
Museum of Science and History-Texas 

Historical Hall 






B. 


S'mAND2 




1. 


Evaluate the reasons for the conflict willi Mexico that led to 
Texas independence (c.g., cultural, political, and er:onomic 
differences) (2A) 


Chapter 10 pp. 181-201 

Region XI, Education Service Center 
MPS^^'^n - "The Tpta^ Revolution*' 
MP70522 - "Anglo-American Settlement 
to...." 

Museum of Science and History-Texas 
Historical Hall 







♦Certain objectives are taught throughout the course/grade level. 
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Recommended Course Sequence 
Social Studies, Grade 7 (continued) 



Sequential Objectives (Essential Elements) 



B. STRAND 2 (continued) 

♦2. Analyze the contributions of significant individuals in the 
straggle for Texas independence (e.g., Sa.n Houston, Santa 
Anna, William B.Travis, and others) (2B) 



3. Explain the significance of the Texas Dcclaraticn of Indepen- 
dence, the Alamo, the Battle of San Jacinto, and the Mexican 
War (2C,D) 



*4. Ajialyze the problems jf Texas as a republic (e.g., money, 
Indians, and fvKcign affairs) (2E) 



*5. Analyze the hisuxical developments leading to Texa^ statehood 
(2F) 



Resources 



C. STRAND 3 

1 . Evaluate the role of Texas in the Civil War (e.g., reasons foi 
secession, leaders, i>atdes, economic aspects. (3A) 



Chapter 10 pp. 182-198 
11 206-227 
Region XI, Education Service Center 

"Sam Houston: A Giant Man for a Giant 
Land," vidcocascoe 

Chapter 11 pp. 212-218, 218-220, 
223-226 

14 277-285 
Region XI, Education Service Centcn 

MP50452 - "U.S. Expansion: Texas and 

the Far Southwest" 
MP50947 - "Westward Movement: Texas 

and the Mexican War" 
MPS 1663 - "You Are There: The Siege of 

the Ai-^mo" 
MP51679- "Texas History: A Straggle for 

Indcpwfcnce" 
MP52r;3S ""Texas Revolution: Insur- 
rection and Revolt" 
MP52239 - "Texas Revolution: War and 

Freedom" 

MP52657 - "Texas History: Battle of San 
Jjicinlo" 

MP70733 - "Texas: The Runaway Scrape 
(2)" 

Chq}tcr 12 pp. 230-255 
Region XI, Education Service Centcn 

MP52658 - "The dtar of the Republic" 

Chapter 12 pp. 230-255 
r 260-263 
Region XI, Education Service Center 

MP50452 - "U.S. Expansion: Texas and 

the Far Southwest" 
MP50947 - "Westward Movement: Texas 
and the Mexican War" 
Sid Richardson Collection of Western An 
Amon Carter Museum 

Chapter 16 pp. 318-335 
17 336-353 
Region XI, Education Scivicc Center 

MP70714 - "The Honorable Sam Houston 
(2)" 

MP7073 1 . "The Bonnie Blue Flag (2)" 
MP52829 - "The Civil War Background 
Issues" 



^ "^Certain objectives are taught throughtout the couse/grade level. 
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Recommended Course Sequence 
Social Studies, Grade 7 (continued) 



Sequential Objectives \^ssent?al Elements) 
C. STRAND 3 (continued) 



2. Analyze the effects of the Texas Constitution of 1876 on 
political developments in Texas (3B) 



Non^Sgquential Objectives (Essential Elements) 

B. STRAND 2 

*6. Analyze the various cultural and racial groups llm settled in 
Texas and their contributions to the slate (Mexicans. Blacks. 
Genrons. Irish. Poles, and others) (3F) 



Resources 



MP52828 - '•The Civil Wan The First 

TwoYcars'' 
MP52830 - "The Civil Wan 1863-1865" 

Chapter 18 pp. 354-368 
29 562-573 
Foit Worth Ci:y Hall 



Resources 



Chapter 



pp. 82-96 



6 


99-117 


7 


121-135 


S 


142-159 


9 


162-178 


13 


260-274 


14 


''77-290 


16 


294-311 


23 


4S4471 


27 


529-542 


28 


545-556 



C. STRAND 3 

♦3. Classify the structure and function of ^^ovemmcnt a: local 
and stale levels (3C) 



*4. Arcalyze significant events and roles of individuals in Texas 
history from Post-Reconstniction to present (e.g.. conservative 
vs liberal, the Depression, the Civil Rights Movement, James 
Hogg, the Fergusons. Lyndon Johnson) (3D. E) 



Booklets from The Instiuite of Texas Cultures 

of the University or Texas at Son Antonio; 

Social Studies Resooicc Center. Arlington 

Heights Annex 
Other appropriate materials from Regi' n XI. 

Education Service 0*nter calHlog under 

"American C»\Itun*, Studies" 
Sid Richards*/.! Collection of Westem 

Chapter 29 pp. 562-573 
30 576-584 
Region XI. Education Service Center 

MP52324 - "City Gov.txnmcni: Closest to 

the People" 
MP52124 - "State Government: Resur- 
gence of Power" 
Tovx Fort Worth City Hall, a civil coun. and 
central jury room 



Cliaplcr 



18 


pp. 354-3b8 


19 


376-390 


22 


436450 


23 


454471 


24 


478-490 


25 


493-506 


26 


514-525 


27 


529-54? 
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Recommended Course Sequence 
Social Stuuies, Grade 7 (continued) 



• 



Non-Sequential Objectives (Essential Elements) 


Resources 


STRAND 3 (continued) 








Region XI, Education Service Center 




MP70520 - 


Texas History: Civil War to 




Modem Texas" 




The Cattleman's Museum 




Museum of Science and Histay-Texas 




Historical Hall 


S. Examine the structures and opexation of public education in 


Chapter 12 


pp. 239-240 


Texas (3G) 


15 


305-306 




18 


363 




22 


437-439 




23 


465 




24 


487 




26 


517. 520. 525 




27 


541-542 


D. STRAND 4 


29 


572-573 


*3. Locale places of historical and geographic significance in 


Chapter 3 


pp. 44-54 


Texas (4D) 


5 


84-96 




6 


99-117 




7 


121-135 




10 


181-198 




11 


206-207 




12 


230-253 




22 


436450 




23 


454471 




26 


514-525 




Tex . Highways, Texas Highway Department, 




periodicals 






TourThisde Hill 


^^4. Hxplain reasons for and results of urbanization in the state 


Chapter 9 


pp. 162-178 


(4E) 


20 


393410 




21 


414429 




22 


436450 




23 


454471 




24 


478490 




25 


493-506 




26 


514-525 




27 


529-542 




Consult Fort Worth Chamber of Comm- ^ on 




programs and efforts to attract new mdustry. 




busine^:-, and tourism. 




Fort V/orth City HalK 



^Certain objectives are taught throughout the course/grade level. 
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Recommended Course Sequence 
Social Studies, Grade 7 (continued) 



Non-Sequentlal Objectives (Essential Elements) 



D. STRAND 4 (continued) 

*5. Analyze the role of major industries on the economic 
develq)ment of Texas (cattle, oil, electronics, defense, s id 
others) (4F) 



Resources 



Chapter 6 
7 
IS 
16 
20 
21 
22 
23 
24 
25 
26 
27 



pp. 99-101,112-117 
126-133 
294-305 
318-328 
393-410 
414-429 
436450 
454-465 
478-490 
493-506 
514-518 
529-542 



E. STRANDS 

Hie following objectives should be incoqx)raied within the 
curriculum whenever possible. These objectives niay be blended in 
both the sequential and non-sequential objectives throughout the year. 

One suggestion is to include a current events sponge activity at 
the beginning of each day's instruction. This may take the form of 
writing current events headlines m the chalkboard and having the 
students record them in their notebooks. A discussion of the events 
may then foUow at the beginning or end of the day's lesson, whenever 
the teacher finds it most productive. 

Another suggestion is to make full use of the "Skills Lessons' 
and "Using Social Studies Skills" instruction guides found in the text- 
book. 

Graphs and charts from current newsp^)ers and magazines are ;ilso 
excellent sources for incorporating these (Ajectives into instructional 
plans. 

* 1 . Explain why individuals should have respect (or self and others 
(1A,B,C, D) 

*2. Identify and evaluate examples of democratic beliefs and 
personal responsibility (2A-L) 

*3. Explain why U. 5. citizens should support the American 
economic system (3A-J) 

*4. Apply social studies skills. (4A-M) 

• Analyze and synthesize information. 
-> Draw conclusions, make inferences, and develop criteria for 

making judgements. 

• Understand cause/effect relationships. 

• Locale and gather infwmauon. 

• Distinguish fact from opinion. 

• Organize and express ideas in written form. 

• Use problem-solving skills. 
Sequence historical data and information. 



Region XI, Education Service Center 
MP52656 - "Texas CatUe History: 

Cowlown and Texas Longhoms" 
MP70732 - "Spurs to Spindlelop" 
The Cattleman's Museum 
Museum of Science and Histoiy-Texas 
Historical Hall 



Chapters 1-30 



Chapters 1-30 



Chapters 1-30 



Chapters 1-30 
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Social Studies 

GRADE EIGHT 

OBJECTIVES 



THE LEARNER WILL: 



ESSENTIAL 
ELEMENTS 



A. Strand 1 [United States development as an indepen- 

dent unified nation] 

1. Identify the early explorers and explain the signif- 
icant factors which influenced their eiiplcrations 

2. Examine the effects of colonization on the development 
of the United States emphasizing the factors which 
influenced tho settlement and growv^h of the colonies 
(economic, political, social, and geographical) 

3. Analyze the major events leading to the independence 
of the United States by evaxuating the attempts of 
Britain to tighten its control over the colonies 

4. Examine the causes and eftects of the United States' 
involvement in "oreign affairs and international 
conflicts (e.g.. War of 1812, Monroe Doctrine, Oregon 
Territory, Texas, Louisiana, and Gadsden Purchase) 

5. Interpret and evaluate the reasons for the rise of 
sectionalism 

6. Analyze the economic, social, and political causes of 
the Civil War 

7. Analyze the political, economic, and social effects of 
the C'vil War and Reconstruction on the life of che 
American people 

8. Identify and evaluate significant historical individ- 
uals and their contributions and/or role in the 
development of the United State? 

B. Strand 2 [Geographic influence on the historical 

development of the United States] 



1. 



2. 



Compare the major physical features and economic 
resources of the United States and explain how they 
influenced the development of the United States 
Examine the major geographical regions of the United 
States and analyze the similarities and differences to 
those of Canada and Mexico 

Examine the geographical ar^as that were acquired to 
form the United States and relate how demographic 
patterns were influenced as the United States ^rew 
through treaty, annexation, and acquisition 



lA 
lA 

IC 
ID 

IE 
IF 
IG 

IH 



2A,G 
3C 

2B, F 



2C, E 



*R — Reading 

W — Writing ^^ f 
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THE LEARNER WILL: 


ESSENTIAL 
ELEMENTS 


TEAMS * 




4. 


Locate and explain the importance of selected histor- 


2D 








ical sites and places in the United States 






C. 


Strand ? [Economic developxrent .*ftd growth of the 










United States] 








1. 


Explain the mercantile system and its effect upon the 


3A 








development of the colonies 








2. 


Analyze the emergence and benefits of the free enter- 


3B 








prise economic system in the United States 








3. 


Analyze the impact of business cycles on the United 


3D, F 


R5 






States in relation to technological innovations in 










business, industry, and agriculture 








4. 


Analyze the economic impact of various wars on the 


3E 


R5 






United States 








5. 


Compare the relationship of economic sectionalism and 


3G 


R5 






the Civil War 








6. 


Identify significant American business, industrial, and 










labor leaders and their role in the development of 










the United States 






D. 


Strand 4 [Social and cultural developments of the; 










United States] 








1. 


Analyze the various cultures of the American Indian 


4A 


R7 






(geographic location, social and economic factors) 








2. 


Explain the phrase "A Nation of Immigrants" by 


48 








identifying ethnic and racial groups that settled in 










the United States and explain reasons for immigration 








3. 


Analyze the contributions of ethnic and racial groups 


4C 








and individuals and their role in the development of 










the United States 








4. 


Analyze social reform movements, leaders, issues, and 


4D 


R3 






results during the growth of the American nation 








5, 


Examine the developments in the fine arts area^ and 


4E 








other culturally related activities during the 18th 










and i9th centur: s 






E . 


Strand 5 [Political development of the United 










States] 








1. 


Analyze the political ideas that form the basis for 


5A 


R3 






the American political system as brought out within 










the Constiuution of the United States 










of America 








2. 


Analyze the main political, economic, and social ideas 


SB 








in the United States Constitution, the Bill of Rights, 










and the Declaration of Independence 
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THE LEARNER WILL: 



3. Examine the structure and functions of the three 
branches of the national government and explain the 
system of checks and balances within the American 
political system 

4. Indicate ways of maintaining a division of power among 
t.he local, state, and national governments 

5. Analyze the historical developments of political 
parties by examining major political campaigns, 
elections, issues, and leaders 

6. Interpret the concept that the United States has a 
"government of law, not men" 

7. Analyze major historical documents that relat3 to the 
development of the United States 

F. Strand 6 [Social studies attitudes^ values, and 
skills for citizenship] 

1. Explain why respect for self and others should be 
important to an individual 

2. Examine varied aspects of democratic beliefs and 
personal responsibilities necessary in becoming a 
well-rounded citizen 

3. Evaluate what is necessary Lo support 'ne American 
economic system 

4. Apply social studies skills 

Analyze and synthesize information 

• Draw conclusions, mak<? inferences, and develop 
criteria for making jud^jments 

• Understand cause/effect relationships 

• Locate and gather information 

• Distinguish fact from opinion 

• Organize and express ideas in written form 

• Use problem-solving skills 

• Sequence historical date* and information 



ESSENTIAL 
ELEMENTS 



TEAMS 



5C,D 
5E 

5F,G 

5H 
51 



R4 



lA-D 
2A-L 

3A-J 
4A-M 



R4-7, 

R9-10, 

W7-10 
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SOCIAL STUDIES, GRADE 7 
TEXAS HISTORY 



A. STRAND 1: EXPLORAilON AND COLONIZATION OF TEXAS 



OBJECTIVE 1: 



DIFFERENTIATE AMONG THE CULTURES OF THE EARLIEST 
INHABITANTS AND SETTLERS OF TEXAS 



Resources 



TEACHING ACnVITY : Divide the class into five groups and assign each group one of the five cultures 
for research. Each group will prepare an oral presentation designed to acquaint the class with the 
characteristics of the culture that they have researched Illustrations may also be prepared. 



Culture to Be Researched 


Focus on These Aspects 


L 


Prehistoric People of Texas 


• Food — tools needed; method of supply 






• Qothing — tools needed; method of supply 


2. 


Plains Indian Culture 


• Shelter— tools needed; materials needed 






• Job skills related or needed 


3. 


Souihcistem Indian Culture 


• Social skills related or needed 






• Personal attitudes related to successful achievement 


4. 


Western Gulf Culture 


• Political organization 






• Religion, if any 


5. 


Puebio Culture 





Assessment: Each group will present orally Ae characteristics of the culture they have researched. At the 
end of e^h presentation, studenis will demonstrate mastery by correctly completing a chart f Itowing 
the different facets of each culture. 

RETEACHING ACTIVITY: Each student will be given a large piece ofpaper containing a circled" ided 
into Hve pieces Oike a pie). Each section of the circle will become part of a radial Indian destrn 
representing one culture. Using the information on tiieir charts, studenu will illustrate ways of life 
of each T-'^'^n culfure assigning one section to an Indian culture until all five cultures have been 
illustrate. . ian radial designs may hang in the rooms or in the halls. 

Assessment: Students will write essays al it Indian culture groups in Tcazs. The essays will contain a 
paragraph about each group of early inhabitants. The essay may conclude with a paragraph acx)ut 
the similarities and differences among the groups. Charts and radial Indian designs may be 
refaences. 

EXTENSION: Give students a list of possible activities that can be developed for presentation at an Indian 
tribal cercmc^ny. Students will choose an Indian group that interested tiiem and develop an activity 
that It relevant to that group. Students may group themselves for such activities as: 

1 . Writing and reading Indian poeuy with poster board illustrations 

2. Writing and reading Indian prose witii pster board illustrations 

3. Creation and presentation of Indian dances witii costumes 

4. Creation and presentation of Indian music with homemade instruments such as a drum out of 
an oatmeal box, beating sticks together, rattling objects in a container, and shells on a string. 

5. Writing and presenting Indian skits and plays 



Paper, map 
pencils, 
crayons, or 
markers 
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6. Creation of an Indian food display using com, beans, nuis, pumpkins, melons, fruit, and beef 
jerky as examples. This group could also illustrate Indian pottery, containers, tools, and 
weapons showing the relationship between these items and the providing of fooA 

7. Preparation of a model Indian home and describing to the class 

Presentations will be made al an Indian tribal ceremony. Place chairs in the classroom against the 
walls. Have students create a "campfire" in the middle of the floor using sticks and orange 
construction paper cut into different shapes of flame. Students will sit Indian style in a circle 
around the campfire. Presenters will mdce their presentations around the campfire. 



Resources 



/5 



0 



ERIC 
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CULTURES OF THE EARLIEST INHABITANTS AND SETTLERS OF TEXAS* 




Prehistoric People 
of Texas 



FOOD-TOOLS 
NEEDED-METHOD 
SUPPLY 



Plains Indian 
Culture 



Southeast Indian 
Culture 



Western Gulf 
Indian ^^iliure 



Pueblo Indian 
Culture 



SHELTER-TOOLS 

NEEDED-MATERIALS 

NEEDED 



JOB SKILLS 
RELATED OR 
NEEDED 



SOCIAL SKILLS 
RELATED OR 
NEEDED 



PERSONAL ATTI- 
TUDES RELATISD TO 
SUCCESSFUL 
ACHIEVEMENT 



POLITICAL 
ORGANIZATION 



RELIGION, IF ANY 



*Note to teacher Reproduce on 1 T x 14*" paper or 1/2 poster bo?id. 



Teachar Resource 
Teaching Assessment (A:l) 
SS7 
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SOCIAL STUDIES, GRADE 7 
TEXAS HISTORY 

A. STRAND 1: EXPLORATION AND COLONIZATION OF TEXAS 

OBJECTIVE 2: ANALYZP THE REASONS FOR EUROPEAN EXPLORATION AND 
COLONIZATION OF TEXAS 

TEACHING ACnVITY: Assign students oral reports on the following explorers and have them make 
"writing maps." 

• Christopher Columbus 

• HemaTido Crates 

• Alonzo Alvarez rfe Pifleda 
•RSnfilodeNarv^ez 

• Cabeza de Vaca and Esteban 

• Esteban and Friar Marcos 

• Francisco Vdsquez dc Coronado 

• Hernando De Soto and Luis de Moscoso 

• Juan de Ofiate » 

• Ren6-Robert Cavelier, Sieur de La Salle 

Assessment: Students will write a repor* based on the information included on the "writing maps." 

RETEACHING ACnvITY: Show and discuss at least one of the audiovisuals listed in the resource 
section. 

Assessment: Using their "writing map" and ideas gained from films and discussion, students will draw a 
mural oc pictorul history illustrating the various reaswis for European expiration and colonization 
ofTexas. 

EXTENSION: Each student wiU yretend that he/she is a Spanish explorer who has gone on a journey of 
exploration and colonization for the king and queen of S^n. Students will write a letler to King 
Ferdinand and Queen Isabella in which they elaborate on the reasons for the journey, its importance, 
what they hope to accomplish in the name of the king and queen, and the reasc for the subsequent 
colonizat'on that takes place Li Texas. 



Markers, 
crayons, or 
map pencils 
White or 
manila paper or 
posterboard 
Filmi: 
MP 52237, 
Texas 

Revolution; the 
Exploration and 
Colonization 
MP 70729. 
Texas: The 
Beginnings 
VCR Tape: 
Christopher 
Columbus 
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WRITING MAP 

During the time that the reports are presented orally, students will make ? "writing map" similar to the following: 




Hernando r;^rT fe— HI 0 

,Conqueied Aztec empiie, thus creating ' 

"New Spain" and increasing Spain's 
f empire Acquired gold. sUver. and jewels 
These were their goals. 




SS7 
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REASONS FOR 

EUROPEAN 
EXPLORATION 

AND 
COLONIZATION 



SOCIAL STUDIES, GRADE 7 



A. STRAND 1: EXPLORATION AND COLONIZATION OF TEXAS 



OBJECTIVE 3: IDENTIFY AND EXPLAIN THE SIGNIFICANCE OF HISTORICAL 
PERSONALITIES RELATING TO THE DEVELOPMENT OF TEXAS 

TEACHING ACnvITY: Assign each student the name of a significant historical personality relevant to 
the period of exploration and colonization. Students will do library research and make an oral report 
to the class about the historic person. (A suggested list is included with this lesson.) 

Assessment: Students will make a notebook of historic personalities. As each report is given, the 
student will record the following significant data using a form supplied by the teacher 

L Person's birthdate and place of birth 

2. Nature of the times in which he/she lived 

3. Significant historic contributions of the person, underiining the most important from the 
standpoint of Texas 

4. Personality characteristics that may have helped this person achieve what he/she did 

At the end of each report, the teacher will assist students with the recording of significant data. This 
may take up one-half of the page. 

Instruct the students to use the bottom portion to illustrate the most important histonc contnbution 
that they underlined in nuinber 3. 

Students will add to the notebook each time a report is given. Reports may cover a six -weeks period 
with the notebook due at the end of the six weeks. 

RETEACHING ACTIVITY: Divide class into cooperative learning groups of 3 or 4 students. Assign 
each group the life and times of 3 or 4 personalities, chronologically. Using their notebooks for 
reference, each group will write a journal article or news report for an oral presentation to the class. 
Each aitiole or n^ws report will then be placed in a class notebook. 

Assessment, Give each fer'^up sections of poster board. They will produce a timeline with illusirauons 
for their portion of history. The timelines wili be placed together around the room chronologically. 

EXTENSION: Using pier^s of poster board, students will create Texas History games that can be used 
for sponge activities in the classroom. Examples of "Games" are included with this lesson. 



Resource?; 



Teacher-made 
form to pass out 
as each report is 
given. 

Map pencils or 
markers 



poster boards 
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Signiflcant Historical Personalities 



1. Christopher Columbus 

2. Hernando Cortds 

3. Alonzo Alvarez deKfieda 

4. CabezadeVaca 

5. Esteban 

6. Fray Marcos de Niza 

7. Francisco Visquez de Coronado 

8. Hernando de Soto 

9. Luis de Moscoso 

10. Juan de Oflate 

1 1. Ren6-Rc<)ert Cavelicr, Sicur de La Salic 

12. Philip Nolan 

13. Bernardo Gutierrez 

14. Augustus Magec 

15. JeanLaFilte 

16. Dr. James Long 

17. Jan. Long 



18. Moses Austin 

19. Stephen F. Ausdn 

20. Jos6 Antonio Navanx) 

21. Gail Borden 

22. Green DeWitt 

23. Lorenzo de Zavala 

24. Arthur Wavell 

25. David Burnet 

26. Joseph Vehlein 

28. James Power 

29. James Hewclson 

30. John McMullen 

31. James Gloin 

32. Martfn de Lc<5n 

33. ErasmoSegufn 

34. Juan Sequfn 



Teacher Resource 
Teaching Activity {A:3) 
SO SS7 
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E^gamplc Game > 1 

Strand 1 -.Tixas Historic PersonaUtv BmgQ 

Cut a piece of poster board into 4 pieces. Each piece w:ll become a "hingo card.** Make twenty-five 
spaces on the "canl": 



Juan de 
Oiiate 


J-^an 
Laffine 


j 

' Moses 
Austin 


Sieur 
de LaStiUe 


Jos6 
Anionio 
Navarro 


Ajthur 
WaveU 


James 
Power 


j'ane 
Long 


Cabeza 
de Vaca 


Augustus 
Magee 


Esteban 


Lorenzo 
de Zavala 


FREE 


Francisco 
Vasquez de 
Coronado 


Mamn 
de Leon 


Fray Marcos 
de Niza 


PhiUp 
Nolan 


David 
Burnet 


Christopher 
Colombus 


Luis de 
Moscoso 


Hemado 
Cortez 


Joseph 
Vehlein 


Juan 
Seguin 


Gail 
Boxden 


Stephen F. 
Austin 



Each card will have a different arrangeiacnt of names, and all names will not be used on each card- 
Small cards will be made out of poster board to r.atch the narne^. 

The small cards will be placed face down on a "master"* poster board of a different color. Cards with 
names will then be drawn by a "caller," or each student may pick a card for each n'-n. 

Students may win by getting a row of names, horizontally, vertically, or diagonally. Dried beans 
may be used for markers of names. 



Teacher will lamin?':c all materials for year-round use. 

Erample Game - 2 

Strand 1 - Historic Per> ^!e and Their Times 

Cut a piece of poster board in half to mal*e iwo long rectangles. Students will create ga/nes in which 
dice may be used to move along "historic s[ xcsS An alternative to using dice may be to have 
numerous small cards with numbers written on them that can be drawn out of a box. 



9 



Q 2_ Teacher Resource 

Extension (A:3) 
SS7 
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Example Game - 2 - continued 





1 , 

FerdinanclaiK' 


Columbus' men 


Columbus* 3 


Go forward 


START 


Isabella 


see leaves and 


ships arrive in 


two 




ssssssss 


bixds 


America 1492 


spaces 



Hcr 
Co r t'^^d 



Conq"^^^ 9 

A 1 ' 





Green DeWiu's 
colony is established 
1825 



Stjcphen F. Austin 
i:{ put in jail -Back 
four^spaccs 



^'.'emission for 
cDiony is gnmted 
Move forward 
t wo spaces 



from Spain ^ 
1821 



Students will create paths of history with obstacles, advancements, and illustra*v .is. Oppcrtuniries for 
creativity arc limidess. 

Teacher will laminate all materials when the games are complete. 



Teacher Resource 
Extension (A:3) 
SS7 



ERLC 
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SOCIAL STUDIES, GRADE 7 



C. STRAND 3: Pv^LITICAL AND SOCIAL HISTORY OF TEXAS 

OBJECTIVE 1: EVALUATE THE ROLE OF TEXAS IN THE CIVIL WAR 

TEACHING ACrivrrY; Have students compare and contrast the four battles of the Civil War which 
occunred wiuun the boundanes of Texas. Use ffansparency included with this lesson and complete 
with input from students. (Refer students to textbook pp. 336-351.) 

Assessment, Have students complete assessment handout included with this lesson 

RETEACHING * i.CnviTY Use transparency of map of Texas and have students locate battle sites, 
opposing commanders, and victors of each battle. 

Assessment: Use assessment handout included with this lesson. 

EXTENSION: Imagine that Texas had fought on the side of the Jnion during the Civil War. How might 
this have affected the outcome of the war? Give examples and explain. 



Resources 
Textbook 
Texas, Our 
Texas, Holt, 
Rinehan 

Transparencies 

Student handouu 
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TEXAS CIVIL WAR BATTLES 



Directions: Coippleie the following chart. 



Name cf Battle 


Union 
Leader 


Confederate 
Leader 


Goal 
of Battle 


Results 
of Battle 


Galveston 
Island 










Sabine Pass 










Gulf Coast and 
South Texas 










Palmito Ranch 











Transpiirency 

Teaching Activity (C:l) 

SS7 
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TEXAS CIVIL WAR BATTLES 



Directions: Complete the following chan. 



Area of Battle/ 
Name of Battle 


Union 
Leader 


Confederate 
Leader 


Goal 
of Battle 


Results 
of Battle 


Galveston 
Island 






Texas hoped to 
recapture the port 
for the South. 





Sabine Pass 


General William B. 
Franklin 








Gulf Coast and 
South Texas 








Union troops with- 
draw. 

Confederate 
victory 


Palmito Ranch 




John S. Ford 







Student Handout 
Teaching Assessment (C:l) 
SS7 
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TEXAS MAP 



On this mmy of Texas, locate aiid labe' ^he following battles: Galveston Island, 
Sabine Pass, Gulf Coast and South Texas, and Palmito Ranch. 

Prepare a legend identifying the leaders from the Union and the Confederacy in 
each batde and identifying the victors. 




TEXAS MAP 



On a map of Texas, label the site of each batde of t!ie Civil War with the names of the leaders for 
both the Union and the Confederacy, and identify the victors of each battle. 




Student Handout 
o7 Reteaching Assessment (C:l) 

SS7 
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SOCIAL STUDIES, GRADE 7 



€• STRAND 3: POLITICAL AND SOCIAL HISTORY OF TEXAS 

OBJECTIVE 2: ANALYZE THE EFFECTS OF THE TEXAS CONSTITUTION OF 
U7C ON POLITICAL DEVELOPMENTS IN TEXAS 

TEACHING ACTIVITY: (Oral activity w.ih notes) Students will compare and contrast the Constitution 
of 1876 with the Constitution of 1869 in the following areas: 

a. powers granted to the governor, 

b. terms of office, 

c. spending. 

Discussion may be narrow or broad spectrum. 

Assessment. Students will identify Ae standard of each constitution as being pan of the constitution of 
1869 or 1876. 

RETEACHING ACnVITY: Have students complete a chart as shown: 





Powers' granted to 
the govCTor 


Terms of office 


Spending 


Constitution 
of 1869 








Constitution 
of 1876 









Resources 

Texuhook 
Texas, Our 
1 exas, Hult, 
Rinehan 



Assessment: Have students complete a compare and contrast activity for the Constitution of 1869 and the 
Constitution of 1876. 

EXTENSION. Students will compare the limits placed on the state of Tcx^tS with restrictions placed on 
United States government by the United Sf -lies Constitution. 

OR 

Students will speculate jn what types of problems might occur without restrictions on gowmment. 



88 
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SOCIAL STUDIES, GRADE 7 



C. STRAND 3: POLITICAL AND SOCIAL HISTORY OF TEXAS 

OBJECTIVE 3: CLASSIFY THE STRUCTURE AFi'D FUNCTION OF GOVERN- 
MENT AT LOCAL AND STATE LEVELS 

TEACHING ACnvrrY: 

Class is divided into lhr:e groups: (See textbook p. 571.) 

1 . Council - Manager 

2. Mayor - Council 

3. Conunission 



Resources 

Textbook 
Texas, Our 
Texas, Holt, 
Rinehan 



Each group will describe the members and duties of members for the grouping and present the \ 
information to the class in a panel discussion format. 

Assessment: Studenis will write a paragraph discussing any one of the three fomis of mimicipal 
government, includl tg meim^rs and duties. 

RETEACHING ACTIVITY: Students will complete a matching format woncsheet giving the three fomis 
of government and various duties of each. 

Assessment: Given the duties of municipal government, students will label each as 1) Council - M^iager, 
2) Mayor - Cou^icil, and 3) Commission. 

EXTENSION; Students will describe m writing their own plan of .nunicipr' government. They may 

combine any of the forms studied in this unit, or it may be an entirely original form of government. 



8D 
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SOCIAL STUDIES, GRADE 7 



C. STRAND 3: POLITICAL AND SOCIAL HISTORY OF TEXAS 



OBJECTIVE 4: 



ANALYZE SIGNIFICANT EVENTS AND ROLES OF INDIVID- 
UALS IN TEXAS HISTORY FROM POST-RECONSTRUCTION TO 
PRESENT 



TEACHING ACTIVITY; Students will raakc a puppei and compleie a biographical skit about one of the 
following persons: Buddy Holly, Barbara Jordan, Lyndon B, Johnson, Mariam Ferguson, Jim 
Wright, Ann Richards, Lady Bird Johnson, James S. Hogg, John Tower, Henry Cisneros, Willie 
Nfilson, Kaiherine Anne Porter, J. Frank Dobic, Tom Landry, Sam Raybum, Henry Gonzalez, 
Audie Murphy, Dwight D. Eisenhower, Howard Hughes, etc. Each puppet and skit will be 
presented to the class for a grade, and students will take notes over five personalities in whom they 
are interested. 



Resources 

Textbook 
Texas, Our 
Texas. Holt. 
Rinehart 



Assessment; Each snident will name five significant individuals in Texas history selected from the skits 
on personalities from pojt-veconstruction to the present. 

RETEACHING ACTIVITY; (Interchangeable 'vith Rcteaching Assessment) Students will complete a 
matching activity involving significant individuals in Texas history from post-reconstruction to 
present. 

Assessment, (Interchangeable m± Reteaching Activity) Have students read sentences describing the 
life/accomplishments of personalities in the first person format (i.e., "I am..,") and have snidents 
identify the individual being describ(*d. 

EXTENSION: StuJents will complete a thiee-paragraph paper titled "If I could be anyone in Texas history 

from the post-reconstruction era to the present, I would be . 

because,..." 



SO 
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SOCIAL STUDIES, GRADE 7 



C. STRAND 3: POLITICAL AND SOCIAL HISTORY OF TEXAS 



OBJECTIVE 5: EXAMINE THE STRUCTURES AND OPERATION OF PUBLIC 
EDUCATION IN TEXAS 

TEACHING ACTIVITY: Students will make a timeline of public education in Texas beginning with the 
early days of education in the Republic of Texas and including such milestones as Lainar*s education 
plans, Governor Pease's School Law of 1854, establishment of top universities luid colleges. Civil 
War education, turn of the century education, G. L Bill, Brown vs Board of Education/civil rights 
movements, integration of public schools, r^O's bills (HB72, mandatory testing), etc. This 
timeline will be the basis for discussion of these events and their importance. 

Assessment. Students will anange in chronological order five j^j^ccifrc events that have taken place in 
education from the time of the Republic until the present. 

RETEACHING ACTIVITY: Teacher will lead a discussion of Article VII of the Constitution which 
commands an establishment of, and maintenance and support of, public free schools in Texas. 

Assessment: In a brief paragraph, students will tell why there arc public schools in Texas. 

EXTENSION: Students will describe v/hat life for them might be like had public schools not been 
established in Texas. 



Resources 
Textbook 
Texas, Our 
Texas, Holt. 
Elinehan 
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Social Studies 

GRADE EIGHT 

OBJECTIVES 



THE LEAllNER WILL: 



A. Strand 1 [United States development as an indepen- 

dent unified nation] 

1. Ident.\fy the early explorers and explain the signif- 
icant factors which influenced their explorations 

2. Examine the effects of colonization on the development 
of the United Si:ates emphasizing the factors which 
influenced the settlement and growth of the colonies 
(economic, political, social, and geographical) 

3. Analyze the major events leading to the independence 
of the United States by evaluating the atten^ts of 
Britain to tighten its control over the colonies 

4. Examine the causes and effects of the Unjutevji States 
involvement in foreign affairs and international 
conflicts (e.g.. War of 1812, Monroe Doctrine, Oregon 
Territory, Texas, Louisiana, and Gadsden Purchase) 

5. Interpret and evaluate the reasons for the rise of 
sectionalism ^ 

6. Analyze the economic, social, and politicalvcauoes of 
the Civil War 

7. Analyze the political, economic, and social effects of 
the Civil War and Reconstruction on the life of the 
American people 

8. Identify and evaluate significant historical individ- 
uals and their contributions and/or role in the 
development of the United States 

B. Strand 2 [Geographic influence on the historical 

development of the United States] 

1. Compare the major physical features and economic 
resources of the United States and explain how they 
influenced the development of the United States 

2. Examine the major geographical regions of the United 
States and analyze the similarities and differences to 
those of Canada and Mexico 

3. Examine the geographical areas that were acquired to 
form the United States and relate how demographic 
patterns we;-e influenced as the United States grew 
through treaty, annexation, and acquisition 



ESSENTIAL 
ELEMENTS 



lA 
lA 

IC 
ID 

IE 
IF 
IG 

IH 



2A,G 
3C 

2B, F 
2C, E 



*R — Reading 
W — Writing 
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THE LEARNER WILL: 


ESSENTIAL 


TEAMS * 






ELEMENTS 




4. 


Lociite and explain the importance of selected histonr- 


2D 






ical sites and places in the United States 






C. Strand 3 [Economic development and growth of the 








united otatesj 






1. 


Explain the mercantile system and its eff'^ct upon the 


3A 






development of the colonies 






2. 


Analyze the emergence and benefits of the free enter- 


3B 






prise economic system in the United States 






3. 


Analyze th<5 impact of business cycles on the United 


3D, F 


R5 




States in relation to technological innovations in 








business, industry, and agriculture 






4. 


Analyze the economic impact of various wars on the 


3E 


R5 




United States 






5. 


Compare the relationship of economic sectionalism and 


3G 


R5 




the Civil War 






6. 


Identify significant American business, industrial, and 








labor leaders and their role in the development of 








the United States 






D. Strand 4 [Social and cultural developments the 








United States] 






1. 


Analyze the various cultures of the American Indian 


4A 


R7 




(geographic location, social and economic factors) 






2. 


Explain the phrase "A Nation of Immigrants" by 


4B 






identify .ng etnnic and racial groups that settled in 








Che United Statas and '^xplain reasons for immigration 






3. 


Analyze the contributions of ethnic and racial groups 


4C 






and individuals and their role in the development of 








the United States 






4. 


Analyze social reform movements, leaders, issues, and 


4D 


R3 




results during the growth of the Timerican nation 






5. 


Examine the developments in the fine arts areas and 








other culturally related activities during the I8th 








and i9th centuries 






r>trand 5 [Political development of the United 








States] 






1. 


Analyze the political ideas that form the basis for 


5A 


R3 




the American political system as brought out within 








the Constitution of ^he United States 








of America 






2. 


Aiialyzo the main political, economic, and social idea*" 


5B 






in the United States Constitution, th< Bill of Rights, 








and the Declaration of Independence 


1 
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THE LEARNT*R WILL: 



ESSENTIAL 
ELEMENTS 



TEAMS * 



3. Examine the structure and functions of the three 
branches of the national government and exp7-ain the 
system of checks and balances within the American 
political system 

4. Indicate ways of maintaining a division of power among 
the local, state, and national governnients 

5. Analyse the historical developments of political 
parties by examining major political campaigns, 
elections, issues, and leaders 

6. Interpret the concept that the United States has a 
"government of law, not men" 

7. Analyze :aajor historical documents that relate to the 
development of the United States 

Strand 6 [Social studies attitudes, values, and 
skills for citizenship] 



5C,D 
5E 

5F,G 

5H 
51 



1. 
2. 

3. 
4. 



why respect for self and others should be 
important to au individual 

Examine varied aspects of democratic beliefs and 
personal responsibilities necessary in becoming a 
well-rounded citizen 

Evaluate what is necessary to support the American 

economic system 

Apply social studies skills 

• Analyze and synthesize information 

• Draw conclusions, make inferences, and develop 
criteria for making judgments 

• Understand cause/effect relationships 

• Locate and gather information 

• Distinguish fact from opinion 

• Organize and express ideas in written form 

• Use problem-solving skills 

• Sequence historical data and information 



lA-u 
2A-L 

3A-J 
4A-M 



Social Studies, Grade 8 
RrjCOMMENDED COURSE SEQUENCE 



Sequential Objectives (Essential Efements) 


Resources 


The following oDjcctives should be taught sequentially as listed. 


A History of the Republic, Prentice-Hall 


B. 


STRAND 2 




•1. 


Compare the major physical features and economic 
resources of the United States and explain how they influ- 
enced the development of the United States (2A, G, 3C) 


Chapter 1 

•'U. S. Physical Regions," filmsirip series 
p. 576 




Examine the major gcogny)hical regiofis of the United States 
and analyze the similarities and differences tn those of Canada 
and Mexico (2B,r) 


Chapter 1 

"U» S» Physical Regions," filmstrip scries 


D. 


STRAND 4 




♦1. 


Analyze the various cultures of the American Indian (geogra- 
phic locarior., and social and economic factors) (4A) 


Chapter 3 

Fort Worth Museum of Science and Histozy 


♦3. 


Analyze the contributions of ethnic and racial (roups and indi- 
viduals and their role in the development of the ► United States 
(4Q 


Chapters 3 and 4 


A. 


STRAND 1 




1. 


Identify the early explorers and explain the significant factors 
which influenced their explorations (lA) 


Chapter 3 

"Christopher Columbus," videotape movie 
"The Crusades," "Middle Ages," filmstrips 
Fort Worth Museum of Science ar«d 1 istory 


2. 


Examine the effects of colonization on the development of the 
United Slates empnasizing the factors which influenced the 
settlement and growili of the colonics (economic, political, 
social, and geographical) (lA) 


Chapters 4, 5, 6 

"Puritan Family of New England," 16inm film 
"Forsaking England," "Making a New Worid," 

videotape movie 
"Immigration: Beginnings - 1800's," filmstrip 


C. 


STRAND 3 




1. 


Explain the mercantile system and its effect upon the uevelop- 
ment of the colonies (3A) 


Chapters 4, 5, 6 

"Puritiin Family of New England," 16mm film 
"Forsaking England," "Making a N:.w World," 

videotape mo^/ie 
"Immigration: Beginnings - 1800's," filmstrip 


A. 


STRAND 1 




3. 


Analyze the major events leading to the indcf- \dence of the 
United Slates by evaluating tha attempts of Britain w tighten 
its control over the colonies (IC) 


Chapters 6, 7, 8 

"Firebell in the Night," filmstrip 

"Boston Tea Party," "Shot Heard Rounc the 

World," 16mm movies 
"Paul Revere's Ride," audio tape 
Unlocking tkc Constitution and the Declcm- 

tion of Independence,** Coldsburg-Haynes 



♦Certain objectives are taught throughout the course/grade level. 
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Recommended Course Sequence 
Social Studies, Grade 8 (continued) 



Sequential Objectives (Essentia! Elements) 



Resources 



The following objccuves should be; taugnt scquenlially as listed. 
E. STRANDS 

♦7. Analyze major historical documents that relate to the develop- 
ment of the United StatCo (51) 



* 1. Analyze the political ideas that form the basis for the Ameri- 
can political system as brought out within the Constitution of 
the United Stales of America (5A) 



Analyze the main political, economic, and social ideas in the 
United States Constituuon, she Bill of Rigbi^, and the Decla- 
ration of Independence (SB) 



*3. Examine the structure and fup/:rions of the three branches of 
the national go^'emment and e. ^ ^n die system of checks and 
balances with.a the American political system (SC, D) 

*4. Indicate ways of maintaining a division cf power anong the 
local, state, and mtional governments (SE) 



*S Analyze the historical developments of political parties by 
examining major political campaigns, elections, issues> and 
leaders (5F,G) 

*6. Iriuixprct die concept tiiat die Un itcd States has a **gOYemmC'nt 
of law, not men** (SH) 

B. STRAND 2 

*3. Examine the gcogr^hical areas that were acquired to fonn d)e 
United States and nilate how demographic pauems were influ- 
enced as the United States grew through treaty, annexation, 
and acquisition (2C, E) 

C. STRATHDS 



A History of the Republic, Prentice-Hall 



Chapter 9.1 
Chapter 9.2 

Unlocking the Constitution and the Declara- 
tion offndepaJence, Goldsburg-Hayncs 

Chapters 9.3 and 9.4 

"Tte Prcsiden^;y,** "The Legislatittc,** and "The 

Supreme Court** fdmstiip sei.'es 
**Systcm cf Checks and Balances,** "How a Bill 

Becomes Law,** **Thc Federai System,** uans- 

jraiencies 

Chapter 9.1 
Chapter 9.2 

Unlocking the Constitution and the Dcclara- 
ticn of Independence, •'^ ^{ 'sburg-Haynes 

Chjopier 9.2 

Unlocking the Constitution and t.\e Declara- 
tion ofIrtd*pendence, Goldsburg-Hayncs 

Chapters 9.3 and 9.4 

"The Presidericy,** "The Legislature," and "The 
Supreme Court,** fdmstrip scries 

"System of Cliecks and Balances," **Hovs » '"il! 
Becomes Law," "The Federal Systeti., trans- 
pa; '•jkics 

Chapter 10.3 - 14 

**U. S. Political Parties " filmstrip 
1988 Presidential Debates 

Thomas Jefferson ard Alexander Hamilton,' 
"TheU. S. Presidency," filmstrips 



Oiapters .2.2-14 

"Movcit 5t," American Series, filmstrip 
"LitUc House jt\ the Paairie," viccotape 



S. Compare die relationship of economic sectionalism and die 
Civil War (3G) 



Chapter IS 

Totton ProdMction,'' "Growdi of Slav-ry, * 
tianspivenc''.; 
Chapter i; 

„-,...„_^,.^.„^ 'R OOTS ,** videotape movie 

certain objectives are taught throughout the oourse/graHe level. 
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Recommended Course Sequence 
Social Ssidies, Grade 8 (continued) 



Sequential Objectives (Essential Elements) 



D. STRAND 4 

*4. Analyze social refonn movements, leaders, issues, and results 
during the growth of the American nation (4D) 



A. STTiANDl 

1 . Interpret and evaluate the reasons for the rise of sectionalism 
(JE) 

2. Analyze the economic, social, and political causes of the Civil 
War (IF) 



♦3. Analyze the poUtical, economic, and social effects of the CivU 
War and Reconstructiwi on the life of the Amaican oeoole 
(IG) 



Resources 



Chapt^ Ivl 

Uncle Tom's Cabin 

"William and Ellen Craft - Escape to Freedom.' 

videotape movie 
Refomi issues as addressed in Current Events 
Junior Scholastic magazine 



Chapter 17 

"ROOTS," videotape movie 

Chapeer 18 

"North and South," and ROOTS," videotape 
movies 

Chapter 19 

"ROOTS," videota5)e movie 



0*^ 



♦Certain objectives are taught throughout the course/grade level 
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Recommended Course Sequence 
Social Studies, Grade 8 (continued) 



^Affi^Qoniion^iol flhior*fit/£kC /TTccAnfiol TTIotnAnfc^ 
iiUl1"*Ot;l|Ut;Ililill V/UJcLllVco ^JC^oocUllal JC!#lt^lilcIll2>/ 




The remaining objectives for Grade 8 do not have lo be taught 
sequentially. 


A History of the Republic, Prentice-Hall 


A. olKAiSJ 1 




*4. Examine the causes and effects of the United States' involve- 
ment in foreign affairs and Luemational conflicts (e.g.. War 
ol ioiz, xvionroe lAxmne, vjregon xerniory, xexas, jlouisi- 
ana, and Gadsden PuTTiiasc) (ID) 


Chapters 10, 11 


*S. Identify and evaluate significant historical individuals and their 
contributions and/or role in the development of the United 

okUeS 


Chapters 10-19 

"U. S. Presidents," filmsuip series 


D. olKAiNJj Z 




4. Locate and explain the importance of selected historical sites 
ana piaccs in uie uniieu oiaies 


"Shrines and Monumen^s," filmstrip 


C. STRAND 3 




Analyze uic cuieigcrH^ ana Denents oi uie ucc cnicrpnse 
economic system in the United States (3B) 




^j. /vnaiyze uic inipaci oi ousincss cycles on me uniieo otai^s in 
reladon to technological innovauons in business, industry, and 
agriculture (3D,F) 


cnapier izA 

"The Making of We Are the Worid," videotape 
movie 


ruioljr^C UIC (XUllUIIllV/ lIlipoWLUl V£U11aIo Wold Uii UIC UUllCCl 

States (3E) 


v^nupicib l^- lo 


*6. Identify significant American business, industrial, and iabor 
leaders and their role in the develq)ment of the United States 
(3H) 


Chapters 12, 15 


D. STRAND 4 




*2. Explain the phrase "A Nation of Immigrants*' by identifying 
explain reasons for immigration (4B) 




*5. Examine the devclormenls in the fine arts areas and other 
culturally related activities during the 18th and 19th centtuies 
(4E) 




F. STRAND 6 




* 1. Explain why respect for self and others should be important to 

an individual (lA-D) 
*2. Examine varied aspects of democratic beliefs and personal 

responsibilities necessary in becoming a well rounded citizen 

(2A-L) 


"Don't Drive Drunk," audio tape 



♦Certain objectives are taught throughout the course/grade level. 
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Recommended Course Sequence 
Social Studies, Grade 8 (continued) 



Non-Sequentia! Objectives (Essential Elements) 


Resources 


F. STE^AND 6 (continued) 

*3. Evaluate what is necessary ir support the American economic 

system (3A-J) 
*4. Apply social studies skills (4A-M) 

• Analyze and synthesize infomiation 

• Draw conclusions, make inferences, and develcq) criteria 
for making judgments 

• Understand caus^/effect relationsfups 

• Locate and gather information 

• Distinguish fact from opinion 

• Organize and express ideas in written form 

• Use problem-solving skills 

• Sequence historical data and information 

Or 


Chapters 1-19 Skill Lessons 



•Certain objectives are taught throughout the course/grade level. 




SOCIAL STUDIES, GRADE 8 



C. STRAND 3: ECONOMIC DEVELOPMENT AND GROWTH OF THE UNITED STATES 



OBJECTIVE !• 



COMPARE THE MAJOR PHYSICAL FEATURES AND ECONOMIC 
RESOURCES OF THE UNITED STATES AND EXPLAIN HOW 
THEY INFLUENCED THE DEVELOPMENT OF THE UNITED 
STATES. 



TEACHING ACnvrrY: Write ihe question, "What are economic resources?" on ihe board, and have ihe 
students Inalnstorni about resources and their uses in business and industrial development in the 
United States. 

Next, direct the discussion to regions of the counuy with characteristics that are different from other 
regions of the country. Example : Why is cotton grown in Alabama, but not in Massachusetts?; or. 
Why is commercial fishing done in .\laska and Maine, but not in Kansas or Oklahoma? Explain 
that factors such as climate, long growing seasons, availability of coastlines, rich soil, convenient 
waterways, weather, etc., have influenced the developnp nt of certain areas of this counuy. 

Assessment: Refer to the maps on pp. 516-511 to answer the following: 

1. Included among the numerous economic activities in the Southwest and Texas are (a) iron and 
steel plants and (b) peu'oleum and coal products. Explain why these economic activities are 
so prevalent in these regions. 

2. On the blank map provided, label the slates in the southeasiem United States where these 
economic activities (see item 1 above) are so prevalent 

RETEACHING ACnviTY: Make a list of economic resources and place uiis list on the board. This li5t 
might include any of the following conditions and/or resources: 



rocky, hilly soil 
long growing season 
abundant rainfall 
abundant forests 
rich, rock free soil 



flat, rich land 
natural river systems 
mountains 
plains 
seashores 



natural shore lines 
abundant fish 
coal and iron ore 
oil and gas 
harsh climate 



Explain to the students that these conditions and/or resources influenced the development of the 
region wi'ere they existed. 

Example: Question Why is there so little farming in New Mexico and Nevada, but a great deal 
of grazing and mining? 

Answer The conditions/resources include mountain areas, rocky soil, many natural 
resources, but little land suitable for farming. 

Assessment, Have each student take five states and complete a chart listing as many of theu" economic 
activities as possible on one side. On the other side, list the conditions/resources that have caused 
the development of these activities in these five states. 

Example 



STATE 


ECONOMIC ACTIVITIES 


CONDITIONS/RESOURCES 


TEXAS 


cotton, cattle industry, lumber, 


mild climaie, long growing season. 




steel, and iron 


long seashore, coal and iron ore, 



Resource?; 



Textbook 
A History of the 
Republtc to 
IS-"? 



Student Handout 



EXTENSION: Have the students take any ten stales and locate ai icast one economic activity that 
dominates that state. 
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UNITED STATES MAP (INCLUDING ALASKA AND HAWAII) 




SOCIAL STUDIES, GRAD2 8 



STRAND 5: POLITICAL DEVELOPMENT OF THE UNITED STATES 



OBJECTIVE 1: ANALYZE THE POLITICAL IDEAS THAT FORM THE BASIS FOR 
THE AMERICAN POLITICAL SYSTEM AS BROUGHT OUT 
WITHIN THE CONSTITUTION OF THE UNITED STATES 

TEACHING ACTIVITY: 

1 . Use ihe transparency of ihe chart of the Virginia and New Jersey Plans to discuss with students 
the differences between the two plans. 

2. Review the meaning of the word compromise. Ask students to give examples of situations in 
which compromise was necessary to reach an agreement or settle a dispute. 

3. Use the attached transparency, which illustrates the Great Compromise, and ask ctudents to 
identify the concepts of the Virginia and New Jersey Plans that were included in the Great 
Compromise. 

Assessment: Students will write a paragraph explaining the Great Compromise. 

RETEACHING ACTIVITY: The students will complete a chart of the Virginia and New Jersey Plans and 
draw a circle around the parts of each plan that were included in the Great Compromise. (See 
student handouL) 

Assessment, Students will explain why each of the following were included in the Great Compromise: 

1 . a three-branch government 

2. a two-house legislature 

3 . two senators for eac.i state 

4. a lower house with representation based on population 

EXTENSION: Organize students into cooperative learning groups. Students will develop an alternative 
compromise for the problems faced under the A nicies of Confederation. 



Resources 



Textbook 
A History of the 
Republic ...to 
1877 

Filmstri p: 
The Constitution 
at 200: Why 
Does it Still 
Work? -pari 2- 
The Great Com- 
promise, Assoc. 
Press, Prenuce 
Hall Media 

Transparencies 

Student Handout 



lt'2 
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THE CONFLICTING PLANS 



Virginia Plan 


New Jersey Plan 


Created three-branch government: 

• Legislative 

• Executive 

• Judicial 


Created three-branch government: 

• Legislative 

• Executive 

• Judicial 


Two-house legislature 

• Lower House 

• Upper House 

• Seats in both houses divided up 

by population so states with larger 
populations elect more representa- 
tives 


One-house legislature 

• One vote for each state regardless 
of population 


Small states protested plan 


Large states protested plan 



103 

Transparency 

Teaching Activity (E:l) 
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GREAT COMPROMISE 

THREE-BRANCH GOVERNMENT 
•Legislative 

• Executive 

• Judicial 



TWO-HOUSE LEGISLATURE 

• Upper House - Senate 
(Two Senators for each State) 
• Lower House - House of Representatives 
(Seats Divided up According tc the Population of Each State) 
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Transparency 

Teaching Activity (E:l) 

SS8 



THE CONFLICTING PLANS 



Directions: Complete the chart below. 




COMPROMISE 
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Student Handout 
Reteaching Activity (E:l) 
SS8 
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SOCCAL STUDIES, GRADE 8 
STRAND 5: POLITICAL DEVELOPMENT OF THE UNITED STATES 



OBJECTIVE 7: ANALYZE MAJOR HISTORICAL DOCUMENTS THAT RELATE TO 
THE DEVELOPMENT OF THE UNITED STATES 

TEACHING ACTIVITY: Make a lisi of some of ihe problems ihc new government faced under ihc 
Articles of Confederation, 

Example: a. no president 

b. no power to tax 

c. no court system 

d. no common mcneiary system 

e. states h/id Onal <iuthority 

Divide students into cooperative learning groups of three to four. Assign a specific problem to each 
group for examination. (Example: Students may discuss and list problems, demonstrate, role 
play, make comparison/contrast chart etc.) Each group will make a prescntarion to the class 
regarding problems posed by the Articles. 

Assessment. Using the student handout, students will check those items that represent problems faced by 
the government under the Articles of Confederation. 

RETEACHING ACnVITY; Use a filmsinp on the Arucles of Confederation to list three problems 
created by the Art' .»cs of Confederation. 

Assessment: Students will complete the reteaching as;W5Ssment handout. 

EXTENSION; Each student will write an essay explaming what he/she thinks is the biggest Problem with 
the Articles of Confederuion and explain why. 



Resources 



Textbook 
A History of the 
Republic to 
1877 



Student Hjidoui 



Filmsirip on the 
Articles of 
Confederation 
Student Hanc'out 



• 
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ASSESSMENT ACTIVITY 
ARTICLES OF CONFEDERATION 



Directions: Put a check mark (>/) next to each statement that represents a problem faced by the 
government under vhe Articles of Confederation. 

1. ^ A strong President earned out the laws. 

2. The states had final authority. 

3. The central government could not regulate trade. 

4. The central government could not tax. 

5. A coun system settled disputes between the states. 

6. There was no unified military. 

7 . The federal judiciary was too powerful. 



• 



107 Student Handout 

Teaching Activity (E:7) 
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ASSESSMENT ACTIVITY 
ARTICLES OF CONFEDERATION 
Answer Key 



Directions: Put a check mark (V) next to each statemi;nt that represents a problem faced by the 
govcmment under the Articles of Confederation. 



1 . A strong President carried out the laws. 

2. \J The states had final authority. 

3. \J The central govemtiient could not regulate trade. 

The central government could not tax. 

5. A court system settled disputes between the states. 

^ / 

6. Ny There was no unified military. 

7. The federal judiciary was too powerful. 



4^ 
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Student Handout 

Teaching Assessment Key (E:7) 

SS8 



• 



RETEACHING ASSESSMENT 
ARTICLES OF THE CONFEDERATION 



Directions: Write true or false in the blank for each statement. For every item that is answered 
fals£y explain why it is so. 

1 . The Articles of Confederation created a very strong central government. 



2. The Articles of Confederation did not provide a court system. 



• 



ERIC 
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The central government had the power to raise taxes. 



4. The central government could not regulate trade. 



5 . A strong President carried out the laws. 



Student Handout 

Reteaching Assessment (E:7) 
100 SS8 
US-27 



RETEACHING ASSESSMENT 
ARTICLES OF THE CONFEDERATION 
Answer Key 

Directions: Write true or false in the blank for each statement. For every item that is answered 
false, explain why it is so. 

1 . false The Articles of Confederation created a very strong central government 



2. true The Articles of Confederation did not provide a court system» 



3. false The central government had the.power to raise taxes. 



4. true The centrsil government could not regulate trade. 



5. false A strong President carried out the laws. 
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Student handout 

Reteaching Assessment Key (E:7> 
SS8 



BASIC ASSUMPTIONS FOR AN EFFECTIVE STUDY 

SKILLS PROGRAM 



A study skills program must: 

• provide students with frequent and diverse opportunities to apply 
skills for learning in various content areas 

• provide students with frequent opportunities for effective oral and 
written communication 

teach a variety of individual and collaborative problem-solving 
strategies 

• provide opportunities for selection and evaluation of appropriate 
learning strategies by students 

• develop and amprove students' data gathering techniques 

• develop creative, critical, and analytical thinking skills 

• help students to develop self-management skills 

• combine individual component study skills into a usable, unified 
process 

• provide students with opportunities to visualize and develop short- and 
long-term goals 

• provide students with opportunities to enhance positive self-concept 
through successful learning experiences 
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Social Studies 

HOW TO STUDY 

OBJECTIVES 



THE LEARNER WILL: 



ESSENTIAL 
ELEMENTS 



STRAND 1 Demonstrate Management cf Self and 
Resources in Daily Activities 



1. 



5. 



Demonstrate materials management skills by 
arranging and keeping a class notebook 



Derive meaning from text and follow written 
directions 



Participate in activities designed to enhance 
concept of self as a decision-maker by planning 
input into his/her control over time, environ- 
ment, and associates through 

• setting and reviewing periodic goals 

• scheduling time usage 

• choosing proper environment 

Participate in activities designed to improve 
concept of self as a learner 



Derive meaning from subject ajLC? textbooks by 
using them to locate information 



* Grade level 
** Attitudes, values, and skills 



SS2C * 


(6) 


LA4C 


(6) 


S3 


(7) 


AVS** 4 AC 




SS7C 


(6) 


LA3D 


(6) 


LA4F,I 


(7) 


LA4H 


(8) 


AVS4A-C,F 


i 


G,L 




SS6D 


(6) 


SllA-F 


(7) 


SIB, 6A-B 


(8) 



SS6D 

SllA-F 

SIO 



(6) 
(7) 
(8) 



SS5D.7C 

LA, 3Diii 

SS1C,4D 

SS2A,D 

LA2A-B 

4I-K 

AVS4A,F,L 



(6) 
(6) 
(7) 
(8) 
(8) 
(8) 
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THE LEARNER WILL: 


ESSENTIAL 
ELEMENTS 


TAAS 


B. STRAND 2 Improve Oral and Written 










Communication Skills 








1 . 


Pratice active listening techniques in both 


SSIB-C 


(6) 






independent and group learning situations 


LA1A,C-D 


(6) 






requiring the learner to 


2B, 3C(v) 


(6) 






• follow directions 


LA2B, 4F, I (7) 






• paraphrase 


5A-C,SS2F(7) 






• summarize 


LA5A-E 


(8) 








4D,H,5B 


(3) 








AVS4B,G,H 






2 . 


ir2ro..tlce and improve or^i. communicacion 51^x1.1.0 


SS1A,7B-C(6) 


MlO-13 




by 


LA2A-B 


(6) 






• working in small groups 


LA5A-B 


(7) 


LAI , 3 , ^ 




• participating in constructive group 


S4A-B 


(1) 






discussions 


S4A-C 




MlO-13 




• delivering individual or team reports 


LA5A-C 


(8) 








MIC 




R3 












3. 


Use writing process techniques in daily and 


SS7C 


(6) 






week , writing activities 


LA4Ai-'Li 


(6) 








4B-C 










LAI, A- 1 


(7) 


Wl-7 






c ii 2V — n 


\ f ) 










\ 0 ) 


Wl-7 






7A-D 


(8) 








LAIA-K 


(8) 








AVS4D 






C. STRAND 3 Develop Relevant Data Gatheiring 










Techniqu.35 for Actual Projectt; 








1. 


Utilize techniques for notetaking frora both 


SS7C,S4A 


(6) 






oral and written sources 


LA4J, 5E 


(7) 


LA2-3 






S2, 58 


(7) 








LA5E 


(8) 








S2A-B, 3, 


(8) 








4A-C, 5B 


(8) 








M7B 










AVS4A 






2. 


Utilize a variety of relevant resources and 


S4A 


(6) 


M5 




supplemental materials for a specific research 


S2 6A-B 


(7) 


LA2 




topic 


LA5H-K 


(8) 


R5-6 






S2A-B, 5B 


(8) 


W3 






M7B 


(8) 








AVS4A 
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THE LEARNER WILL: 


ESSENTIAL 


TAAS 






ELEMENTS 




3. 


Differentiate between relevant and irrelevant 


MIB 


(6) 


M5 




inrormau ion oy exuracuin^^ incurmcicion usaoxe ror 


S2 


<7) 


LA3,5-6 




a specific research topic 












LA4B-C 


(8) 


Mil 






S2A-B 


(8) 


^6 






6A-B 


(8) 


W4 






M7B 


(8) 








AVS4A,C,H 




4. 


Use a variety of multi-media and primary 


S2,M7C 


(7) 


LAS 




resources related to a specific research topic 


LA2A-B,4K(8) 


W4 






S2A-B, 


(8) 








9A-B 


(8) 








M6D-E 


(8) 








AVS4A,C,H 




D . STRAi^'D 4 Demonstrate an Ability to Use 










Creative, Critical, and Analytical 










Thinking Skills 








1. 


Practice using specific test-taking strategies 


SS7C 


(6) 






for different types of tests (objective, short 


MA-F 


(7) 


LAS 




answer, and essay) , and then use those skills 


MA-F 


(8) 


R4 




in actual test-taking situations 








2. 


Use specific teamwork skills to solve problems 


oo /o— 


( o) 


MlO-13 








(6) 








SllA-F 


(7) 








SIO 


(8) 


MlO-13 






MIA-F 


(8) 








AVS4J,L 






3. 


Apply problem-solving processes to solve a 


SSIB-C 


(6) 


MlO-13 




variety of academic and real-life problems 


7B-C 


(6) 








MIA-B 


(6) 








SUA-:- 


(7) 


LA4 






MIA-C 


(7) 








4A-H 


(7) 








SIO 


(8) 


MlO-13 






MIA-F (8) 










AVS4G, J,L 
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Social Studies, How to Study 
RECOMMENDED COURSE SEQUENCE 



Sequential Objectives (Essential Elements) 


Resources 


B. Strand 2 

1. Practice active listening techniques in both independent 
and group learning situations requiring the learner to 

• follow directions 

• par^hrase 

• summarize 


SSP - Units 1-2, 6 
SC - Unit 3, pp. 73-84 
TT- Volume 1, "Listening" 
TC- Chapters 1-3 


A. Strand 1 

2. Derive meaning from text and follow written directions 


SSP - Units 2, 7 

SC-Unit4 

GS - Chapters 5-6 

TT - Volume 1, "Following Directions" 


L Demonstrate materials management skills by arranging 
and keeping a class notebook 


SSP -Unit 11 

SC-Unit2 

GS- Chapters 1-4 

TT - Volume 1, "Organization" 


3. Participate in activides designed to enhance concept of 
self as a decision-maker by planning input into his/her 
control over time, environm. .it, and associates through 

• setting and reviewing periodic goals 

• scheduling time usage 

• choosing proper environment 


SSP - Units 3, 4 

SC - Unit 2 

GS - Chapters 1, 3-4 

TT - Volume 1, "Time Management" and "Goal 
Setting" 

TC - Chapter 6, "Procrastination" 


D. Strand 4 

2, Use specific teamwork skills to solve problems 


SC . Units 1-7 
SSP- Units 1-15 
GS - Chapter 1 
TC - Chapter 6 


3. Apply problem-solving processes to solve a variety of 
academic and real-life pn^blems 


SSP. Units 1-15 
SC - Units 1-7 
GS- Chapters 1,4 
TC - Chapter 6 


L Practice using specific test-takin^ strategies for different 
types of tests (objective, short answer, and essay), and 
then use those skills in actual test-taking situations 


SSP - Unit 15 
SC - Unit 6 
GS-Unit9 

TT - Volume 2, "Taking Tests-Tips and Secrets" 


KEY: 




SSP - Study Skills Program, Level I 

SC - ^iinhiir<;f Cnmmiinir^finn*; 

GS - Getting Smarter 
TC - Teenage Connection 
TT - Teen Topics (2 Videos) 

1 
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Sequentiai Object jves (Essential Elements) 



Resources 



B. Strand 2 

3. Use writing process techniques in daily and weekly 
writing activities 



C Strands 

L Utilize techniques for noteiaking from both oral and 
written sources 



SSP- Units 5. 7-10 
SC . Unit 3. pp. 85-94 
GS - Chapters 5-8 
TT - Volume 2. "Taking Notes • 
Lectures" 



B. Strand 2 

2. Practice and improve oral communication skills by 

• working in small groups 

• participating in constructive group discussions 

• delivering individual or team reports 



Non-Sequential Objectives (Essential Elements) 



A. Strand 1 

4. Participate in activities designed to improve concept of 
self as a learner 



5. Derive meaning from subject area textbooks by using 
them to locate information 



C Strand 3 

2. Utilize a variety of relevant resources and supplemental 
materials for a specific research topic 



3. Differentiate between relevant and irrelevant information 
by extracting information usable for a specific research 
topic 



4, Use a variety of multi-media and primaiy resources 
related to a specific research topic 



Books and 



SSP - Units 940 

SC - Unit 3. pp. 85-94 

GS - Chapters 7-8 

TT - Volume 2, "Taking Notes - Books and 

Lectures" 
TC - Chapter 4 



SSP - Unit 6 
SC - Units 1-7 
GS - Chapter 5 
TC - Chapters 1-6 



Resources 



SC - Unit 1 

GS - pp. 1,3, Chapter 9, p. 100 

TC - Ch2q)ters 2-3 

TT - Volume 1, "Goal Setting" 

SC - Unit 4 
GS - Chapter 7 
SP - Units 5, 7, 12 

TT- Volume 2/ /aking Notes-Books and 
Lxuires" 



SSP - Units 9-10 

SC - Unit 3, pp. 85-94 

GS - Chapters 7-8 

TT - Volume 2, "Taking Notes-Books and 
Lectures" 

SC - Units 4-5 
SSP - Unit 7 
TC- Chapter 6 

IT - Volume 2, "Taking Notes-Books and 
Lectures" 

SSP -Units 9-10 
SC - Unit 3, pp. 8-94 
GS - Chapter 2, pp. 20-22, 
Chapters 7-8, 10 
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Social Studies 

CULTURAL STUDIES A 

OBJECTIVES 


THE 


LEARNER WILL: 


ESSENTIAL 


ELEMENTS 






CONTENT 


A/V/S** 


1. 


Compare and contrast similarities and differences 
among various cultures 


4A-D 




2. 


Identify various cultures represenced in the United 
States and other countries 


3B,C 




3. 


Explain the effects one culture has on another 


4A-D 




4. 


Identify and analyze a problert^ for a cultural 
group within the United States or another part of 
the world 


2A-D,3C, 
4B 




5. 


Explain the effects culture has on history and 
history has on culture 


1A,B 




6. 


Explain the effects geography has on cultural 
groups 






7. 


Identify various characteristics of culture ch 
as language, customs, traditions, values, and 
religion 


4B-D 




8, 


Apply various research skills in organizing, 
planning, and preparing a cultural study 


4A-D 


f 



**Attitudes, Values, and Skills X f 7 
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SOCIAL STUDIES TEACHING STRATEGIES 



Tiie Study of social studies is intended to help students understand the forces that shape society 
and bind people together in the international community in which we live. The teaching 
^ approach in social studies can be thematic, chronological, or conceptual. Any of these 
g approaches lends itself to establishing a relationship between past and present and 
implications for the future. 

iFl In order to comprehend the wealth of knowledge within the broad spectrum that is social 
Q studies, stud/'^t': must be taught to process information in ways that maximize their learning. 

One way to advance student learning to optimum kvels is through tSic thinking/writing 

process. 

T 

As students develop thinking/writing skills, they will begin to acquire competencies in all 
" academic levels. Furthermore, talking, wri'^^ng, and thirJdng must be interrelated. Rexford 

@ Brown underscores this philosophy "...higher literacies call for students to analyze, think 
^ critically, evaluate, synthesize information, communicate more effectively, solve problems, 

learn how to learn, and in general leam far more actively than traditionally." 



Writing to think is a model for teachers to help students. There are six strands to the model: selecting 
information, seeing) Jationships, ur.Lzg prior knowledge, considering alternative points of view, creating and 
assessing apian, and creatinglacknovHedging dissonants By using these processes, students will become 
proficient problem solvers through the medium of writing. 

The process starts with using a unit or mini-unit social studies objective to develop a rationale or purpo.se for the 
writing/thinking instructional a:tivities. Prior work is given to prepare the student for the writing assignment. 
Subsequent work and assessment arc also part of this process. 

The following examples indicate how these writing to think strategies can be implemented using the social studies 
contents 

involves choosing relevant and appropriate examples based on a given critenon. 



Selecting information 



Lead the class to a consensus regarding the qualities of a good citizen. Then view file footage that 
spotlights a particular person. Have the group look for actions that show that the person has/does not 
have these qualities. 



Seeing relationships [ involves asking students to look for patterns or trends; to notice similarities and 
differences; to look for motives, purposes, or causcv- and effects; to locate events in a chronological or 
numerical sequence; or to determine how something (an object, action or, person) relates to the physical 
setting in which it is found. 

Describe the basic economic needs of an 8-year old Cambodian and an 8-year old United States' citizen. 



How did Uncle Tom's Cahir\ impact slavery in the United States? 
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Given data relative to tfie Alaskan oil spill at Valdez, what can you conclude about the effect on the 
environment? 

Use a simulation :hat involves a dead lock situation. Work out a compromise that is acceptable to both 
sides. 



Using prior knowledge] involves using that information whi;Ji students acquire either through formal or 
informal and personal educational experiences. 

Using what you have learned about public and private property^ write a paragraph that vividly describes 
ways that neighborhood parks are used for recreational purposes. 



Considering allernative points of view | involves looking at both sides of an issue and acknowledging ih^: 
possibility of a point of view different from the one originally held. 

How might a Mexican soldier report the Battle of the Alamo? 

How would a British sea merrhant describe :he Boston Tea Party? 



Creating and assessing a plan involves developing ? proolem-solvng strategy to address a specific task and 
then assessing that strategy as one tries to use it. 



Describe the steps that might be involved in a slave's escaping to freedom in the North. 



Creating/acknow l edging dissonance [ involves recognizing major conflict of questions in events, 
philosophies, miings, actions, and documents. 

Explain why the premise of equality for all as stated in the Pr^ -"^ble to the United States Constitution 
and the provisioti that permitted slave trade through 1808 are inconsistent and in conflict. 
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• • • 

READING AND WRITING TO THINK IN SOCIAL STUDIES 




I 



WRITING TO THINK 



^ Selecting f 
Information zi 



I Seeing f 
^Relationships^ 



2nd 
year 



Considering ^ 
lAItematcve Points 
of View 



Creating and 
Assessing a Plan 
(Metacognition) 



i 



Creating/ 



^ AcknowIe^J^ing ^ 
^ Dissonance ^ 

/TTTZ/ 




Rationale/Purpose^ 




Use a 
Social Studies 
Unit or Mini*Unit Objective 
for: 




Activity (to include 
a writing assignment) 



Prior Work 



Subsequent Work 



.Assessment 



Problem-solving process 
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ACTivrrY I 




DEBATE - Provides practice in ?A1 of the communications 

Skills: reading, writing, speaking, listening, and specially, thinking 



PROCEDJRE 

A. Getting Started • Background Information 

1 . Deune debate - organized argument between knowledgeable people. 

2. Give students handouts with the essential terms and pioceujres. 

Video tape of previous debate is desirable. 
♦ If not available, directions ari'l explanations must be extremely clear. 



122 

* Activities to Promote Critical Thinking, Fran Caldv/eel, Newport High School, Newport, Oregon 
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B« Selecting a Topic 

1 . Pair up students with a partner. 

2. Two sets of partners are put together - thus forming the debate unit. 

• Appear to do this randomly but should actually place the stronger teams against each 
other 

3. Students meet in their debate units to accomplish three tasks. 

• Select a current, interesting, and controversial issue 

• Write a clear resolution stated in the affirmative 

• Determine affiratiative and negative teams 

(Teacher may opt to supply a list of topics in an attempt to speed up process.) 
C. Developing the Argument 

1. Students begin their research. 

• Readers' Guide to Periodical Literature is the most useful reference. Other references 
should be made available in library. 

• Interviews applicable 

2. Students should take careful notes and make sure each item of information is 
documented* 

3. Allow five days for research process. 

4. Partners plan and rehearse their cases together. 

• Two days can be aliowed in class for organizing and preparing the debate speeches. 

5. Affirmatives must begin by defining terms and then proceed through each stock issue. 

6. Negatives must defend the status quo and attack the contentions of the affirmatives. 

7. Partners should keep in mind that the strongest evidence is best presented last 

8. Students should be encouraged to write their speeches in outline form. This will 
discourage them from empty reading. 

• Good eye contact is necessary to be convincing. 

9. During the recc^>s, partners discuss ways to refute what the other side has said. 

• note taking during other side's arguments 

• attempt to anticipate opponent's arguments 

10. Rebuttals should follow a plan and may be given by one or both parmers. 

• All points made in the constructive speech should be reiterated one by one, foUc j 
each by what the opponent said to disapprove it and then given more evidence to 
reestablish it. 

• A good rebuttal should end with a summary and a statement of the debaters' belief in 
the soundness of their argument. 
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D. Presentation 

1 . Debaters sit at their respective desks in front of the room. 

• Face opponents, yet the desks are slanted enough so that the audience can see the 
debaters* faces as well 

2. Remind students to speak in loud, clear voices with correct pronunciation and 
appropriate expression. 

3. Strict formality is upheld: the debaters and their positions are introduced to the 
audience; an official timekeeper watches the clock and warn debaters nonverbally when 
one minute remains. 

• Only debaters are permitted to speak, except during the recess. 

4. A schedule should be drawn up so students know on exactly which day they will 
debate. 

5 . Rve judges should be selected from outside the class and allowed some time to 
familiarize themselves with the judging form. 

6. Only one judge is needed for each debate. 

• Judge uses the debate form provided, which was devised by the American Forensic 
Association. 

• Post on bulletin board. 

E. Assessment 5 

Students can now write a persuasive essay because they have akeady formulated two 
strong thesis statements and collected a set of supporting details. 
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ACTIVITY n. 




JURY-TRIAL TECHNIQUE • Debate technique tliat is excellent because it can 
involve a large number of the class in active participation. In this technique the class 
simulates courtroom procedures to discuss an issue or problem. Tl*e procedure seems 
to be a simple one, but it requires careful preparation if it is to go smootiily. 



PROCEDURE 

A. Select an issue or problem to debate. Ii adds interest if one of tiie students can act as a 
defendant 

B . Select lawyers, researchers, and witnesses for both sides. These groups can be as large as 
you wish, but if they are too larg ' ey become cumbersome. The teacher can act as 
judge, or better yet, some responsio. student can be named for that position. Another 
pupil should be selected court stenographer, or recorder, to keep a record of what 
transpires. All members of the class who are not lawyers, researchers, witnesses, or 
current officials, are the jury. 

C. All students should research the problems. The lawyers and .vitnesses should get the facts 
from their own research and from that of the other class members. 

D. Conduct the trial 

1 . The lawyers open up with their arguments. 

2 . Wimesses present theii* evidence. 

3 . Lawyers questions and cross examine 

4. Lawyers from each side sum up. Each should point out how the evidence favors 
his/her side. 

5. The judge sums up, points out errors in the arguments, fallacies, and misstatements of 



facts. 



The class, acting as the jury, votes on which side won the argument. 
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ESSENTIAL TERMS 



Controversial issue: a subject that can be argued and supported from opposing points of 
view. 

Resolution: (sometimes called the preposition): a statement which defines the nature of the 

controversy, is stated in the affirmative, and provides a basis for argument for or against 

Affirmative: the person who upholds the resolution, who argues for a change in what presently 
exists. 

Negative: the person who ?- gues against the change proposed in the resolution, who upholds 
the conditions as they presently exist 

Definition of Terms: a clear explanation of die resolution, defining and limiting ideas; it is the 
affimiative teams responsibility, but the negative team must approve. 

Evidence: the material offered as proof in an argument; it can be in the form of: (1) quotations 
firom authorities; (2) examples of actual situations or case histories, or (3) facts and 
statistics. 

Status Quo: a Latin term meaning the existing state of affairs, the present or the current belief 
and actions. 

Burden of Proof: rests on the affirmative, who must prove that the status quo is unsatisfactory 
and that the affirmative way is better, because the affirmative has a more difficult task, this 
side is given the advantages of starting and ending the debate. 

Stock Issues: those issues which must be proved by the affirmative (1) the need for the change, 
(2) the practicality of the change, (3) the desirability of the change. 

Presumption: the assumption that tne negative is "right" until proven wrong" 

Constructive Speeches: given in the first part of the debate; they present the major arguments 
with evidence. 

Rebuttals: given in the second part of the debate; the process of rebuilding after attack or 
defending from attack. 
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Handout #1 



ORDER AND TIME RESTRICTIONS FOR DEBATE 
PART ONE: Constructive Speeches 



First Afrirmative 
First P/egative 
Second Negative 
Second Affirmative 

Recess 

PART TWO: Rebuttals 

Negative 
Af35rniative 



2-5 minutes 
2-5 minutes 
2-5 minutes 
2-5 minutes 



5 minutes 
5 minutes 



127 

TS-IO 



Handout #2 



ELEMENTS IN SOCIAL STODISS 
ATTITUDES, VALUES, AND SKILLS FOR CITIZENSHIP, GRADES 7-12 



ResDA<^t for self and others. The student shall be provided opportunities 
to: 

(A) respect beliefs of other individuals, groups, and cultures; 

(B) be aware that some things are valued more in some groups and 
cultures than in others; 

(C) recognize how societal values affect individual beliefs and 
attitudes; and 

(D) recognize that individuals must accept the consequences of their 
decisions • 

Democr^icic beliefs and personal respoonsibility . The student shall be 
provided opportunities to: 

(A) inspect the principles that underlie the Texas and the United States 
Constitutions, the Bill of Rights, and the Declaration of Indepen- 
dence; 

(B) consider one's own values as well as those of others when making 
political decisions; 

(C) value open-mindedness, tolerance of differing opinions, and civic 
participation as important aspects of democratic behavior; 

(D) respect the laws of one's society and work responsibly to change 
lavrs that one judges to be unjust; 

(E) understand the importance of individual participation in civic 
affairs; 

(F) understand that legal rights and protections mu3t be balanced with 
civic responsibilities; 

(G) recognize the value of compromise in the democratic process; 

(H) examine reasons that participation and decision making in civic 
affairs require knowledge, time, and peirsonal efforts; 

(I) identify legal rights, responsibilities, and protection afforded 
juveniles and adults; 

(J) support the democratic processes of the republican form of govern- 
ment; 

(K) support the basic values of American society (e.g., justice, 

responsibilities, freedom, respect for the law, diversity, privacy, 
private property rights, free enterprise, and voluntary exchange); 
and 

(L) support the rules and laws of one's school, community, state, and 
nation. 

Support for the ^jnerican economic system. The student i»hall be provided 
opportunities to* 

(A) recognize the contributions of the American economic system to the 
standard of living of Americans; 

(B) support the role of profit in the American market system; 

(C) believe in the right rf individuals to acquire, use, and dispose of 



property; 
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(D) support the freedom of consumers to choose how to spend their 
income; 

(E) recognize that citizens, through legal political activities, can 
influence economic decisions make by government; 

(F) acknowledge the role of government in regulating unreasonable 
restraint on competition by either producers or consumers; 

(G) support coit^etition by either producers or consumers; 

(H) support competition as it affects the quantity and quality of goods 
and services produced; 

(I) recogni7.e that as individuals act in their own economic interest 
they may also serve the economic interest of others; and 

(J) compare the control and treatment of public and private property, 

(4) Application of social studies skills. The student shall be provided 
opportunities to: 

(A) locate and gather information; 

(B) observe for detail; 

(C) translate information from one medium to another; 

(D) organize and oxpresfi ideas in written form; 

(E) distinguish fact from opinion; 

(F) analyze infoimi4;tion; 

(G) draw conclusions; 

(H) synthesize information; 

(I) develop criteria for making judgments; 
(J) use problem-solving skills; 

(K) secjuence historical data and information; 

(L) draw inferences; and 

(M) perceive cause-effect relationships. 
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ESSENTIAli ELEMEiraS IN t^OClM. STUDIES 
GRADE 6 



(1) Personal, social, and civic responsibilities. The student shall be 
provided opporT:unities to: 

(A) explain the role of compromise as a method of resolving conflicts; 

(B) support tne principle of majority rule and minority rights; and 

(C) respect individual's rif/ht to nold different political and religious 
beliefs . 

(2) The American economic system. The student shall be provided opportuni- 
ties to: 

(A) explain the economic importance of various regions of the world; 

(B) explain and give examples of economic interdependence among nations; 

(C) recognize the value and dignity of work; 

(D) describe characteristics of each type of major economic system (free 
enterprise market, command); and 

(E) understand the role of competition in a market economy. 

(3) Historical data about Texas, the United States, and the world. The 
student shall be provided opportunities to: 

(A) identify contributions of various cultures, past and present, to 
world civilization; 

(B) identify significant individuals and their contributions to world 
history; 

(C) identify major world civilizations in history; and 

(D) describe major events in world history. 

(4) Institutions and processes of local, state, national, ond other political 
systems. The student shall be provided opportunities to: 

(A) identify contributions of other countries to the American political 
system; and 

(B) describe the characteristics of each type of political system (rule 
by one, few, or many) in selected countries. 

(5) Local, state, national, and world geographv. The student shall be 
provided opportunities to: 

(A) compare cultural regions of the world; 

(B) describe population patterns of the world; 

(C) describe the impact of physical features on selected cultures, past 
and present; 

(D) locate and describe landforms and climates of various regions; 
(S) describe how the geographic regions of the world are similar and 

different; 

(F) recognize various types of map projections; and 

(G) use latitude and longitude to locate sites on maps and globes. 
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(6) 



r»sychological, sociological, and cultural factors affecting human 
behavior. The student sh?Il be provided opportunities to: 



(A) describe exanples of cultural borrowing amon<^ 5>'^cieties; 

(B) identify basic ini>tituui»-rns common to all ou^ .ures; 

(C) describe how written uiid unwritten laws and rules (mores and 
customs) of a society affect inaividual and group behavior; and 

(D) recognize that decisions made in one's self interest may benefit 



(7) Social studies skills. The student shall be provided opportunities to: 

(A) make and interpret tdlmelines; 

(B) compare and contrast opposing viewpoints; and 

(C) organize data to support or refute a viewpoint. 



others . 
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ESSENTIAL ELEMENTS IN SCX:iAL STUDIES 
TEXAS HISTORY AND GEOGRAPHY, GRADE 7 

(1) Exploration and colonization of Texas. The student shall be provided 
opportunities to: 

(A) describe the history of the ear'' ' 3sv inhabitanfs and settlers of 
Texas; 

(B) understand the reasons for Europw exploration and colonization of 
Texas; and 

(C) identify and explain significant historical personalities. 

(2) Achievement of Texas independence. The student shall be provided oppor- 
tunities to: 

(A) understand reasons for the conflict with Mexico 'chat led to Texas 
independence; 

(B) identify significant individuals in the struggle for Texas 
independence; 

(C) describe major historical events of the Texas Revolution; 

(D) understand the significance of the Texas Declaration of Indepen- 
dence, Che Alamo, the Battle of San Jacinto, and the Mexican War; 

(E) analyze the problems of Texas as a republic; and 

(F) summarize the historic^^l developments leading to Texas statehood. 

;3) Political and social history of Texa . The student shall be provided 
opportunities to: 

(A) explain the role of Texas in the Civil War; 

(B) analyze the effects of the constitution of 1876 on political devel- 
opments of Texas; 

(C) describe the structure and function of government at the local and 
state levels; 

(D) identify significant events in Texas history from post-Reconst .uc- 
tion to presen'*:; 

(E) identify significant individuals from post-Reconstruction to 
present; 

(F) identify ethnic and racial groups that settled in Texas and reasons 
for their migration; and 

(G) describe the structure and governance of public education. 

(4) Geography and economic growth of Texas. The student shall be provided 
opportunities to: 

(A) describe the physical, cultural, and economic features of the Texas 
l5ndscape; 

(B) describe the geographic regions of the state; 

(C) understand the influence of geography on the direction and flow of 
Texas settlement; 

(D) locate places of historical significance in Texas; 

(E) explain reasons for urbanization of the state; and 

(F) describe the role of major industries in the economic development of 
Texas . 
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ESSENTIAL ELEMENTS IN SOCIAL STUDIES 
UNITED STATES HISTORY AIH) CITIZENSHIP, GRADE 8 

(1) United States development as an independent, unified nation, 
shall be provided opportunities to: 

<A) recognize the effects of exploration and colonization on the devel- 
opment of the United States; 

(B) analyse the political and economic causes of the American Revolu- 
tion; 

(C) describe the major events leading to the independence and establish- 
ment of the United States; 

(D) describe the causes and effects of the United States' involvement in 
foreign affairs and international conflicts; 

(E) understand the reasons for the rise of sectionalism; 

(F) explain the causes of the Civil War; 

(G) analyze the effects of the Civil War and Reconstruction on the life 
of the nation; and 

(H) identify significant individuals and their contributions to the 
United States. 



The student 




(2) Geographic influences on the historical development of the United States. 
The student shall be provided opportunities to: 



(A) locate and describe major physical features of the United States; 

(B) identify and :ribe the major geographical regions of the United 
States; 

(C) identify the geographical areas that were acquired to form the 
United States; 

(D) locate and explain the .I'lportance of selected historical sites and 
places in the United States; 

(E) recognize how physical features of the United States influenced 
population movements and patterns of settlement; 

(F) describe the relationships of physical and climatic features of the 
United States with those of Canada and Mexico; and 

(G) identify t>^*^ major ei3onomic resources of the regions of the United 
States. 



(3) Economic development and growth of the United States. The student shall 
be provided opportunities to: 
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(A) explain the effects of the mercantile system on the development of 
the colonies; 

(B) describe the emergence and benefits of the free enterprise economic 
system in the United States; 

(C) understand how geographic patterns of economic resources influenced 
the development of the United States; 

(D) analyze the impact of technological innovations on business, 
industry, and agriculture; 

(E) explain the economic impact of various wars on the United States; 

(F) understated the impact of business cycles on the United States; 

(G) analyze the relationship of economic sectionalism and the Civil War; 
and 

(H) identify significant American business, industrial, and labor 
leaders. 



(4) Social and cultural developments of the United States. The student shall 
O EE-6 ^ ,^ ^ 



be provid<sjL opportunities to: 

(a) analyze the various cultures of the American Indians; 

(B) identify ethniv*: and racial groups that settled in the United States, 
and explain reasons for immigration; 

(C) recognize the contributions of ethnic and racial groups and individ- 
uals t*^ the development and growth of the United States; 

(D) identify social reform movements, leaders, issues, and results; and 

(E) describe developments in art, music, literature, drama, and other 
culturally related activities. 

Political development of the United States. The student shall be pro- 
vided opportunities to: 

(A) identify the political ideas that form the basis for the United 
States political system; 

(B) analyze the main political, economic, and social ideas in the United 
States Constitution, the Sill '^f Rights, and the Declaration of 
Independence; 

(C^ desc-:ibe the structure and functions of the three branches of the 
national government; 

(D) explain the system of checks and balances at all levels of govern- 
ment ; 

(E) identify ways of maintaining a division of power among the local, 
state, and national governments; 

(F) analyze the historical developments of political parties; 

(G) describe major political campaigns, elections, issues, and leaders; 

(H) interpret the concept that the United States has a "government of 
law, not men"; and 

(I) analyze major historical documents that relate to the development 
of the United States. 
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Physical and Psychological Safety 

• Social Studies 

• Science 

• Exploratory Homemaking 

• Technology and Trade and Industrial 
Education 

• Health 
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PHYSICAL 
SAFETY 





GRADE 6 


GRADE 7 


GRADE 8 


Proctlces and Rules of Safety 

• Demonstrate practices and 
rules of safety to rvoid 
injury and prevent accidents 
in the home, school, and 
community 


• Substance Abuse (H,S) 

• School Safety Rules (S) 

• Travel !q and from School 
(H) 


• Substance Abase (S) 

• School Safety Rules (S,TI) 

• Infecticius Diseases (li^S) 


• School Safety Rules (S.TI) 

• Home Safety Rules (EH) 


People Help Each Other to 
Be Safe 

• Discuss ways people can help 
each other to be safe in the 
home, school, and 
community 


• Family Members (H) 

• School Personnel (H,3) 


• Family Members (EH) 

• Sch/'ol Personnel (TI) 


• Family Members (EH) 

• School Personnel (TO 


Civic Responsibilities 

Toward Safety 
• Recognize one's civic 
responsibilities toward safety 
rules and authority figures in 
home, school, and community 


• Maintainmg a Healthy 
Environment (H) 


• ?cr.j^ Responsibilities (TI) 

• Govemment Regulations fo^ 
Substance Abuse ^S) 

• Support State Laws (SS,TI) 

• Support Federal Lawa CH) 
'* Respecting and Supporting 

Laws of Society rSS) 


• Personal Responsibilities 
(SS.TI) 

• Support Slate Laws CH) 

• Support Naif.onal Laws 
(SS,TI) 



PSYCHOLOGICAL 
SAFETY 





GRADE 6 


GRADE 7 


GRADE 8 


Behavior and Consequences 

♦ Identify acceptable snd 
unaccqxable behavior and 
the consequences of one's 
actions 


• Identifying Effects of Laws, 
Mores, and Customs (SS) 
raking Risks (H) 

• Making Decisions (SS»H,S) 


• Accepting ^"xiscqucnces of 
Decision' JJEH) 

• Making trvcisions (EH) 


• Acccpang Consequences of 
Decisions (SSJEH) 

• Making Decisions (EH) 


Devel/^pfsg a Posltl Self- 
Concept 
• Demonstrate a positive 
attitude toward self 


• Promoting Self-Concept (H) 


• Demonstrating Respect for 
Self and Others (SS) 

• Personal Appearance (EH) 


• Demonstiaung Respect for 
Self and Others (SS) 

• Personal Appearance (EH) 


Emotions and Their Effects 
• Describe various emotions 
and their effects on self, 
family, and other!). 


• Promoi^ ig Healthy Rela- 
tionships (H,S) 


• Dealing with Peer Pressure 
(S) 

« SeL^ Understanding and 
Responsibility (Ei\) 


• Self Understanding and 
Responsibility (EH) 

1 
1 
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SOCIAL STUDIES 
PHYSICAL AND PSYCHOLOGICAL SAFETY 



GRADES 7-12 
Attitudes/Valaes/Skills 


GRADE 6 


GRADE 7 


GRADE 8 


• Recognize that individuals 
must accept the consequences 
of their decisions 


• Describe how the laws, n-.res, 
and customs of a society 
affect ocnavior 


• Demonstrate respect for self 
and others 


• Explain why respect for self 
and others should be 
impoi'jnt for an individual 


• Respect the laws of one'SL 
society and work responsibly 
to change laws that one judges 
to be unjust 


• Explain how decisions made 
in one's self-interest may 
benefit others 




• Examine varied aspects of 
democratic beliefs and 
personal responsibilities 
necessary in becoming a 
well-rounded citizen 


• Support the rules and laws of 
one's school, community, 
state, and nation 









SCIENCE 

PHYSICAL AND PSYCHOLOGICAL SAFETY 



GRADES 6 


GRADE 7 


GRADE 8 




• Identify components of the 
scientific method 

• List harmful effects of tobacco 
used in any form 

• Identify alcohol as the drug 
that is most abused by people 
in the United States 

• Classify groups of harmful 
drugs and list their effects 
on the body 


• Identify and apply the 
scientific method 

• Identify infectious diseases 
giving cause, transmitted 
method (iix^luding AIDS and 
other sexually transmitted 
diseases) 


• Identify and apply the 
scientific method 

• Use safety practices in the use 
of materials and equipment 






• Demonstrate knowledge of the 
laws and governmental regu- 
lation? relating to the pro- 
duction, distribution, and use 
of alcohol and other drugs 








• Cite harmful effects of the 
use of alcohol, tobacco, and 
non-prescription drugs and 
determine alternate causes of 
action in dealing with peer 
pessure 




1 




EXPLORATORY HOMEMAKING 
PHYSICAL ANb PSYCHOLOGICAL SAFETY 

• 





GRADE 6 


GRADCS 7-8 






• Iiiendfy tasks involved Li routine home care 






• Recognize the role of safety in home care 






• Observe safety practices in the kitchen 






• Use COTreciIy and safely the various types of pressing 
equipment 






• Describe the responsibilities of parents and babysitters 






• Identify safety factors to consider when selecting toys 
and caring for children 






• Relate in- and out-of school interests and activities to 
intellectual development of adolescents 






• Descxibe the factors that influence one's personal 
appearance 






• Analyze the factcH^ that contribute to self-acceptance 






• Identify the most visible signs of jrfiysical development during 
adolescence 






• Analyze the influence of physical jcvciopment on the 
adolescent 






• Analyze various food factors contributing to meal patterns 
and food habits 
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TECHNOLOGY EDUCATION AND 

TRADE AND INDUSTRIAL EDUCATION 
PHYSICAL AND PSYCHOLOGICAL SAFETY 





GRADE 6 


GRADES 7-8 






• Identify concq}Cs and sidlls relat^xl to safety and safe wc^ldng 
conditions 






• Demonstrate safe operation and use of selected tools and 
eqmpment to avoid injury 






• Maintain safe oxiditions in the laboratory 






• Select a commeitially made [mxiuct and prq^are a maintenance 
program for it 






• Invesdgate appropiate state and federal safety laws 






• Prepare safety posters for Ae use of powei tools rmd equipment 






• Demons;lrate proper' safety proceduies 
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HEALTH EDUCATION 
PHYSICAL AND PSYCHOLOGICAL SAFETY 





GRADE 6 


GRADE 7 


GRADE 8 




• Identify daily practices whicu 
promote self-concqH 








• Appraise individual strengths 
in relation to developing a 
positive self-concept 








• Identify behaviors and friend- 
ships that promote healthy 
relationships 








' Choose appropriate behaviors 
when forming new friendships 








• Identify ways to prevent un- 
necessary accidents at home 
and school 








• Identify safety practices 
related to travel to and from 
school, including bicycling 
and walking 








• Explore the roles of risk- 
taking ard consequences when 
making decisions 

• Explain effects of substance 
abuse on the family 

• Name methods of prevention 
for major communicable 
diseases including AIDS 








• Identify personal responsibil- 
ities in maintaining a healthy 
environment 








• Recognize personal sexual 
rights and responsibilities 




1 
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PHYSICA'f. SAFETY, GRADE 6 



PRACTSCES AND RULES OF SAFETY 



Jf^v^\ fftflprf from School 
(Local Objective: H-L2) 

ACnVTTY: Review the traffic laws, signals, and signs for automobiles, bicyles, and 
pedestrians. Divide students into gjoups and have them list ways that various weather 
conditions (fog, snow, rain) affect safety when traveling to and from school. Also, 
have them list safety precautions for each weather condition. 

Assessment: Assign a mode of transporzation to each group. Have each group present to 
the class its list of safety pitcauiions for that mode of transportation. 



PEOPLE HELP EACH OTHER TO BE SAFE 

Family Mcmb^n 
(Local Objective: H-I.l) 

ACTIVITY : Have students make a list of items which are needed to make up a first-aid kit 
forborne. Use Handout #4, "Family First-Aid Supplies," in Grade 6 Health . This 
activitv provides an opportunity for family members to ork togetiier on a healtii- 
related theme. 

Assessmenn Examine students* lists of first-aid items to see if all necessary items are 
included. Allow students to share with die class the experience of working on tiiis 
assignment wiUi fa^nily members. 



CIVIC RESPONSIBILITIES TOWARD SAFETY 

Msmtaining a Health y En vironrngnt 
(Local Objective: H-J.3) 

ACmVITY: Have students read the story, Tould Fhis Really Happen?" located in the 
sixth-grade health curriculum. Discuss witii students die possibility of humans actually 
destroying die environment and diemselves along widi it because they had not been 
able to stop pollution. 

Assessmenn Have students list five ways diey prescndy take responsibility for protecting 
die environment and five tilings diat diey could do to protect die environment diat they 
are not presently doing. 

Have the class react to die foUowing statement: **rm just one person; my actions don't 
really make a difference." 



Resources 
Instructional ICcmmunity 



Choosing Good 
health, Scott, 
Foresman,pp. 1(W- 
109 

Grade 6 Health, 
p. 9 



Choosing Good 
Health, Scott, 
Foresman,pp. 116- 
124 

Grade 6 Health. 
pp. 21-22 



142 



ERIC 



Choosing Good 
Health, Scott, 
Foresman, Chapter 
9 

Grade 6 Health, 
pp. 25-31 



3 
14 



3 
10 
11 
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PSYCHOLOGICAL SAFETY, GRADE 6 



Resources 



BEHAVIOR AfflD CONSEQUENCES 

Taking Rjsta 

(Local Objective: H-C3) 

ACnvrry : Discuss with students ihe effects of positive and negative risks. Have stu- 
dents ref^ to the "Thinking About Taking Risks'* handout in the six^'h-grade health 
curriculum. 

Assessment: Have students write answers to the following questions: 



Instructional 



Grade 6 Health, 
pp. 27-37 



Community 



4 
5 
7 
20 
22 



1. What have you learned about taking i;isks? 

2. Explain how risks .lay have both positive and nej^ve consequences. 

3. Give two examples of positive risks and two examples of negative risks. 



DEVELOPING A POSITIVE SELF-CONCEPT 



PmmoringSeir-ronc^pt 
(Local Objer,uves: H-A.1,A.2) 

ACTIVITY: Discuss with sUidents the concept of validating others to help promote self- 
concept. Divide students into groups of four or five. Have e^h student write his/ho" 
name on the top of a sheet of paper and pass the sheet to the other students m the 
group . Each student will write a validation statement about the student who.<^ name is 
at the top of the sheet When all statements have been wriuen and retuined. ask each 
student to read silently his/her own validation statements. 



Grade 6 Health, 7 

pp. 7-11 20 

Choosing Good 22 
Health, TE, p. T13 



Assessment: Have sUidents answer the following questions: 



1. How did the validation statements about you make you feci? 

2. How did you like validating others? 

3. In what ways does being validated help self-confidence? 

4. Hov; can we share this validation lesson with our families? 



EMOTIONS AND THEIR EFFECTS 



Promoting Healthy Relfltion^hip^; 
(Local Objective: H-B.l) 



ACTIVITY: Fbllowing a discussion on recognizing the rights and responsibilities which 
we all have toward ourselves and others, distribute the handouts on "Suggested Sexual 
Rights and Responsibilities for Boys:" and "Suggested Sexual Rights and Resix)nsi- 
bilities for Girls" and lead students in a discussion of each item. 



Grade 6 Health, 
pp. 17-27 



5 
8 
13 
15 
17 
19 
21 



1 ^ o 



Psychological Safety, Grade 6 (Cont'd) 



Instructional 



Community 



Assessment: Have students write answers to ine following questions: 



1. Do young men and women have the same rights wuen they are socializ- 
ing? The same responsibilities? Explain. 

2. How might some of the responsibilities learned as an adolescent carry 
over into adult life? 

3. Why is it important that individuals respect each other's sexual rights? 
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PHYSICAL SAFETY, GRADE? 



PR 4CTICES AND RULES OF SAFETY 



Resources 



(Local Objective: S-83) 

ACnVITY: Have students identify the effects of stimulants, depressants, hallucinogens, 
and toxic substances on the human body. Assign the activity "An Imaginary Encounter 
with Drugs." page 376. Lije Science, 

Assessment: 

h Give a student the name of a specific drug and have him^er classify it as one of 
the major types and tell its effect 

2. Namd several people or organizations that might help someone who is pressured lo 
use drugs. 

School Safety Rul^ 

(Local Objecdves: S-1, 2. 3. 4, 5. 6. 7. 8) 

ACnVTJT: Require students to read "Woricing Safely in the Science Classroom" preface 
to unit one in Addison Wesley. Life Science. Have students review salay procedures 
prior to each investigation 

Assessment: Have students answer the following: 

1. What is tiie most important general rule to remember when working in the labora- 
tory. 

2. Name at least two safety precautions in working with heating equipment, chemicals, 
and glassware. 

Infectinn5sDKeflj;efS 
(Local Objecdve: S-8.1) 

ACTIVITY : Describe the pathogens that cause communicable diseases and their path of 
entry into the body. Have students study or prepare a chart on communicable disesr^es 
including sexually transmitted diseases. 

Assessment: Have students write a brief summary on a communicable disease •"•eluding its 
cause, prevention, and ireatmenL 

Home Safety RulM 

(State Ojjecdves/Activities: TI.75.504. 75.50.7A. 75.85.6. 75.85.6Q 



Instructional 


Community 


Life Science, 


4 


Addison-Wesley. 


7 


pp. 369-376 


9 




20 


Life Science 




Addison Wesley. 




Preface to unit one 




Life Science, 


1 


Addison Wesley. 


7 


pp. 243. 244 





3 
11 
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PHYSICAL SAFETY, GRADE 7 



CmC RESPONSIBDLITIES TOWARD SAFETY 

(State Objectives/Activities: TI-75.85.6C. 75.85.8Q 

CIVIC RESPONSIBILrriES TOWARD SAFET\' 
Re?;pecting and Suonorting Laws of SociStv 
(Local Objectives: SS-C.3,E1) 

ACnVITY: As a class, make up a list of community resource people who students might 
inlrvicw regardiTig state and city govenunent Help students develop questions that 
will help them learn about respect for ihe law. 

Assessment. Divide the class into groups of four. Tell members of each group u> evaluate 
(validate or invalidate) each of the questions about respect for the law and ask why 
they selected the person they did. 

Government Repilationj; for Substance Abuse 

(Local Objective: S-8.4) 

ACTIVITY: Students will complete activity, "Laws Against Drugs" on page 372 in Life 
Science. Discuss how drug laws vary in punishment based on specificity of the drug. 

Assessment. Have students submit a short report on Texas and federal drug laws. 

BEHAVIOR AND CONSEQUENCES 

Accepting Consequences of Decisions 

(Local Objectives: SS-C.3, E.1) 
(State Objectives: EH-CDp.23) 

ACnVITY : Have stu'^ents develop the health and safety rules for a sa i town in Texas 
after Texas rec^iwcci its independence from Mexico. Have students debate issues such 
as rules and regulations concerning a smallpox outbreak in the community. 

Assessment: Have p'aidents ;,Tf te answers to the following questions: 

1. Why do we have to make decisions? 

2. What are the consequences of the decisions we make? 

3. What decisions affect your life? 



DEVELOPING A POSITIVE SELF-CONCEPT 

Personal Appearance 

(Statu Objectives: EH-C&T,pp. 19-21) 

PPS-12 



Resources 



Instructional 



G 



rj9p4vities and Assessments on " Dted pages 



Texas Our Texas, 
Teacher's Edition 
Partn: Oral 
History Handbook, 
pp, M6 



Ufe Science, 
Addison- Wesley, 
pp. 372-373 



Texas, Our Texas 
Workbook, 
Teacher's Edition 
Part II, pp. 39-40 



Community 



3 
8 
14 



4 
20 



1 

14 



7 
9 
17 



PHYSICAL SAFETY, GRADES 



• 



PRACTICES AND RULES OF SAFETY 



(Lx)cal Objectives: S-1, 2, 3, 4, 5, 6. 7. 8) 

(Stale Objectives: TI 75.50.4, 75.50.7B, 75.85.6, 75.85.6Q 

ACnVITY: Require students to read the safety section in the previous chapter as well as 
list of safety rules in Appendix C in Prentice Hall, Earth Science. Have students review 
safety procedures for each investigation before perfonning it 



Resources 



Instructional 



Earth Science, 
Prentice Hall, 
pp. 28-29, 561 



Community 



10 



CIVIC RESPONsroiLrriES toward safety 



Support National Ltiws 

(Local Objectives: SS-E.5, E3, E.4, E7) 
(State Objectives: TI-75.85.6Q 

ACTIVITY: Ha ve students look at Worksheet #33 on "Tlie Virginia Bill of Rights: Analyz- 
ing a Document'' Have students decide: 

1. Where does political power rest? 

2. What would happen if people did not support the national laws of government? 

Assessment: Have students research the necessary steps for passing a national law regard- 
ing the acquisition of a social security number for children. 



BEHAVIOR AND CONSEQUENCES 

Accepting Consequences of DecLsions 

(Local Objectives: SS-E3.E.6) 
EH-CDp.23 

ACTIVITY: Discuss with students the aspects of being a citizen of the United States. 
Explain how Uie aspects of citizenship are related to one's life. Divide the class into 
cooperative groups of 5 to discuss accepting consequences of decisions. Each sttideni 
will list the types of decisions wc all make and tiie possible consequences for these 
decisions. 

Assessment: Have students answer the following questions: 

1 . Give three types of decisions a responsible citizen makes. 

2. How do these decisions aifect youi Hfe? 

3. Whdt are the consequences if you make wrong decisions? 



A History of the 
Republic 'The 
United States to 
JS77. Teachers 
Resource Manual, 
Prentice-Hall, 
pp. 61-65 



4 
9 



AHistoryofthe 
Republic 'The 
United States to 
1877. Teacher's 
Resource Manual 
Section Work- 
sheets, Prentice- 
Hall, p. 33 



4 
7 
17 
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PSYCHOLOGICAL SAFETY, GRADE 8 



Making Dttfeions 

(State Objectives: EH-CDp.23) 

Activities and Assessments included on indicated pages. 



EMOTIONS AND THEIR EFFECTS 

Self-IInrterstanding and ResDOiLsibilitY 

(State Objective: EH- FL pp. 19-28. CD pp. 19-22) 
Activities and Assessments included on indicated pages 



Resources 



Instructional 



Community 



7 
17 



1 ^ ^ 



9 
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Community Resources for Physical and Psychological Safety 



ERIC 



1. Agency: All Sainta Episcopal Hospital Program: Prcsci'iations 

TargrtAita: 6-8 Contact: Social Services Department 

Phone Number 926-2544 
Description: Community education and Teferrai to medical/health resources. 



2. Agency: American Heart Association Program: Putting Your Hcajt into 

Target Area 6-8 the Curriculum 

Contact: Pam Hodges or 
Patricia Ev?ns 

Phone Number 732-1623 
Description: Education to decrease heart disease. 



3. Agency: American R^d Cross Program: Health Education and Safety 
Targc(Arta: 6-8 Contact: Grace Palmer 

Phone Nun^Dcr 732-449 1 
Descripiioiu Basic first-aid courst^ and CPR on any level upon request 

4. Agency: Secausc We Care, In:. Program: Counseling/Presentations 
Target Area: 6-8 Contact: Sars^ Brookr 

Phone Number 336-S311, cxl420 
Description: Because Wc Care Specialists arc based at certain school sites throughout the FWISD- They 
provide services in education, prevention, intcrvfinrion, after care to students and tiieir 
families. Infomiarion and referral counseling related to drug and alcohol abuse. 

5. Agency: Bridge Association, Inc. Program: Spruce Emergency Youth 
Target Area: 6-8 Shelter 

Teen Talk-Confidential 
CounseUng 336-TALK 
Contact: Counselor on duty 

Phone Number 8774663 
Description: Individual^ group, and family counseling on a shGa-lcrm basis for youth. 

6. Agency: Catholic Social Services Program: Presentations/Counseling 
Target Area: 6-8 Contact: Theresa Rciribcrt 

Phone Number 926-1231 
Dcsa.ption: Family Counseling including parcnr-chilu, group, and individual. Presentations on self- 
esteem, feelings, and other personal issues. 

7. Agency: Charter Hospital Program: Substance Abuse. Self 
Target Area: 6-8 Esteem 

Contact: Joe Milligan or 
Kimbcr Scott 

Phone Number 292-6844 
Description: Awareness, education and prevention of chemical abuse. Psychiatric disorders. 
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8. Agency: Department of Human Services Program: Presentations 

Taiga Axta: &i Cxitact: Any worker who answers ihe 

^nc 

P:ionc Number 335-4521 (24 biHirs) 
DcscrqHion: Accq«s and investigates child rqwits. refers child and family to agencies as needed; 
foster care is given, also. 



9. Agency: F.A.C.T.S. (Family Assessment, Progr^n: Counseling 

Consultation and Therapy Service/ Inc. Contact: Leslie R. "Dick'' Broctanan 
Target Area: 6-8 

Phone Numbcn 921-6858/654.FACT (metro) 
Description: Counseling to inc'vviduals, groups, and families :or.ceniing anger control, sex abuse, and 
substance ab^se. 



10. Agency: Fire Department, Fort Worth Program: Fight Fire With Care 

Target Area: 6-8 I Not to Bum 

Contact: Oc^ge Stranar«d or 
Cameron Brown 

Phor.^ Number 870-6861 
Description: A counseling pragram called 'right Fire With Care," in conjunction w-*^ the Child Study 
Center. Available for juvenile fircseitcrs ages 2-16. Also program called "Learn Not to 
Bum," used by some schools in iheir curriculum, rhe purpose is to educate children about 
fire safety. 



11. Agency: Fort Worth Fire Department Program: Prcscniadons 

Target Area: 6^ Contact: Captain Roy Knight 

Phone Number. 870-6865 
Descripuon: Programs and materials on fire safety and prevention of fires in the home. 



12. Agency: Fort Worth Fire Department Progrrm. Juvenile Fucsetters 

Target Area: 6-8 Couiiseling Service 

Contact: Captain Les Burks 

Phohc Number 870-6861 
Description: Counseling service for children, ages 2-14, who have fire setting problems. 



13. Agency: Fort Worth Girls Club Program: F ^ntadons on Sexual 

Target Area: 6^ Abuse and Dealing with 

Stress 

Contact Sally De Poor 

Phone Number 926-0026 
Description: Preventing Teen Pregnancy on how to talk to paivnts about sexuality 



14. Agency: Fort Worth PoJice Department Program: Presentation 

Target Area: 6-8 Contact: Officer K. P. Middleton 

Phone Number 870-7153 
i5cscription: Safety precautions fo take when traveling to ana from school. Includes lea'mg with 
strangers^ bicycle safely, crosswalk safety. 
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IS. Agency; Harris College of NutTsing 
TaigetAxta: 64 



Descriptkn: 



Program: Prtsentaiion 
Cont^c Ann Kiricham, Assistant 
Professor 

Phone Number 236-7048 
Sexual abi'se, rape, and how to deal with emotional and psychological abuse. 



16. Agency: March of Dimes 
TaigctArea: 64 



Program: Presentations on Safety 
Contact: Laurie Lane, Director of 

Community Health 

Education 



Phone Number 284-2702 
Dcscripti(Mi: Speakers and classroom presentaticMis on health related subjects, le. prenatal care, nutrition, 
drugs. Free film liteary. Health career scholarships for qualifying high school seniors. 
Professional inservice in prenatal area. Limited financial assistance to post-polio patients. 



17. Agrncy: Mental Health Association of Program: Eariy Learning Materials and 

Tarrant County Felt Board Stwies on 

Target Area: 6-8 Identifying Feelings 

Colntacc CardynGoodq)eed 

Phone Number 335-5405 
Description: InfonnatJ'^n^ referral and educational services related to mental health. Programs on self- 
esteem and stress management. 



• 18. Agency: Parenting Guidance Center Program: Effective Parenting 

Target Area: K-5 Contact: Barbara Andersen 

Phone Number 332-6348 

332-6399 (Warm line for parents) 
Descriptia* : Counseling services for parents who dcsirs to <*evelop positive parenting skills. 



19. Agency: Rape Crisis Program of the Program: Counseling and Emotional 

Women's Center of Tarrant County Support for Rape Victims 

TargttArea: 6^ Contact: Susan Loving Harris 

Phone Number 338-1126 
Description: Emotional support for youth as they go ihiough the trauma of medical and legal procedures 
and infc^maticHi sharing. 
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20. Agency: Tarrant Council on AlcohoUsm Program: Presentation 

and Drug Abuse Contact Kim Kirchofif, Director of 

T^Area- 6^ Education 

Pam Dunlop, Assistant 
Director 

Phone Number 332-6329 
Description: Covers topics on developing a positive self-image, effects of peer pressure, knowledge of 
drug safety. 
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21. Agency: Tcxa^ Christian University Program: Presentation 

TaigctArea: 6-8 Contact: Barbara Brown Hemian, 

Director, Alcohol and 
Diug Educaticxi 

Phone Number: 921-71C0 
Description: Sclf«-esteem, coping with t dve parents, drxig education, nutrition and eating disorders, 
communication skills oru .*iion maiang. 



22. Agency: The Treatment Place Program- Individual 'liierapyfOT the 

(Parents United) Abused and Abuser 

Target Area: 6-8 Contact: Rita Fousl 

Phone Number 877-3440 (24 hours) 
Descripdon: A counseling service for youth who have been sexually abused. A counseling program for 
the perpetrator. 
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Resources, 
Strategies, 

AND 

Planning 
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Community 
Resources 




Resources 




S 


Information 


Adult Probaii(Mi Department 
200 W.Belknap 
Fort Worthy Texas 
(817) 535-6363 
Contact: Lori Baldwin 






A presenialiwi probation or the criminal justice system. 


AI-Anon-Alatccn Informaticm S wee 
1203 Lake St 
Fort Worth, Texas 
(817) 336-2492 






Services provided for children of alcoholics. 


American Cancer Society 
2222 Montgomery St 
Fori Worth, Texas 
(817) 737-318i 
Contact* Loretia 






Presentations are made to meet th'; needs of the age group with 
regards to health education. RlmJ are viewed with a question/ 
answer period following. 


American Red Cross-Tarrant f ounty 
6640 Camp Bowie 
Fort Worth, Texas 
(817)7324491 
Contact: Grace Palmer 






Classroom presentations on services of the Red Cross, 
6rst aid, and n?:tional disaster relief 


Amon Carter Mi^um 
3501 Camp Bowie 
(817) 738-6811 
Fort Worth, Texas 

Contact Anne Fanner, Art Museum 
Tour Coordinator 






Tours of Museum's permanent coUections and special exhibitions 
conducted by trained docents. Can enhance curriculum objectives 
m lexas ana u.o» nisiory. 


Animal Control 
(817) 870-7398 
Contact: Guy Natalie 




✓ 


Classroom preseniaticwi by officers regarding responsible pet 
ownership, bite prevention, and adoption. Puppet show and VCR 
tape included in presentation. Approimte for grades K-6. 


Asian Cultural Center 
(817)870-1127 
Contact: Mike Goldberg 






Classroom presentations on the history and culture of Asian 
society. 




FTsFieldTrip 

SsSpeaker A*/ailable t ir «r 

xo5 
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Resources 


VT 


S 


Information 


Biff Brothers and Sisters of Tarrant County 
1209 W. Freeway 
(817) 2nA2Tl 
Contacu LannyHassell 






This agency can provide information about their program which 
allows students to learn more about this organization. Also can 
provide information about a career in social work. 


Tila/»k Art nflllerv-PTofilcs in Pride 

lOOOE.Rosedale 

(817) 870-9709 




>/ 


Tour or classroom presentation available upon request. 


Botanic Gardens 

3220 Botanic Garden Drive, North 
Contact Clara WLson.Educadon Office 
(817)870-7682 






Tours on various topics available. 


Bureau of Engraving and Printing 
68SU Blue Mound Rd 
(817) 232-5833 
Contact: Receptionist 






Tour of the federal building to view the process of printing money. 



c 



Resources 




s 


Information 


CasaManana 
3101 W. Lancaster 
(817) 332-9319 or 332-6221 
Contact: Kathcleen Tronsor, Dona 
Shrincr, or Daphne Kaplan 






Special daydme performances (10:00 ajn.) weekdays and class 
presentations for grades K-12. Theatre school for K-12 with 
scholarships available. 


Cattleman's Museum 
1301 W. 7ih SL 
Fort Worth, Texas 
(817) 332-7064 

Contact: Carol Williams, Museum/ 
Foundation Coordinator 






Historical and current day look at the cattle and ranching industries 
in Texas. Films and educational m*. trials also available. 


Center for Ecwicmic Education 
P. O. Box 5427 
Denton, Texas 76203-5427 
Contact: Dr. William Witter 




>/ 


Resource persons aiid maieriais for economics education. 


Child Abuse Prevention 

P. 0. Box 5128 Arlington, Texas 76005 

(817)640-5090 

Contact: Audn; Bennett 




s/ 


Class {Kescntation on the jrovention of child abuse and services 
available to the community. 



xvcsourccsi 


FT 


s 


Information 


Citran (City Transit Suvice) 
2304 Pine St 
(8\7) 870^226 
Contact: Bobby Dike 






Tour consists of visiting Ciiran's property. A bus is provided to 
transport the group to and from school. 


Cnmnrehftn^ivc Crime Prevention 

Pro gram 

913 Taylor SL 

Fort Worth, Texas 

(817) 870-6600 

Contact: Receptionist 






Presentations are available on the following subjects: child safety, 
self protection for women, home security, and fraud prevention. 
Other topics may be requestsd. 

i 
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Resources 




S 


Information 


Fort Wonh Aviation DcpL 
Meacham Field Terminal Building 
(817)624^1127 
Contact: Jan Till 






Tour of the teminal building. Watch planes lake off and land. 
Those over 12 years may visit the control tower. Special tours 
may be arrangwl for older groups who are interested in aviation 
rel^ careers. 


Fort Worth Boys' Qub 
200O Ellis Ave» 
Fort Worth, Texas 
(817)624^5 
Contact Unit Director 






A tour of the Boys* Club and explanation of the purpose and 
services provided 


Fort Worth-Clean City Program 

(817)870^260 

Contact: S:illy Barmley 






Program for lower elementary students with audiovisuals. 


Fort Worth Chamb^ of Commerce 
700 ThrocJOTorton SL 
Fort Worth, Texas 
Contact: Receptionist 
(817)336-2491 






Speakers available to describe the ways in which the Chamber 
attracts new businesses to the area, as well as the services provided 
to existing Fort Worth businesses. 


Fort Worth City HaU 
lOOO Throckmorton 
Fort Worth, Texas 
(817)870-7551 
Contact: Olivia Rodriguez 






Tours of City HaU and speakers on a variety of topics in city 
government 


Fort Worth Conventior VisilA^rs Bureau 

700 Throckmorton 

Fort Worth, Texas 

(817)336-8791 

Contact: Diane Woif 




s/ 


Slide show and oral presentation on history of Fort Worth and 
tourist attractions. 
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Resources 


Kl' 


s 


Information 


Fort Worth Employment and 

Training Dept. TTic Working Connecaon" 

440 So. Main 

Fori Worth, Texas 

(8i 7) 8704790 






Wide range of tqjics covered regarding employment and training. 


Fort Worth-Hrc Safety Education 

1000 Throckmorton 

Fon Worth, Texas 

(817)870^^ 

Contact Copt Roy Knight 






Presentation of film and question/answer session on fire 
prevention and safely. 

( 
\ 


Fen Worth Girls* Qub 
1425 8ih Ave, 
Fort Worth, Texas 
(817)926-0226 
Contact: Sally Dofore 






CHassroom presentation on services provided by organization. 


Fori Worth Hispanic Chamber of 

Commerce 

2315 N.Main 

Fon Worth, Teycas 

(817)625-5411 

Contact Receptionist 






Speakers available on a variety of topics related to business 
opportunities for Hispanics. 


Fori Worth Metropolitan Black Chamber 

of Commerce 

2914 E.RosedaIe 

Fort Worth, Texas 

(817)531-8510 






Speakers available on a variety of topics related to business 
opportunities for Blacks. 


Fort Worth Municipal Court 
Teen Court" 
1000 Throckmorton 
Fort Worth, Texas 
(617)870-8680 






Available to make presentations to classes during which a video 
tape is sho'ATi followed by a questioii/answer session. Students 
may also serve as volunteers in Te^'in Court. 


Fort Worth Museum of Science and History 
1501 Montgomery St 
Fort Worth, Texas 
(817)73246:}1 

Contact Group Services Office 






One-hour guided tour of museum exhibits. Special emphasis may 
be placed on a variety of topics. Tours presented Tuesday Oirough 
Friday at 9:30 and 11:00 a.m. Niaximum: 60 students per tour. 


T»Art \17/M^h XTntiiffW C^flntt^ 

t on Yvuiui iNauiTC v.A>niC4 
RL 10 Box 53 
Fort Worth, Texas 
(817)237-1111 
Contact Receptionist 






One-hniir ciiided trail walk u.^es natiural historv items such as 
skulls and seeds to familiarize suidents with the natural world. 
Specialized program^ available on request Students divided 
into groups.of , ^10^12. Maximum group size 80. 



6158 



1 Resources 


FT 


s 


Information 


Fort Worth Opera Association ' 

3505 W.Lancaster 

Fort Worth, Texas 

(817)731-0833 

Contact: Ginger Head 




y 


One-act opera performing troupe. Two 3-weck pt;rfofmance 
periods, 1 spring, 1 falL and one-act children's opera with 
question/answer time following. AJso with program: make-up 
and set assembly demonstration. 


Fort Worth Park & Rcc Dcpt 
Historic Log Cabin Village 
(817)926-5881 
Contact: Receptionist 






Students visit the historic log homes and grist mill. 
Demonstrations of various pioneer crafts and the operations of 
a stone ground mill. 


Fort Worth Police Dqjt, 
350 W. Belknap 
Fort Worth. Texas 
(817) 877-8017 

Contact: PatiX)l Captain's Office 






A wide variety of topics can be covered dealing with crime 
prevention and the V r.ic of the police. 


Fort Worth Public Health Dcpt 
180O University Dr. 
Fort Worth, Texas 
(817) 870-7213 

Contact KathyBiemat, Education Dept 






A tour of die health department Classroom presentations on a 
variety of health matters. 


rort wortn oiar-ieicgiam 
400 W. 7lh St. 
Fort Worth, Texas 
(817) 336-9271 

Contact* R*"fiptiGnist, Educational 
S-ivices 






Tour includes all departments of the Star-Telegram and speakers 
describe the processes involved in gathering and printing the 
news. 


Fort Worth Symphony Orchestra 

4401 Traa Lake Dr. 

Fort Worth, Texas 

(817)921-2676 

Contacu Nancy Buchanan 




s/ 


A presentation including die following: History of symphony, 
description of types of instruments, listening to pes of 
music, and the inner workings of an orchestra. 


Fort Worth-Tarrant County 
Young Lawyers Association 
Texas Building 
(817) 3384092 
Contact Receptionist 






Classroom presentations on law-related topics and law as a 
career. 


Fort Worth Zoo 
(817)870-7055 

Contact* Zoo Education Dcpt 


%/ 




Guided lours provide students tho. (^portunity to learn the proper 
care of animals and meet ihe peof^le who care for the animals 
in a zoo. 
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Resources 


r 1 




Liformation 


Genealogy Librarian Fort Worth 
Public Library 
300 Taylor Sl 
Fort Worth. TX 
(817) 870-7740 






Speakers and tours to prepare students (or genealogical research. 


General Motocs Corp. 
2525 E. Abram 
Arlington. Texas 
(817)649^254 






Tours of assembly plant arc conduct'^ at no chargo Mon-Fri. 


General Services Administration 
819 Taylor SL 
Fort Worth. Texas 
(817) 334-2321 
Contact: Marcelio Banks 






A general discussion on the purpose, function, and general 
operation of a government ageno>*; information on how to begin 
a career in government service. 



H 



Resources 


FY 


S 


Information 


Historic Preservation Council for 

Tarrant County 

902 S. Jennings Ave. 

(817) 338-0267 

Contact: Marty Craddock 






Speakers provide information about the prescrvadon 
of historical buildings in Tarrant County. 


I 


Resources 


FV 


S 


Information 


International Training in Conununica- 
tions "Toastmistress" 
(817) 926-2288 
Contact: Crystal Ward 






Training in public speaking and speakers available on a variety 
of topics. Organized extra-curricular club for high school. For 
details in organizing, contact Mary Hem, 923-5382. 


Inter Cultura 
1810 8th Ave. 
Fort Worth. Texas 
(817)3324691 
Contact Nicky Holland 






Presentations on world cultures and their interdependence with each 
other. 
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Resouro^ 


Fl' 


s 


Information 


KirnbcU Art Museum 
3333 Camp Bowie 
Fort Worth, Texas 

Contact: Art Museum Coordinator 






Guided tours of the permanent collection and special traveling 
exhibitions are offered, A number of tours have been designed 
to fulfdl essential elements. Slide programs on art elements, 
periods, world areas available. Free, 
Call Education Dcparxrrtenl, 332-8451 


KDTN/KERA Educational Services 

Department 

300 Harry Hincs Blvd. 

Dallas Texas 75201 

(214)871-1390 






Guide for librarians and classroom teachers of educational program- 
ming to be recorded. 


KTVT Channel IJ Television 
4801 W. Freeway 
Tort Worth, Texas 
(iil7)451-lll 
Contact: Penny Preston 






Classroom visitors to speak on directing the television news cast 


KXAS Channel 5 TV 

3900 BarTiCtt Su 

Fort Worth, Texas 

Contact: Weatherman-Channel 5 






Tours of weather reportiiig facilities only. 


L 




Fl' 


s 


Information 


League of Wo»ncn Voicis 
101 S. Jennings Ave. 
Fort Worth, Texas 
(817)336-1333 

Contact: Linda Biirgess-236-1988 for 
Snftflicer's Bureau 






The voting process and national, state, and local cand 'atcs are 
discussed by classroom speakers. 


M 


Resources 


Fl" 


s 


Information 


Modem Art Museum of Fort Worth 

1309 Mont|{omcry 

Fart Worth, Texas 

(817)738-9215 

Contact Tour Coordinator 






General and special exhibition tours provided. Guided tours offer 
soidents an opportunity to view and discuss various works of 
modern art Twothree weeks advance notice required. Free 
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Resources 


FT 


S 


Informatiott 


NAACT-National Association for the 
Advancmcnt of Colcxcd People 
1063 Evans Ave. 
Fort Worth. Texas 
(817)332-8919 
Contact: Receptionist 






Speakers avuiable to discuss the current issues and concerns of 
Black /mcricans. 


NCNB-TEXAS 
Marketing EV^panmcnl 
(817)39(W161 
Contact: SamiRoop 






Class presentations on the banking industry. 


Nofale Planctaiium-Museum of 
Science and Histoiy 
1501 Montgomciy St 
Fort Worth. Texas 
(817) 732-163) 
Contact: Group Services 


s/ 




Presentations allow students to explore the universe. 
Sophisticated molti-media equipment helps create an environment 
where each student's imagination is stimulated. Topics vary. 
Minimum cost per student. 
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Resources 




s 


Information 


Omni Theatre-Fort Worth Museum of 

Science and History 

1501 Montgomery St 

Fort Worth, Texas 

(817)732-1631 

Contact: Group Services 






Film programs on a variety of scientific and/or cultural topics. 
Topics vary according to available film. 
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Resources 


FT 


S 


Information 


Parenting Guidance Center 
2928 W. 5ih St 
Fort Worth. Texas 
(817)332-6348 
Contact: Receptionist 






Topics include individual, marital, and family vounseling services. 
Information available on effective parenting. 
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Resources 


FT 


S 


InformaUon 


Safety CouncU of Fort Worth 

301 Oakhurst Scenic Drive 

Fort Wonn, Texas i /; o j i -w+ 1 

Contact: Ronunie Terrell or Jack Mitchell 






Education programs dealing with accident pc^vcntion in the home, 
in traffic, in the workplace, and in rccrcauonal pursuits. 


Saint Josepn Hospital 
1401 S. Main 
Fort Worth, Texas 
(817) 336-9371 Ext 6815 
Contact: Paula Mitchcm 






A wide range of topics presented by individuals of Speaker' s 
Bureau. Contact resource person for listing of topics. 


Scott William Edrington Hicatrc 
3505 W. Lancaster 

rort wonn, lexas yfl'^o i^o'^^^ 
Contract: BillGarbcr 






Discount rates for preview of every show - S3 per student Tour of 
facilities to view play set may also be airangci Contact Mr. 
Garber for anamzemeniS. 


Sid Richardscsi Collection of West'^m Art 

Musetim 

309 Main Street 

Fort Worth. TX (817) 332-6554 
Contact: Jan Brenneman 






Tour of museum's permanent collcct'or 'deludes discussion of art 
<'lftmenL'! Westem artists ^ch a3 ReminSTton and RusselL and 
19th and early 20ih century t Istory and civilization. 


Story Patch Players 
6706 Cimp Bowie 

Fort Worth. Texas (8 17) 738-7549 






Theatrical productions for elementary students. Fee charged for 
sccvicc^ 



Resources 


FT 


s 


Information 


Tanant Council on Alcoholism and Drug 
Abuse 

617 7lh Ave. Suite 305 

Fort Worth, Texas (817) 332-6329 

Contact: Ellen Nelson or Ramzie Gillrs^ie 






Classroom presentation and video on social problems of alcohol 
and drug abuse. 


Tarrant County Association for the Blind 
912 W. Broadway 

Fort Worth, Texas (817) 332-3341 
Contact: Wayne Pound 






A tour of the ^ orkshop for the blind. Observe production lines 
and product assembly. Speakers give general overview of 
agency services and the (Usability of blindness. 


Tammt County Black Historical ar,d 
Genealogical Society 
1020 E. Humbolt 

Fort Worth, Texas (817) 332-6049 
Contact: Mrs. Lencra Rolla 






Class presentations on Black history and genealogical 
methcNjology. 
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Resources 


FT 


s 


InfoF nation 


Tarrant County Disvrict Aliomey 
200 W. P^'taiap 
Fort Wortli, Texas 
(817)334-1116 
Contact: TadHowington 






crv»oiri»*>c avnii;ihv fn oi' " nvwvipu/ of coiirtv c?ovcmmcnt and 
cours of county offices and courthoase may be an^s^d 


Tarrant County Hi^manc Society 

1840 E Lancaster 

Fort Wonh, Texas 

(817) 332-5681 or 332-5367 

Contacc Lynn Bussington 






Film snown about tunctioiu u tne nur..ane oociciy. 
Question/answer session concemmg abuse, neglect, and 
population. 


TaiTant County Junior College 
1500 Houston SL 
Fort Wonii, Texas 
(817)877-9212 
Conta'-n v^iiaBayJccr 






oDCaiCerS aVallaOlC on a WIUC VZxnwijr wi U/^iw« v.LFlllaV«l^ * \J« 

Barixr for speakers' bureau listing. 


Tarrant County JuvcnUc Retention Ccr 

270lKimboR(L 

Fort Worth,* Texas 

(817)834^3>: 

Contact: Receptionist 






Tour of faciliues for limited number of suidents and guest speakers 
available. 


Teen Challenge of Fort Wonh 
747 Samuels Ave. 
Fort Worth, Tiixas 
(817)336-8191 
Contact: Receptionist 




J 


A film is shown followed by a discussion and question/answer 
session on drug prevention. 


Texas Agricultural Extensic*n Service 
200 W. Bluff SL 
Fort Worth, Texas 
(817)334-1293 
Contact: Geneva Smith 




/ 


A prccentation discussing lub^m landscapes, gardening, 
agribusiness, plant science, etc. 


Texas Christian University 

3825 Hmtop Rd 

Fort Worth, Texas 

(817)921-7490 

Contact: Hiarlecn McGilvray 




/ 


Tours of specific subject areas or general tour of car^pus may oe 
arranged- Presentations can be made concerning choosing a 
college, financial aid for college, and tistory of TCU. 
Contact various depaitmenis fo: subject specialists. 


TUEIecoric Service 
115 W. 7thSL 
Fort Worth, Texas 
(817)336-9411 
Contact: Receptionist 




>/ 


Tour of power plant for 5th grade and up and electric service 
buildi -ih grade up. Tours by reservatiwi Monday-Friday. 
F^ee loan xif films and programs on energy for K-12. Classroom 
speakers arr. av^iiaolc upon request 
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Resources 




s 


inionnHuon 


Texas Employment Commission 
301 W. 13th SL 
Fort Wortfi, Texas 
(817)335-5111 






Information oa choosing an occupation, making contacts in search 
of employment, making ^)pointments for interviews etc. 


Texas Heritage Inc. "Thistle Hill** 
1509 Pennsylvania 
(817) 336-1212 

Contact: Susan Hasker or DaneldaCrouse 






Volunteers conduct -/2 hour to 1 hour tours oi Thistle Hill. 
Allows suidcnts to view the way of life of the Fort Worth Cattle 
barons and to participate ip an architecture-scavenger hunt. 
Cost: S1.50per student 


Texas Rangers 
1250CopelandR(L 
Fort Worth, Texas 
(817)273-5222 
Contact: TauneePaur 






Local major league baseball club maintains a speakers' bureau. 
Will send speakers to classrooms. 


u 


Resources 


FY 


3 


Information 


U. S. Air Forcc-CarsweH AJ.B. 
(817)782-7157 

Contact: Sgt Becky Robinson 






A drive-thru explanation of the Air Force Base, a military dog 
demonstradon, a base fire station iom% and a tour and explanation 
of B-52D and KD 135 Aircraft assigned to CarswelL 


V 


Resources 




S 


I: "ormation 


VietHiim Veteran's Center 
1305 W. Magnolia Ave. 
Fort Worth, Texas 
(817)921-3733 

Contact: Don Waak or Hugh McKay 






Counselors at Vietnam Vet Center will speak to classes on their 
experiences in and pexspecdvcs of Vietnam. 



w 
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Information 


Weaver and Tli. ;;ell, CP. A.*s 
15"0 Sinclair 
Fou Worth, Texas 
(817) 332-7905 






An infctraal lectureAesponse to a question session is presented 
Also, a personal financial statement slide presentation for book- 
keeping classes. 


Women's Center of Tarrar* County > ' 

1723 Hemphill 

rort Worth, Texas 

(817)927-4040 

Coniacc Mary Blasingame 




1 


Classroom {^esentadon on issues effecting women. 
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Fort Worti 
Independent School District 




FORT WORTH INDEPENDENT SCHOOL DISTRICT 



RESOURCES 



ADMINISTRATIVE STAFF 



Dr. Don R. Roberts, Superintendent of Schools S'St 

Mr. Eugene Gutierrez, Associate Superintendent, Non-Insinictional Services 3 in 

Dr. Monis Holmes, Associate Superintendent, Instructional Senices 878-3710 

Ms. Jo Ann Houston, Assistant Superintendent, Personnel Services 878-3721 

Dr, Dan Powell, Assistant Superintendent, Elementary and Secondary Education 878-3728 

Dr. Midge Rach, Assistant Superintendent, Instracrional Planning and Development 927-1910 

Mr. Eldon Ray, Assistant Suoerintendent, Operations jnd Construction 625-9883 

Mr. Joe Ross, Assistant Superintendent, Community, Employe?, and Governmental Relations 878-3725 

Dr. John Sawyer, Assistant Superintendent, Business and Finance 878-3705 

Dr. J. D. Shipp, Assistant Superintendent, Instructional Support 878-3719 

Offices/Departments 

Adopt-A-School 

927-0458 

AiM^'ZZZZZ^Z^Z^ 335-1802 

Business Transportation - 534-3375 

Choral and Genaal Music 927-1768 

Communications/Information Cenar 336-2626 

BiUngual/ESL 

CurriSm 923:0845 

Production/Distribution 926-2492 

Elementary Schools 878-3724 

High Schools V 

Middle School 878-3735 

EariyQiildlK^Al Education 921-2823 

English/Language Arts Program Director 927-1876 

Foreign Language Program Director 92'/ -0528 

Gifted and Talented Program 927-0609 

Health Education Program Director 921-265 1 

Instructional Computing Program Director 921- 1774 

Instrumental 926-1199 

Mathematics 927-1877 

Physical Education 921-28 i » 

Profcssionil Development 927-1900 

Professional Library and Media 735-4898 

Reading ; •• 927-0923 

Science 927-0731 

Social Studies 927-1908 

Vocational and Adult Education 878-3743 



PERIODICALS IN THE PROFESSIONAL LIBRARY 1989-1990 



American Journal of Education 

Appraisal: Science Books for Young People 

Arithmetic Ter,uier 

Bulletin of ite Center for Children's Books 

Classroom Computer Learning 

Counselor Education and Supavision 

Educational Lcader^ip 

Educational Technology 

Elementaiy School Journal 

English Journal 

Equity and Excellence 

Exceptional Cluldren 

Executive j£ducat(X 

RveOwls 

Gifted Child Quarterly 

Gifted Child Today 

HcOTbook 

Instnictor 

Phi Delta Kappan 

Psychology Today 



Reading Teacher 

School Science and Mathematics 

Science and Children 

Science Books and Fdms 

Science Teacher 

Social Education 

Social Studies 

Techtrends 

Journal of Counseling and Development 

Journal of Learning Disabilities 

Journal of Physical Education, Recreation, and Dance 

Journal of Reading 

Jouma' of School Healdi 

Language Arts 

Library Journal 

Mathematics Teacher 

Modem Language Journal 

Oasis 

Vocational Education 
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School Resources 




SCHOOL RESOURCES 1989-1990 



Title Name Expertise 
EriDiUEal ^ 

/\<^5f|;tant Principals : — ^ 



Tff^rhersajsResQUrcejl 



<; pffcial Pfoyfi iP Coordinators^ 
TrW:?QOfif^ .SpeciaUsts 

DcpaitmeatQ 'on/ 
T43dTgaghgg 

Counsgiors 

Librariap 

Hurse 

Attendance Cleric 

pnancial aetk 

f^<>fldrii<tfndian 

Foort Service Manager 

?TA/PTO President 

QlhSI 



"Many instructional 
models have been 
developed for educating 
our youth. Instructiciial 
methods should provid ; 
opportunities for the 
students to organize 
their ideas in ways 
meaningful to them. 
We recognize that a 
variety of insmictional 
methods is appropriate. 
Certain methods may be 
effective for developing 
skills, while another 
method may be more 
effective for hi^er level 
thought. Variety in 
instructional methods 
has been shown to be 
crucially important" 
-Grays(XiH,WheatIey 



Sffurf^nfs Geheraliy Remember: 

10% ofvwKat they READ 

120% bfwhat^HEAR;- 
' :m^of whattheySEE.. . 

40% of what'they HEAR:&SEE 
^ 709&:ofwhar*exSAy 

90% of wl^titeiy SAY.as ihey Do 



COOPERATIVE LEARNING 



^^^^^ 



GrrphicOrghnIzErs 



171 



I — TEACHING STRATEGIES 

for Cueing THINKING in the CLASSROOM 



"Strategy 1" 

Think-Pair-Share 

niink-Pair-Share is a multimode discussion cycle in which students Ustcn to a question or presentation, have 
time to "think" individually, talk with each other in "pairs" and finaUy 'share" responses with the larger group. 
The teacher signals students to switch firam "listen" to "think" to "pair" to "share" by using cues (fig. 1). 

Students raise their hands only on signals, iwt direcdy after the question or a response. Students may write ot 
diagram dieir dioughts- In this activity, teachers clso give cues on options for "how" students are to dinK or 
woA in pairs. For instance, teachers may cue the students to reach concensus, engage in problem solving, or 
assume the role of devil's advocate (fig; 2). 



Hand Signals 



Li ffm Think Pair Shire 



Wheel 



Cues for 
Listen - 'Hiink - Pair - Share 




Canls 



Cube 




Chait 


Listen j 




TTiinkQ 




J Pair 




1 Share 





j Uitch 


Thiiik 




Pair 




Share 


1 • 


I 











Fig. 1. Cues for Think-Pair-Share 



o 



Consensuf 
Scddng 



Reciprocal Teaching 



Devil's Advocate 



O- 



Thinking aload 
problem solving 



Pair Problci-n Solving 

Fig. 2. Think-Pair-Share Structures 



• 



Reprinted with permission of Jay McTighe, Education Specialist. Ma^land State Department of Education, 
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j| Reading Refc-encc 
1 1 Bookmark 

11 
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While you rcad- 

Tel5 
yourself what the 
author says. 
Ask 

yourself if what you are 
reading makes sense. 
Picture 
what the author 
describes* 
Identify 
the main idi^ 
Predict 
what will come next* 

If you don't understand- 
Identify 
the problem* 
Remind 
yourself of what you want 
to find out 
Look Back. 
Look Ahead. 
Slow Down. 
Ask 
for help. 

After you icad- 
J^etell 
•'•hat you X2d in your own 
words. 
SummarNe 
the most important ideas. 
Ask 

yourself questions and 
answer them. 
Picture 
in your mind what the 
author described. 
Decide 
what was especially 
interesting or enjoyable. 



3 

il 
i: 
i 



3, 
3 

3, 

3: 



3: 
3; 
3 
I 

3: 
3: 
3 

3; 
3: 
J 

3: 
3 
3 
3 
3 



Ready Reading Reference 

If one analyzes the differences between good and po(X readers, ite 
importance of the strategic behaviors that good readers spontaneously 
employ before, during, and after ihelv reading would be obvious. 

The Ready Riding Refaence bookmaik was developed to summarize 
knowledge about "good reader^ strategies. The bookmaric serves as a 
tangible instructional tod and a concrete cue for students during 
ii^q)endent reading. 

These instrTK:tional took can easily be made for classroom use and adapted 
to the appropriate grade. 




.cprinted with permission of Jay McTighe, Education Specialist, Maryland State Department of Educauon. 
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"Strategy 3" 

Questioning/Discussion Strategics Boolonaric 

Teachers can integrate effective questioning and discussion strategies into their daUy repertoires by referring to a 
"cueing" bookmark which features question starters on one side and discussion strategies on the other. During 
classroom (Uscussion, (he bookmark reminds teachers to use these promising strategies . 



Front 

Questioning for Quality Thinking 

Acknowledge— Identification and recall of information 

who, what, when, where, how_ ^ 

Describe . 

Comprehension— Organization and selection of facts 
and ideas 

fgjj in your own words. 

What is the main idea of . 

Application— Use of facts, rules, principles 

Now is ^ example of 3 

Now is ^related fo ^ 

Why is _: ^significant? 

Analysis — Separation of a whole into component parts 

What are the ynrts or features of 

Classify __according to . 

Oullinc/diagram/web__ • 

How does comrj^re/contrast with ^ 

What evidence can you list for ^ 



Synthesis— Combination of ideas to form a whole 

What would you predictAnfcr from ^? 

What ideas can you add to , — ? 

How would you create/design a new . ? 

What might happen if you combined 

with . 



What solutioas would you suggest for. 



Evaluation— Development of opinions, judgments, or 
decisions 

Do you agree ^ . 

What do you think about ^ 

Wliat is the most important — ^ 

Prioritize 

How would you decide about 



Back 

Stratc{^ies to Extend Student Thinking 

• Remember "wait time I and 11" 
Provides at least three seconds of thinking time 
after a question and after a response 

• Utilize "thiiik-pair-share" 

Allow individual thinking time, discussion with a 
partner, and then open up the class discussion 

• Ask "follow-ups" 

Why? Do you agree? Can you elaborate? 
Tell me more. Can you give an example? 

• Withold judgment 

Re^nd to smdent answers in a non-evalu? ^ve 
fashion 

• Ask for summary (to promote active 
listening) 

"Could you please summarize John's point?** 

• Survey the class 

"How many people agree with the author's point of 
view?** C'thumbs up, thumbs down") 

• Allow for student calling 

"Richard, will you please call on someone else to 
re^XMKl?*' 

• Play devirs advocate 

Require smdents to defend their reasoning against 
different points of view 

• Ask stud^5nts to "unpack their thinking" 
"Describe hew you arrived at your answer." ("think 

aloutfO 

• Call on students randomly 
Not just those with raised hands 

• Student questioning 

Let the smdents develop their own questions 

• Cue student responses 

'There is not a single correct answer for this 
question* I want you to consider altemadves." 



What criteria would you use to assess . 



Cueing Bookmark 



Source: Language and Learning Improvement Branch, Division of Instruction, Maryland Stale Department of 
Education . Mc Tighe, 1985. Reprinted with permission. 
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"Strategy 4" 
Cognitive Mapping 

Cognitive maps are effective tools for helping students improve their organizational abilities. TTicse provide a 
visual, holistic rcpnjsentation of facts and concepts and their relationships witiun an organizauonal framework. They 
hdp students to 1) represent abstract or implicit information in more concrete form 2) depia tite relauonships 
among facts and concept 3) generate and elaborate ideas; 4) relate new information to prior knowledge and 5) store 
and retrieve information. These cognitive maps tecome blueprints for oral discourse and wntten composmon . 
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Problem 


Goal(s) 






Alternatives 


Pros© & Cons(3 




e 






© 


& 




© 


© 




© 


© 


Decision(s) 


Re2Son(s) 


■ — _ — — 





Analogy Link 



Story 1 



Stoiy2 



Themg 



> 



Theme 



Reprinted widi permission of Jay McTighe, Education Specialist, Maryland State Department of Education. 
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"Strategy 5" 

Problem-Solving Strategies Wheel 

Tcachcts who wish to improve student problem solving can spend classroom time examining the solution "process- 
along with the final answer, model their own strategic reasoning by 'thinking aloud," and provide explic;t 
instnction in problem-solving heuristics, using a Problem Solving Strategies Wheel. Teachers should project 
wheel on a nanspaicncy or draw a wheel on a large piece of posterboard, thereby making it an mstnicnonal tool Ui. 
reminds tearJiers and students of the strategics of the experts. 




GRAPHIC ORGANIZERS 



if^^T^ Sc"SS';r5S'li!r/;^^^ ^S'whc.c ^.U «...ons. he.p,r., .Ke .earner .o 

comprehend ;©tf< and JoK« pcoblenn. 



$p4d«f Mas 



/Ocail. 




Contfmj*jm/ScaJ« 



low 



High 



Used for time lines shoeing histoncal events or ages «87<i«!^^'f 
scb<»l). degrees of something (vv«igho. shades or meaning ( -^^^alesh 
^nj^S (achievement in school). Key irame questions: What .s 
being scaled? What are the «id points? 

Compare/Ccntrast Matrix 
Name 1 Nam(^ 2 
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Used to describe a central idea: a diing U geogra^^hic region), 
process (meicsia cooc«p< (altruism), or Pfty<««oon with 
support (cxpifimenul drugs should be asailable to AIDS vic- 
tims). \(jef frartie questions: What r the cenif?! idea? Wh-^t 
are :ts attributes? What iK: its functions? 



Series of Evena Chain 
Initiating Event 




Used to descnbs the stages of somethiRg (t*^ <=V<:le <^ * 
primate); the steps in a linear procedure (how to neutralize 
an add); a sequence of events (how feudalism led to th^ 
fomution of nadon states); or the goals, actioniv and outcomes 
of a historic;*] figvire or character in a newel (the rise and fall 
of Napoleon). )Cey frame questions: What Is the object "vo- 
cedure, or initiaring cwntr What are rhe JUges or steps? » 
do they lead to one another? What is the final outcome? 



Attribute. 1 



Attribute 2 



Attribute 3 



Used to shew similarities and differences berA«en two things (people, 
places, events, ideas, etc). »Cey frame questions: What things are being 
compared? How are they similar? How ar* they different? 



Pro&fem/Solution Outline 



Who 



Problem 



Solution 



What 




r 


Attempted 
Solutions 

1. 
2. 


Results 

1. 
2. 




r 


End Result 



Used to represent a problem, attempted solutions, and results (the na- 
tional debt). )iy frame questions: What was the problem? Who had the 
problem? Why was it a problem? What attempts were made to solve the 
problem? Old those anempts succeed? 

a 
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U$«d to show cauMl nation (auj« of powty). a hicfarchy (types 
6( %n«cts). or branch^ /tx'edures (lh< circulator/ $y«em). Key frame 
quwcioosj Wnat i$ thex ^rordi^wte f Jtegory? What are the subordinate 
categories? How are they related? Mow many levels itft there? 



Fishbone Map 



Result 




Used to show the causal interaction of a complex event tan 
election, a nuclear explosion) or complex phenomenon 
(juvenile deJinquency. learning; disabilities). Key frame ques- 
tions: What are the factors that cau^ X? How do they inte^ 
relate? Arc the factors that cause X the sar- those that cause 
X to persist? 



Hunun Intefaction Outll> 



Coals 



Coals 




Person 2 
Croup 2 



Interaction 



7^ 



Actton 



Action 




Reactiun 



Reaction 1 
Reaction 2 



Outcomes 



Outcomes 




Person 2 
Croup 2 



Cycle 




Used to show the naturr of an mteraction between persons or groups 
(Eurot^an settleis and American Indians). Key frame questions: Who are 
the pcrsciw or groups? Vhat were their goals? Old the^ conflict or 
cooperate? What wa» tK outcome for each person or group? 



• 



Used to show bow a series of events interaa to produce a set 
of results again and again (weather phenomena, cycles of 
achievement and failure. th<f life cycle). )Cey fr?me questions: 
What arc the critical ever ^ in ?he cycle? Hew are they related? 
In what ways are they self-ret/iforcing? 



Printed with permission of Dr. BeauBy Jones- North Central Regional Educational Uboratory, 1988. 
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-WEBBING 



WESBING is a method of brain:>^orming or generating ideas on a given topic in which 
connections among related idess are shown. By doing a webbing acuvity, a teacher can 
dcteimine what the class knows about a certain subject 



PROCESS STEPS: 

!• Cho<vse a major topic, 

2. Divide the topic into subtopics. 

3. Show connections between related ideas. 



San 'wiches 



Spelling 



Reading 



Writing 



Lunch 



hot lunch 
painting 



7^ 



drawing 








' The 
Scfiooi Day 







Mathematics 



7 

ijecess — r 

gai^ p:ayg^unA 

addition 



states 



"^communuies 



'Music ^ 

\^*^ instruments 
singing 



'Science 



animals 



counting 
subtraction 



plants 
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Reprinted with Permission from ABC's ofThinUng with Caldecott Books, p. 102» 
Copyright 1988 Book Lures, Inc. 



DECISION MAKING 



DECISION MAKING is a process leading to the selection of one of several options 
after consideration of facts, ideas, possible alternatives, probable consequences, and 
personal values. 

PROCESS STEPS: 

1. Identify the problem. 

2. Think of alternative solutions* 

3. Establish criteria for weighing each alternative. 

4. Weigh the alternatives on the basis of the criteria. 

5. Choosi. the alternative which is rated best. 

6. Give reasons for your choice. 

. . 



CRITERIA 



s 




Easy to 
make and 
take 


Good for 
you 


Tastes 
good 


0 
L 


















u 


Popcorn 








T 










I 










0 


Cup 
cakes 








N 










S 


Apples 









Reprinted with Permission from ABC's of Thinking with Caldecott Books, p. 24 
Copyright 1988 Book Lures, Inc. 
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TASK ANALYSIS 



TASK ANALYSIS is a system for breaking down a las^c into fundamental skills and 
subskiUs. The first step is to define ihe final performance goaJ and ihen to list ihe 
skills necessary to attain that goal This skill is fundamental in problem-solving 
activities. 

PROCESS STEPS: 

1. Define the final performance goal. 

2. List the steps and skills necessary to reach that goal. 

3 . Follow the steps to determine if they produce the goal. 



BRAINSTORMING 

The Goal of Brainstorming is to: 

1. PRODUCE MANY RESPONSES 

2 . ACCEPT ALL RESPONSES 



•} 

5 

•i K 

5 2 . ACCEPT ALL RESPONSES ^ 

3 % 

•1 3. WITHHOLD PRAISE OR JUDGMENT OF ANY > 

I SINGLE RESPONSE GIVEN ^ 

^ 4 . PROVIDE AN ACCEPTING ATMOSPHERE > 

•i ; 

i 5 . HITCHHIKE ON EACH OTHER'S IDEAS j 

'i 6 . AIM FOR QUANTITY— NOT ALL RESPONSES WH^L j 

:j BE OF HIGH QUALITY i 

1 ^ 

i 
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GENERALIZATION 



L 



A GENERALIZATION is a rule, principle, or formula thai governs or explains a 
number of related situaiions. 

PROCESS STEPS: 

1. Collect, organize, and examine the material. 

2. Identify the common characteristics. 

3 . Make and state a generalization based on t^e common 
cb9r?cteristics. 

4. Find other instances in which the generalization is true. 

5. Try to transfer the generalization to other situations or uses. 



9 



ANALOGY 



An ANALOGY is a comparison which points out similariues between two things 
that might be different in all other respects or circumstances. 
Example: Shoe is to foot as mitten is to (Iiand). 
Nose is to smell as ear is to (hear). 

PROCESS STEPS: 

1. Select iiems that are to be compared. 

2. IdentLy the common c!:ies in the items. 

3. Determine how the first two items are related. 



4. Complete the analogy by choosing the item that relates to the 
third item in the same way. 



ERIC 



Reprinted with PcKnission from ABC's ofThirking wlh Caldecott Sooks, p. 24 
Copyright 1988 Bock Luxes, Inc. 
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CREATIVE THINKING STRATEGIES 



FLUENCY ^ 

FLUENCY is the ability to produce common responses to a given situation. The 
emphasis is on quantity rather than on quality. The intent is to build a large store of 
infixmation or material foe further, selective use. 

PROCESS STEPS: 

1. Dsfinc the situation r.nd determine the category. 

2. Ask the students for many responses. 

3. Follow brainstorming rules. 

4. List all H-as given. 



FLEXIBILITY 

FLEXIBILITY is the ability to respc-i in a variety of categories, to group responses 
into new uses for familiar objects or situations. Hexibility requires thinking beyond 
the usual and obvious to the new and original. In the story of the OX-CART MAN, 
who would expect the fdumr to sell his boxes, his ox-cart, his ox, and the ox's yoke and 
harness, walk home, and begin over again? As with flexibility, the best responses 
require dme to develop. Snidents need time to incubate the best ideas. 

PROCESS STEPS: 

1. Identify the information to be used. 

2. Examine the items to be used. 

3. Identify many categories for the material. 

4. Respond with new and creative categories or uses. 




ORIGINALITY — 



ORIGINALITY is the ability to generate novel, nontraditional, or unexpected ideas 
and to interpret these ideas iii clever, unique products. 

PROCESS STEPS: 

1. Determine and define the situation. 

2. Ask for original, unique ideas. 

3. Provide products for sharing the original idea. 



1F.3 
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ELABORATION 



ELABORATION is ihc process of adding details to an existing product Introduce the 
story by (Uscussing stories of fairies, princesses, knights, kings, and dragons. Help the 
students elaborate on the basic design of a dinosaur to create a dragoa 

PROCESS STEPS: 

1. Examine the basic idea or object to be changed or improved by 
elaboration. 

2. Define the basic idea. 

3 . Decide how to add to or expand on the basic idea to make it more 
interesting or complete. 

4. Add details to develop a more interesting or useful idea. 



DISCOVERY is a method of teaching the processes of science or problem solving in 
which the teacher silently conducts the demonstration and the sniuents attempt to 
detennine why what is shown occurs. 

PROCESS STEPS: 

1. Silently show the demonstratioa after telling the group to watch 
carefully and challenging them to try to determine why what they 
see occurs. 

2. Collect observations on the chalkboard. 

3. Have the class ask questions thSl ran be answered by yes or no in 
order to obtain information to supplement their observations. 

4. Ask if there are any operational questions that could be 
investigated or other demonstrations that need to be done in order 
to supoly more information* Allow time to investigate or to 
perfonn the desired demonstrations. 

5. Collect on thc' chalkboard those points or factors that the class 
deems important lo the problem solution. 

6. Call for a solution, or multiple solutions, to the problem. 
Children should not only present their solutions but also present 
supporting evidence from the problem-solving session. 
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TH^ INDEPENDENT STUDY MODEL 




Reprinted with permission from ABCs ofTltinUng with Catdecott Bocks, p. 24. 
Copyright 1988, Book Luics, Inc. 
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COOPERATIVE LEARNING — 

Cooperative learning is a systsmauc model for teaching content while having students 
pracdce skills necessary for effective group wort The basic principles of coonerauve 
learning arc: 

1. Facc*to*face Interaction 

2. Individual accountability 

3. Positive interdependence 

4. Social skills 

5. Group processing 




Circles of Learning 



Quick Cooperative Starters 

I -ornina Partners* Ask the students to turn to a neighbor and ask him/her something about the 'esson to 
^pTa'c^S "^^^^^ to explain u^e assignment - -Plain ho^^^^^^^^ ^^'^^ '° 

suSintSrize th^vSui most important points of the discussion, or whatever fits the lesson. 

Readina Grc.ns- Students read material together and answer the questions. One pe^n is the ^^f^'-^^^ 
Readmg ^^^^^Pf ' ^"r."*: , . \^ ^gke certain everyone understands, agrees with, and can 

vJS^fi?u^hT*?y sign tL paper to certify that they all understand, agree on. and can explam the answers. 

Bookends- Before a film, lecture, or a reading, have students summarize together what they alreadyknow about 
S^t'andtirwithqueskonsthey^^ .utit. Afterwards, the trios answer quesuo... discuss new 

information, and formulate new questions. 

liBsaw Each person reads and studies part of a selection with a pa rmcr. practices teaching the ^^^^ 
STfsSSji^e section L^ another gn^up). then teaches what he or she has learned ) die other 

ofte ST Each then quizzes the group members until satisfied that everyone knows aU pans 
thoroughly. 

DriU Partners- Have students drill each other on the facts they need to know until they arc certain both partners 
L"w^?r«member them all. TOs works for spelling. vocabula.y. math, gn.-nmar. test review, etc. Give 
bonus points on the test if all members score above a certam percentage. 

R^dina Buddies: In lower grades, have students read their stories to each other, getting help with wonk and 
^iJg ctt^wSi their p^^ers. In upper grades, have students teU about their books and read their favonie 
parts to esch other. 

Worksheet Checkmntes: Have two students, each with differ^^nt jobs, do one - vorkshest. The Teacher reads, 
agree on an answer, the Writer can write it. 

Homework Checkers: Have students compare homevork answers, discuss sny Oiey have not answered 

the^ col2r.L.I^«pers and add the reason they changed an wer. Make certain everyone's answers 
a^ZJb^n S-eTe papers Ser. Grade one paper from each group and give group members that grade. 

Test Reviewers: Have students prepare each other for a test. They get bonus points if every group member 
scores above a preset level. . 

ComDOsiUon Pair . Student A explains what she/he plans to write to Student B; whUe Student B t'Jces note. 
?XTouSe: Together they 'plan the opening or the thesis statement. Then Smdent B explams whde 
Student A writes. They excliange outlines and use them in wnung their papers. 

Problem Solvers: Give groups a problem to solve. Each student must contribute pait of the solution. Groups 
SSe Xo does what.'S^t ^^^^ must show where aU members concributed. Or. they can decide together, but 
each must be able to explain how to solve the problem. 

Computer Groups: Students work together on the computer. They must agree on Ae input before it U jyped 
in (Z per oa is .he Keyboanl Operator, another the Monitor Reader, a third the Verifier (who coUects opimons on 
S;;i^mtomtheotherLandvn^^^ 
three jobs. 
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Book Report Pairs: Students iniervisw each other on the books they read, then they report on their partner's 
book. 

Writing Response Groups: Students read and respond to each other's papers three times: 

1. njey mrric what they like vith a star and put a question park anywhere there is something they don't understand 
or think is weak. Then they discuss the paper as a whole with the writer. 

2. niey maik problems with gra.Tjnar usage, punctuation, spelling, or format and discuss it with the author. 

3. They proofread the final draft and point out any errors fgr the author to COTrect- 

Teachersj can assign questions for snidenu to answer abouf their group mcmbei?' papers to help them focus on 
certain problems or skills. 

Report Groups: Students research a topic together, ^h one is responsible for checking at least one different 
source and writing at least three noteca.-Js of infonnation. They write the report togetlien each person is responsible 
for seeing that his/her information is included. For oral reports, each must t?ke a part and help others rehearse until 
they arc at ease. 

Summary Pairs: Have students altematfi reading and orally summarizing paragraphs. One reads and summarizes 
while the'other checks the paragraph for accuracy and adds anything left out. They alternate roles with each 
paragraph. 

Elaborating . -ad Relating Pairs: Have students elaborate on what they are reading and learning by relating it 
to what they already know about the subject This can be done before and afttt reading a selection, listening to a 
lecture, or seeing a fL'm. 




Circles of Le?rning 

Johnson, D.. W.. Johnson. R. T.. & Holubee. E. -EDS.. 1988). Ccoperation in the Classroom (revised ed.). 
Edina, "MH: Interaction Book Company. 

O . . 41 



ERIC 188 



PROBLEM-SOLVING 

SEQUENCE 

by L. S. Shulman 

1 . Probleii, sensing, in which a person initially detects, to his discomfort, that &ime kind of 
problem or incongruity exists. 

1 . Problem fornnflating, wherein the person subjectively defines a particular problem and 
develops his own anticipated fom of solution. 

3 . Searching, in which the individual questions, hypothesizes, gathers information, and 
occasionally backtracks. 

4 . Problem resolving, the final phase in which the person becomes satisfied u.at he has 
solved the problem or "found out why," thus removing the disequilibrium. 



— PROBLEM-SOLVING 

HEURISTICS 

by Stephen Krulik and Jesse Ludnick 

! . Read 

la. Note key words, 

lb. Gel to kn^w the problem setting. 

1 c. What is being wked for. 

\± Restatfc the problem in your own words. 

2 . Explore 

2a. Draw a diagram, or constiuci a model. 
2b. Make a chart Record the data. 
2c. Look for patterns. 

3- Select a Strategy 

3a. Experiment 

3b. Look for a simpler problem. 

3c. Conjecture/guess. 

3d. Form a tentative hypothesis. 

3e. Assume a solution. 

4. Solve 
4a. CaiTJy through your strategy. 

5 . Review and Extend 
5a. Verify your answer. 

5b. Look for interesting variations on the original problun. 




Instructional Planning 

Models 




MATERi Atsj 



U 



The key to successful teaching is gCKxl planning. There is no substi^-te for it 
Good planning helps create correct discipline, pleasant atmosphere in the class, 
and puposeful activity free from dead spots and waste motion- -in shon, good 
planning promotes wonhwhile learning. No one can teach well for long without 
planning well 

— Leonard H. Clark 
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PLANNING MODEL 



TTWTT/MAiOK 0»Hj<;rTVE " 

Compare and contrast life in the various Americak^ Colonies 



1 



1. Describe ihc influence of geography, government, 
and religion on the growih and development of 
ihe New England Colonies. 

2. Describe ihc influence of geography, government, 
snd significant persons and groups on growth and 
development of the Middle Coionies. 

3. Describe the influence of geogca{Ay, economics, 
and slavery on growih and developmeia of the 
Southern Colonies. 



^wtwmt^M Type i i 
Ulinf the oup. Ubcl MidaU Colootel. 
ihcv nujor crttci. bod».'t o( watcf. 




■ASHKSSMKNT TYPES 



A^ip»mfrt iVDC ■ 'I 
Wfilini Atti]tnnvcni; Diuuit it Uul ih/cc 
eaitnpUi o( bow gcofUfhy affccud powth s'^d 
aevelopmoil of the MidUtc Colootel. Be mtcio 
eUbouie oo your eiunpUi. 



Ai\cy 

Divide tlvdeoli ido ut poupu From a Uu of 
ukIi* ^4u«U tad pou^ wko infUienced dcvclopiaeal 
uf iKo MiaaU Coluaiti, cacIi sroup w;tl *cle^ t 

bjccl (or re uifck tfut ofg«aite tbc iorofm«tiui« \ 
co\y<tcd. RcKuck tc{>ofli wilt b« (xctculcd 
uTAlly. (lofofoulioa aupi could U pfcufftcd oa 
chint 01 ai mobiUi.) 



□ o Q a 



CXhff At<i;iifnfnl lyp« 



• todividual SludoU Proj«cii 

• Teicher Obietvaiiaoi 

• todcptadent Reicucli 

• 0(ha produclt tucb tl nuftU. limelioee. t»6 

fDOdcU 
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PLANNING MODEL 



!)N!T/MA.tOR OUlRCTlVr. 
Compare and contraiit life in the American Coionies 

I . Describe ihe influence of geography, government, 
and leligion on ihc growih and development of 
(he Hew England Colonies. 

*2. Describe ihe infi jence of geography, government, 
and significant per^jons and groups on growih and 
development of the Middle Coionies. 

3. Describe the influence of geog-'aphy, economics, 
and slavery on growth and development of the 
Southern Colonies. 



Uitof « will cup. lo€4le the MidUk Coloaiei, At 
C4ch coljay u li>c«<ed, «ii iludcoii to ciiuiut the 
fullowtof : 

• Ituw Cid gcopAphy Jfcci (kvdopnxnt? 

• Wlut wde Lhe izujor ctuct Mil fciutucet? 

• Wtui groups letUed » (be colony? 

• Ocicnbc whil toci'U l^f* w4i lie *nJ how a w«t 
mnucRCcd by f cognphic Ucloti (t g . wc^lher, 
oiiuul ftiooxcei. pfoitmily lu oibcf colomck) 



INfiTRIirTION Al, ACTIVITiKS 



fnstfi.fiii>ni l Acliviiy B I 



Divide cUit tolo four {roup* Atitjtn e^cb group 
ooc of the MtJJlc Coloniet. U^vc t^lcm inuginc 
they Ate propfielott iod ouatt dccU4 OA five Uwt 
Ibey will ttuic fur ihetf-coUioiet. SluJeaU will 
pubttib (beix "chMteit" and be 4bte io ditcutt (be 
f Altooilc fof tbcif cb4iUf 4ad (he timiUftdei *nd 
diffeiencet aowng «ll of the cLulefi. 



V 



ZD 



At the Icacbec delivm ft mioi Ucttus, Utaktat 
will Ufce ootes by coepteting (be cauti ouUint. 
!>tuJcaU wtU diKtM« uy fi<X^ tumlintiet lod 
di(fere&cc« aawog the :ogf4pby, goyersmeal, loJ 



Lotoaieii 




t;o;v 




hiK I'eitont 




>A i 
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CltVlflCt 

• Reld (npt to loc«S m<uc«mi to eiaouoe Mtifactt 
uid origioi) lources 

• Small coopefAlive dUcuitioo (roupt 

• lakfTup*ed nim iecbiitque with guided ditfuitioo 

• Review and ditcuttton of Colooi«l lita^iuf* 




MODEL FOR EFFECTIVE TEACHING 

A LESSON CYCLE 



District Curriculum Sequsnce 
Kindergarten - Twelve 
including 

Essential Elements 



~4 




1 



Slate 
Objective 
Focus 



Closure 
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PI ANN IN G 




Explanation 

~ Check 
Understanding 





Monitoring 

and 
Adjusting 



Guided 
Practice 
Ctieck 
Mastery 





independent 
Practice 
Assess 
Mastery 










[Yes 



No 
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TEACHING 



MODEL FOR EFFECTIVE TEACHING 



LESSON 



00 



fOCUS: 



TtchnSques: 
1. Hode)tn9 

4. Process steps/rules 
Is. Concepts 



^1. Co bick to Si«e ob^ctive 
i. Teich in another uif 
use inothfr •iodiUty\ 
Use exnUoAtion and 
check for uAd^rstand^ig 
Again use Guided PraJticc* 
ttove on when c&istery/ 
shown 



1. 


Stdte«eni of 




learnfns 


2. 


InvnlveAcnt of 




itarner 


3. 


Connect learnfnf 




to pait and pre- 




sent learning 



4 



Check for Understa ndin g; 
Teacfmittlc. lest a little. 
Use many sodalities: 

1. Chora) response 3, Private 

2. Signals response 



Technjq ues ; 

171)pen ended questions 

2. fiole-playing 

3. Jokes-anecdotes 

4. Examples » plciurcs» 
cartoons 

5. Inquiring 



HQHITOfllH G AND 
XausYTfi'G: 



Choose alternative 
ff)Qd4|itles if needi 
to Insure learning 




GUIDED PRACTICE; ClIECl: HASl 



ClOSURE 



1. 


Involvement of 




learner 




Suanary of 




learning: 




a. 


teacher su^rfsc 




b. 


student suaind 




c. 


student show-^ 



eacher Monitored 
ralse/Pro«pt/Leave 
-no »^"-"ading«- 
liow jauch - Hass Prictlce 
Mow long - Short pjactlc 
Ifow well - to sastiry 



heory: | 

. Meaningful to objective 

• Modeling - teacher show 
Honttoring - constiint gi 

echnlques: I 

• Group fie^ionse 

• individual Response 
leacher Gulded-Group 
leacher Guided-lndlvldu<ij 



tell 

feedback 
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Teacher's Name (optional) School . 

Name of Guide 
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Your comments and suggestions are needed in order to enhance the quality and usability of this curriculum 
guide. Please complete 5ie following questionnaire and return to Dr» Nancy Timmons, Director of 
Curriculum by February 5, 1991. 

Agree - Disagree Comments 

1 . The guide is organized in an 1 2 3 4 5 

effective, usable manner. 

2. The statement of philosophy 1 2 3 4 5 

reflects my ideas, opinions, and 

beliefs about the subject matter. 

? . The goal statements are broad, 1 2 3 4 5 

comprehensive and express the 
general aims and direction of the 
course(s). 

4. The objectives are clearly stated, 1 2 3 4-5 

appropriate, and measurable. 

5. The suggested. i.*structional 1 2 3 4 5 

activities and assessment items 

are clearly described, aligned with 
objectives, and varied to accommodate 
different abilities and learning styles. 

6. The suggeste(^ instructional ^.lits 1 2 3 4 5 

are helpful in uiodeling the instruc- 
tional planning process. 

7 The suggested instructional strategies 1 2 3 4 5 

section is helpful in planning for variety 
in teaching. 

8. The resources, strategies, and plan- 1 2 3 4 5 

ning section is adequate and helpful. 

Additional comments/suggestions: 
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NOTE: You are invited to submit your ideas, activities, and assessments for possible inclusion in the 
curriculum guides. Your input is welcomed and appreciated. Please include the grade level, subject, 
and course objective(s) for each submission. 

Check the appropriate item(s) 

___ Teaching Activity 

Assess-nent Item 

Enrichment/Reteaching Activity 

Unit Plans 

Teaching Strategy 

Resource 

Other ( ) 
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